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1. Introduction  

Audiovisual translation by fans is one of the new players in the field of 
translation studies (TS), which emerged in the 1980s and succeeded in 
establishing an independent position in the late 1990s (Massidda, 2015). In 

recent studies in the field of media and cultural studies, regarding non-professional 
translation, the expansion of translation of visual and non-anime products has 
received much attention (Leonard, 2005; Cubbison, 2005; Perez González, 2014). 
Non-professional translators, who usually work anonymously and in virtual space, 
have posed many challenges to government media systems in many countries (Wang 
& Zhng, 2015). Due to the nforml nd voluntry nture of these trnsltors’
activities who, for various reasons, undertake the preparation and providing subtitles 

Abstract Audiovisual translation has received considerable attention from 
translation scholars in recent years. However, subtitling and specifically non-
professional subtitling, due to the dominance of dubbing in Iranian national and 
state media, has received less attention in Iranian academia. This study 
examines the attitudes of non-professional subtitlers towards ethical principles 
in subtitling English language films into Persian. The statistical population 
included all non-professional subtitlers active on the Internet, among whom 15 
individuals were selected through purposive sampling. A semi-structured 
interview was conducted as the main research tool, and its items were online-
based and available to the interviewees by email or in person. Findings showed 
that the ethical principles were limited to faithfulness to the original audiovisual 
translation (AVT) material and avoiding any manipulation, resulting in the 
transfer of many Western cultural and linguistic taboos in subtitling. Moreover, 
novice translators placed more emphasis on complete faithfulness to the 
original text regardless of any cultural and linguistic filters.
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for audiovisual products requested by the audience and provide them free of charge 
to the consumers, there is practically no law and supervision observing their 
activities. This lack of supervision and the existence of legal loopholes allow the 
translators to translate any audiovisual product in a completely free environment, 
regardless of cultural, social, or religious considerations or prevailing norms of the 
target society (Khoshsaligheh et al., 2018). Therefore, it is not possible to disregard 
the significant effect of these translators’ work on shpng the tste of the udence
(by selecting specific products for translation), directing and stimulating public 
thoughts (by expressing personal views) and fighting censorship and government 
media restrictions (through unconventional translation methods) (Perez González, 
2012). This has caused the transfer of many values of Western societies to the target 
societies, including Iran. 

The ever-increasing expansion of fansubbing in the last decade has drawn the 
attention of many TS researchers to non-professional translation (Massidda, 2015; 
Orrego Carmona, 2015; Dwyer, 2017; Fazeli Haghpanah & Khoshsaligheh, 2018; 
Khoshsaligheh et al., 2018; Khoshsaligheh et al., 2019) and numerous studies and 
books have investigated various aspects of this phenomenon from different angles 
(Diaz-Cintas & Remael, 2007; Massidda, 2015; Perez González, 2014; Dwyer, 
2017).  

Despite the increasing activity of these groups and networks, a few studies have 
been conducted on the fnsubbng communtes’ ctvtes outside the United States 
and Europe, especially considering the specific characteristics of fansubs in 
countries, such as Iran, where foreign media products are mainly distributed in 
unauthorized forms on the Internet and translators with goals beyond the mere 
entertainment start subtitling or even dubbing these products. Considering that 
Iranian subtitlers, whether professional or non-professional, work under strict 
control and supervision, a better understanding of their activities, especially of non-
professional subtitlers who are less researched in academic circles, can provide 
valuable insights for policy-makers and researchers.  

In addition, various questions related to the nature of the work of these non-
professional subtitlers, including the reasons and motivations for their activities and 
views on ethical issues, have remained unanswered. Therefore, the present study 
aimed to investigate the attitudes and perceptions of non-professional subtitlers 
regarding the norms and ethical principles of subtitling and examine how they adhere 
to them in the translation process. 

2. Method 

The current research is in the field of the sociology of translation. Based on this, 
more emphasis is placed on evaluating different social and cultural aspects of the 
activities of non-professional subtitlers as one of the main actors in the translation
process. The main tools for data collection were semi-structured interviews and an 
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open questionnaire. The target community included all people with a background in 
fansubbing in Iran. Since subtitlers work anonymously in the virtual space, the 
prtcpnts’ contct nformton (e.g., usernme, eml, socl network profles) ws
identified from the main forums and websites where subtitlers were active. Finally, 
15 managers of subtitling websites and associations who had extensive experience 
in this field and some novice subtitlers who had less than a year of experience were 
interviewed. Nine interviewees were male, their average age was 30 years, and they 
had an average of 6.5 years of experience as non-professional subtitlers. 

The request for cooperation, along with the interview questionnaire was sent to 
the participants via email or social networks, and their answers were received by the 
researcher in written or oral form (i.e., voice recordings). In case of any ambiguity 
in the answers or requirement for further explanation of some issues, supplementary 
questions were sent to the participants subsequently. Some interviews were 
conducted face-to-face. This method was used to interview those active translators 
in the field of fansubbing who could be accessed. Most of these people were among 
the students mjorng n Englsh t the grdute nd mster’s levels. 

3. Results 

Based on the findings of this research, several areas and common topics were 
dentfed n the ntervewees’ responses. In the frst plce, t seems tht ccordng to
many non-professional subtitlers, ethical principles mean complete faithfulness to 
the original text and minimal modification in the translation process. Ten 
interviewees, directly and indirectly, pointed out in their answers that the observance 
of ethical principles means full adherence and faithfulness to the text and avoiding 
any changes during translation. On the other hand, five interviewees believed that 
faithfulness is not complete and unconditional, and in some cases, the subtitiler acts 
on self-censorship and manipulation of the text based on some considerations, such 
as personal opinions and beliefs. However, this censorship and manipulation cannot 
be compared in terms of intensity and the way of implementation with the 
modification made in the official media, and in most cases, it shows itself in the form 
of reducing the negative connotations of the original text and using modified 
equivalents. Unlike professional subtitlers, the activity of fansubbers is not 
influenced by external factors, and some of them may change and self-censor part of 
their subtitles based on personal considerations and preferences. However, this type 
of self-censorship (if any) is mostly seen in the form of using substitute equivalents 
with negative connotations or euphemisms. Cases of deletion and manipulation in 
the original text are rare. 

In the non-professional AVT, translators usually express dissatisfaction with 
government censorship methods and try to provide an accurate and complete 
translation free of manipulation and censorship. However, this opposition to the 
censorship and strict monitoring of the media and government networks does not 
always mean the unrestricted translation of everything in the subtitles produced by 
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fans. Despite being free from the constraints and external pressures that translators 
in state television networks deal with, fansubbers are under the influence of internal 
factors, such as social and political situations, ideology and personal opinions. 

4. Discussion and Conclusion 

The concept of ethical principles in Iranian non-professional subtitling is debatable 
from two perspectives of faithfulness and visibility. On the one hand, the main 
concern of subtitlers is related to adhering to the ethical principles of conveying the 
full meaning, especially in cases that are usually censored in the media and official 
translation institutions. Many subtitlers believe that compliance with ethical 
principles means complete faithfulness to the text and accurate word-for-word 
translation, even in cases that may be contrary to the cultural, social, and religious 
norms of Iranian society. It seems that this perception of ethical principles is affected 
by the negative view that exists due to the censorship and intense monitoring of 
audiovisual products in the media and official institutions. Therefore, the non-
professional subtitlers consider complete faithfulness as an act of opposition and 
protest toward the performance of these official institutions active in translating and 
dubbing audiovisual materials. No consensus was observed regarding this matter 
among non-professional subtitlers. As the interview findings showed, experienced 
subtitlers, who were usually older, generally had more respect for the dominant 
principles and norms of the destination culture. Unlike novice subtitlers who 
sometimes have a wrong idea of faithfulness and consider it as the word-for-word 
transfer of the meaning of the source text without any filtering, experienced subtitlers 
attempt to be faithful to the text using different methods, such as using euphemisms 
or less negative equivalents for the concepts and terms contrary to the target culture. 

Some limitations of this research should be noted. The ethical principles of non-
professonl subttlers were evluted bsed on the current reserch prtcpnts’
views. Comparing the views and opinions of these individuals with their 
performance in subtitle translation (for example, examining some examples of 
translated works of subtitle associations) can provide a more comprehensive 
understanding of this issue. 

Furthermore, due to the limited sample, one should be cautious about 
generalizing the research findings to the entire statistical population. Moreover, 
conducting all the interviews in person could provide us with more accurate 
information on the perception of these translators regarding ethical principles. In 
addition, comparing the strategies of professional translators (dubbing) and non-
professional translators (subtitling) in translating expressions and terms, especially 
those that are contrary to the cultural norms of Iranian society, can help us to gain a 
better understanding of the prevalent views and norms of these two groups of 
translators.  
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قدّ.1

م عاطا،ویند    ی  وا سیا ذ ادة

 و ه ا غیی ندباو ن(1،2)ا غیی آ . و

«ا »ماژ اند ای3و(11. ،21ا آ  )

                                       
1. Snell Hornby 
2. media turn 
3. Littau 
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چکید  ا ژ ما گیلا و  مة و

یالگلسیاا اآ اعة . ما ما ایوعّا

ضا جا   ویحقا موة مویآها   فا یا دد.خادمند

 صابة یمااال ز نوحقی د. فاس یابصا ،ادو

لا وا  نحصل   و  نا ا  ندم

نگ سائ  ظ  . آ خا  قصد ساعة قایااوا نگ

ا  مة ا و   ند . با ظ مالی

بصا ظ   د و ادودا ماقا  اسأ جا ما دیا

یشا ل   اا و  ینگلا .د
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2م  ا عاطاۀ62ۀما ،(10) 

غیی  نبد.  ارلخ اا مو(مة نو مة

ددنی اب ،یل و،مة با،مة ها خ  م ،

ّن  ما آ ق  )اب او. ها س امة

دنید ّوو  ا گا  ک دۀسم عاطا 

 وحس   وةط  و   ۰ةواّو

ثبیگااقلسودا(ید1،16.)

ّیعّای ماد مة وۀ  جا اض  باا  نید

ّیعّا وید  لفخ وح ا  دّنند ی ا.  مویأ

ا  سّوملکی ماک لیق ة (خا

ّا اوحص خاه ،)م  مو کا ح یا  (

ادحد  سوا ا با  )خص اا ا  (  ا

نّةم دا )عاا  کنا(،ززو 1).قا ا

  یاس  و نیا امل  قصد ونو ک

ا وح  دذ اوش اوس ،وو   اآ ا . د 

 مل  لخ اوش یگوح س یلاناا ا

هیایادعا  با ،دیسیلمن زید

د آ  عما وح اّلا  سابکاما

ناگاا وزاةئویوسبو یاند هدیوحا نا

.(1مکا،لیقو)لنجاا

ز س و عّایّا بک  طاعاا اما، با

ّیعّاوو د ا ااحد،  و ا ژ

ژوّا ا او داحصو آ    اند اشو 

اامد ا د ا ما  د و جا اضا  جای ک 

                                       
1. Massidda 



ی ما اد لا  ...7

  ّ ا و  با احصو  ل .ننداّو

 و ما  ،  ی،ضا ّیعّا  دّنند

حمیزه   ،  اظ آ ّیاّعاه،ژما ا با 

یآ  م گاش حا  ، د  ایاودها

یا  مندّحق  ذّقاد ا.دا  م ،  لا

الفخا با ّیای ما    امل ا

گیزاّیعّا ما آ اد بس لاسائها دا ا.

قا د ،ا ة ا ادی مابس 

 لانجاا وو حومة ۀ. م ند  آ  بندا

.ةپیشینپژ

ژ ایا عاطا باوۀ  ن ا ی ،1مة

م سیمة  ی اوحص  د اوحصو یاس ّو 

( او،6؛ییوو3س،6ززو  10،0؛  .)ام 

ییل )اند لفخ وح لا  ا ،کاآ ا  )ین ،

ا  یع ی  بد ا م د ا ا  قاانند ی کا ا 

ا وح  ها ص ا  زد اُ  نید نند(6،

11 اعمو  ما  ،  ز .) جا ضا س   ناا و

ّیعّاا ااد یظاااس یا

  شوا  ( ی2،16.)د ّیامیلباةّیعّا

 ام  ا اوحص و مة  هی  اب لخ
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م  ا عاطاۀ62ۀما ،(10) 

د  آ   اخ ااق و دنییا  گا و

ص اوحص  انندیو ا با  ظا  وا ی ملا ند،

ّیاّعآ د و ها ظ د ما لا  ّع  ا

ا ام ا حدندمید  باة احصو .نند

د  ظالأ ا ما     وا آ لاا ضا  ا د

مةد وحص و نگ ظالا  ا دنی،مان ا،

نند د قصد اعة  ا انجاو(لیقمکا ،1).

ز سدۀددوی ة  ّوشگژ  سیا

دد   م اعاط یۀوۀ اوامة )و   ل 1،

16؛،17،یدا ،16و مکالیق؛ ،1۰ لا ؛ نا

و،لیق1و مکا،؛  لیق1اقا  )ا ّعد ا  

نب لخ ا  دد  لخ ا،( ا17د  این ا ،3؛

7،یدا وز16؛  حقّ(.10،ز؛  یاس قا،و د

د مة کا  کذ و ا خا  و ا نید آد گ

َ گ ا ّن کاد مة د  م سقا نید.نند،ا ا

دد م  ک   عی  نا ، ذاهاآو د

 کا  س ذثاة م ااو  ینوآ( ا0،16.)د ا

یی وژمة دم قبا و یز اژ 

ّیعّاشغومچو لخ انظ  و   واژند 

ی( ولا  لیقنا،13۰6 ا ظا ،)ّیعّااا بمة

ی(و او،لیق1۰؛،یدا16ا،؛وا (،16و

 و ایلة(خاو،مکا  لیق1۰)یو مۀاةاو
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ی ما اد لا  ...۰

ی و  نگ( و،مکا  لیق1)   و

.وماو   مد سائ .

.1.رفدورشر 

ّلو،و دو  کاامةوی

لا . ظو یمة م د ا یش  وأ

ااندا  ا«TED» جا ،یو دیدأم  یشة

ائز د    ا وحّمّیزو( .)، ا

و دوا احصو د  ا ا،اژیلا

ا اگلیسا  ،ا   د ا  م اند لفخ

ا یا ا ،  ف ،گ ا  و لا و وح  ال

نز ا دم  با ةا احصو ( مکالیقونند ،

.) 

سی ا احصو  ط نخا   با

 ا .ی ،ایو ا نطب میش احصو  شا  و ا

پ،(یس 11پ وا ب  .)و وید ،یلةدمل

 حسو وایو، د باخا  سیا سخ  ل حصو د

 فا  د یدو و ا م  نند ا یا   .و

م و یدو حصو  نفع  و ی انها با   وا  لک 

 ل   یز م یفی  و  ظاووا گ،.(16ا،)و و 

حقّ  اد   قاو دوبل   ا قیسیی

ا احصو احصو    باخا یا  ،( و11).

ص نو یا احصو  لفخ ی ا   نگ احصو انند

  سند  د اوید ذ    وای و وهاآبا  نا

 یا حصواا  فا اا کاایّنند. ن  جا ضا



1م  اعاطاۀ62ۀما ،(10) 

آ االّا  اادآ(،ژ12،)ّّن گ و  ااا

وا  پدد باا  ذ ا حد ا د ا با   ا

آ االّانند ماا(1،10)گا و و   .جا

ا احصو د  آ    د م ا    سا ژ

(ی وو،6گا  ا د یدو و ،باخا اد  .)

یل اما  ا ا  )نچیوا  گ ا  لاو ا3،12.)

ّبو و  انندیدو ا و آعّایّد وا ظ  حا

ِ،او( کا6.)( 1)،ی و وایّیاّیعّا

،و انندیدو  یدو و وا قو آسأة و یز اها

 ا   .  ها گاا  سیا وا احصو و ن ا

ّّ قو یة    دا  احصو  ماو و ا

آ یدو شن و ا   ند.ها

..مةردنیدمیز

اا ندّن قلا  ی ا  ظ ،ن  ا احصو 

 اند اشو بااک  خا یا  ل مو ،

یز  سب ند اآا ل ند   و لاعد   

دند، احصو،یک .  ل ما ا ها   نها خا

سخ  س  کا  جا ضا س اةا احصو ل،خا

لّ ناآ ل  احصو گلیس ا ا د،وا سقا ا  ا

م ا وةآ انا  اااغیی و و.وند 

یز یاآ وو    لفخ عاطااااآا

 سب باخاّنوعداند   ووز ند

                                       
1. O’Hgn 
2. Hue 
3. Vinczeovam 



ی ما اد لا  ...11

(،ثا و  ا،لیق1۰؛و،مکا  لیق1۰1؛

ا، 13۰).

سوامیزمیشووحگیزااااجیک

ی جاة ضا،. و  ّب  یس   خ وو 

ظا اها یز گ اوشّیعّاا  .د ظ ح  لخ ا

یا ،ثا 1(1قا  لوزوة(  و ا و ملک  ا و

ا   ی اش وا ب ها  ند یلو اند جا ود

م ،خة غو ا اةّیعّاا  آ وح  اا فا ا غا وها

ا اد  وزلو  و یأدا شو  ،سق .گی ظ (12)

جمووژیز    ةا  سوا وو   وزلوا

 اشا   «ندایا ظ صمی د و  یطا   ب

ا ا سوا  یا بطا    یایلةوأ  و.»

ماو( قس 12 ،.۰ اشا سخعموااود«ند،(

 ئ سوا د  اباخا یسا ا سقا   ل  آ   ند

 و دّمّی یش.»

ولیق( مکا 1)قا  ةیز   و ا او ا م

یل و ند.اگلیسامة ا اااآاب ها،

 اوا م  اموة ها ّلز  ا ،ذ ،ف 

. ندّب یش با     خاأا انجا  بد

 واا   قا  فخا    ی  قصد ن انجا ی

ودئو  یکوژظحااا ضا  ا. 

                                       
1. Sahin 
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1م  اعاطاۀ62ۀما ،(10) 

،  زااین(1)باااغییعموا

و ماحصواأیدکیومة  ةهاآ

ای قلیش   کاژ اک ی ی  ا

ونسید( یدا .16قدع   وو    گ نظ  )

قو ا د  شة ما سواو ند  وساأ .ی

یج وساوة ا ناآ دن  اا   ا ا

 و  سیا.و ناا م  نج ود

او فا1آ(1 ) حلی  و ژ س قاأةوسا 

 آد. بک لا ها، وزلو ا«ا قا  اینند ظحا

[ ناا…] نطقی  حد ما  لفخ از  ماد

لای ،د ن اند ناا وح ةیوس لنز  وا ا

 و»(.076).و(12)یزعطا ةو د یدو ا

ا و ا ا  ا احصو.  وزلو اا اا

و ی ل ماز ،  د یدو او   آ 

ّ ام اب  فا   یش ما   نب بدد

قصد ا اانج  ظ دا ما ور  و 

 انجا  ی فاوّینند  اا ندمآ د حمی ا

.

طاع ة( یا1گیز   آ  خش  ) سوا  ما ا

 ی  وساوی کاآ فا ،ماوای

داش ظ   د ما .   سا  ا اا 

ل اد یعمو ضااند ا وا از اا، اا

                                       
1. Alfaro de Carvalho 
2. Erguvan 



ی ما اد لا  ...13

خص یحا  نا و    عا یا ضاسوا  د

م و د.ا،قا یسم و ما  ةاد  و

یوا عدل  جاد.اا،

مارهاندناا اش ا خصا د   ا

آ  و  موا ةبا ،ی فا اند با،اژ 

 ا ،ینس بعیت ا نس ائس  و رها ،بذ قاد  یو

ن بذ با نفآیز، خنا ، صا  حا  ا ،ان

  فا عبی س  یا ا ا م  ولّا غیی.ند

،قیق لااش  یدندا  ا عموّع و ماا

بک آ ی وزلو اح یز ما    ملک سند، یأها

َ  ضا اند لوّلّودقا  ودئو ،یا  ما عیو ،عا  ا 

خص.«ّبّ  لا ّیعّاآح أیها ا اندید

دح ، ا اّیعّاو دنب یشة   »

،یا(1. ،1).

ّلو ظ قو ةد عطو نها وسای مة یس

ی ام  یو  ا  لز  و یز و .ندّب

حو  ل ،یز ی  وسا  د.ۀ ا فا گکد ا جا

قا    ووة( هص  ظلا17)ۀا می  م و

. د ا آ  یز ا ااآا  نب  ها ومة

۰  م ما  ،و ا  کاآ یلواآ ماوآوا

اآوا مافا   ا ودئو  نگة ا ونند 

فایأیو  قیسامةآ. ا



10م  اعاطاۀ62ۀما ،(10) 

.2.وخلامر

 ی  ما آ  اآ   ا  بندا    ا وو

ثا  . د ط ب ا زِ ،1ا 160  ی  وسد

عنا  لا     ا ا    بس اد یز ندسو ظد فهو

( اد ،ِ1۰۰7ووا ،گ و  .)(0 شاا )  ند

«ّ ها ا گ یز    اوید آ   ریف  حّنها   »

.(1.)

لّل ظ ام و کآ ، و  ال ریف و  

ا با  ا آ لازیسب  اد  و اد ا آ .

ّظ   ،یس   ا ائ م  لا فهو  

فا  داد ا نیا ا   اااّن م ة ا .و

ا  یاس ند ،    ما  و ظا مچنا م ظ

 ط یدا  ا ح وا م عاطا نند، قا   د

و شید ا  ظا  ا نّوند خا  میش

آ باخگوا وها ،ا   .ایدأخ از مکا  ین

یم  ،گ ا  شا ن اوید   ز یشةاند ،یس  یدأ

  لیا اند ائلسیأآ   قش م ند  ها )نندفا

3،1).ّا لا و خا ، هد  میش ما ا  

ا . د  ظّو یو م لم  ظ وآ  

ّ ها ا ل  اوید  ع ل ا ، هشا   ل انزة

  ظ  سندو    سب الا  بیا( و0،1.)
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ی ما اد لا  ...16

ااّن فهو ،فلس  نیا ک  م  لا داسو

ّظ  اة شید ا  د   کناا.وا ّفکسد،

یس آ خ ا ش  یا  د     عن، یز عنا لک

  بس   یفس ند   نند ا قیق   ما  .و

دبیج  یوةدآ لاو  غیی و خو م ند  ها

 اد ،و از لا  پذد یز  عی  ااوّنآ   ها

 ا   م  ید  ا ضو میش ،  و یدا م

  وضخا  و او      . داش

   لا از ا ا اضّن وهد  ۀ اد . و 

ّظ    ا می و یدا  لا عقدد م ثةا

)آو و ود لای مل1،1۰۰.)

 سادکاند ند م عاطا وۀ قبا و م

م ، گویأّن ظا  غیی  لا فهو گا   آ 

یچید یفا م  ا  اط  و  لیا ،فا  و 

نانی  . کا نگ ی   م ق

.0.وخلاور رفد

م و لاةیش آ   یدأّ    ا ف ّح 

 ، می مومة اةا ل د ،د

پ یو ا  لا و فاو  گو د ،وا

 نا ف  ما ا یدواحصو نندیدو ادنیدژ

.یم ن حقّا ا   طلب ژ  یز آ قاآ  و ا

اد( اچز  این ا ،ثا  .2)(  17)و بح 

لاو د وای و  و کلاش  ایمان
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12م  اعاطاۀ62ۀما ،(10) 

 گ اوش د اکاوو کش  ا لقا  خا

.د

ا«بکةیم با»1گاا  ک ل عّاو اۀاو د

 وحسییا  ،وةو لا و و  هیدأ  

ابند   و لا ما اد د ما    ص و

دی ا.

 ل دّیعّاو داگلیس   هیس ا

انایم زا و  ی     آ داش کا

 ؛خوند

  دو داجمو ا یم د  آنا  ا

 ندآ   مکومودو؛

 سخ  نگزا اوةاگلیس  یس یم  ا؛

  اد و امو ند م ّیعّاآد أیها 

 جا نانندیدو ادۀا  یم؛

 حوۀ ا ااائز ؛مّیّا با  ه    

أیااةاع ذ؛

 و هی ّود،   ملا   لبا و

 جا ما مآ  اد  د اس ا  .یا

 جا  ا  اما نید، ا مز ید ج باا

.ید

                                       
1. https://www.animenewsnetwork.com/feature/2003-06-08/2 



ی ما اد لا  ...17

.6.ر  ور ماتر خلا و

 ،باق،ا اوحص ما ا می و  وای

 شو  جا اضدو.،ا می زم عداحصو   

ا  مابک خ  ل  وزلو اظ خ  هاآود،

ّوآ دجم  اها  یاا   د و لخ ا باخا

لا  ند.دیا ،ّولط ةا اض  ل، مة

وم،ملا،ح مو  ک ید س شعا ل

ی و س  د   ین   .جم ا اد

و.  اآّیعّاجم  یشا  یاا اش  و

م اها ظ   وحغ وش نگ ا عاا انجا  اة

لقّنّ  بذ   ل ی می    ین  وای ا و

ا ایلة یل ظا اها.دو،قیق ماوادآ ژ

(12یز )و،  ایل امامنو اةو   ا

ا  ا فخا لا حد ا لقا . آ نگ  ما ا

ظیم(13۰از  یو ما  ) ّوا  ن 

انولا  نگ احصو  ظا وّع ظد اد  اا

و  ینما  یل و ما ،ا   .ی  موااا 

آ  ا  ها و   بندا د و  منو   .

باو ،( ا  لیق12یز )اشاو و  ما نند

نگ اوحصیل مل  ا  لام  ّ  د یا 

کا ا   جو س د  ا.یس ذ

پوّا ،و طا یل عنو قو  ا اوحص  ا  

ملاا اوحص  و دعنا ی د ا اض  ظ   

 و جا.و،ماوادآ ( ژ12)شااسیا ند،



1م  اعاطاۀ62ۀما ،(10) 

یل   ا احصو  حدا ا لقا   ا فخا د ا  ا

خ ما  نگیة جا ند.آ ند فا  ل ند ند ،

لا وو سممة  د ا آ  ب ا(اقو

پ نا  م   جو اوحص و  نا ،ا اد

)احصو ملا.د صد   ظ  ،ا  دما

و  ال وجم  آ  لق واا د

. فا،ا  قاة با  ا ادی ما

بس نجاا لا وو حومة ۀم ند  آ  بندا

.ا خ و. د  وو   بسو

2.پژ

ژ ا  گمایقو  و ةم لا و

. ا ژعاطا نااعوۀ م،ا   .ی

نبأید ا  یشنگ  ما لخ اّیعّامای

ونون  ک  ل ة. مآ ل ز

اّلا«باصةیمااا»«شناةا».عاة ما ا د

قا  ّیعّاو ۀو د  ا .ّو

 ماوضا جاونااّیعّا،ننداّلا ما

ا ا( ،اا،نابکةاما یجم  ا(  لاگاا

ّیعّا ماوانادها،16فد ااجم ا

و اقمة  ج ةا ما   ند و اا

اق ا   مةّیعّاندخا ل ی ند.  بصا وبصا

ادو یا قااااسقایدةو  شا     د

وی.و م  مکا و امی   بصا

بک ااا  د ا    ماآ اهاوف ا با



ی ما اد لا  ...1۰

(ک ب دّحق  )د د. ا  ها و و و

ا،ائس  یش ش ا جدکمیلاا انندا

صابد.  گ بصا     د. جا ضو   ا

عّ ما   آ ینا  مةاةو دکا  د فا

آ  شجو ز ل   . و قااا  گلیس ا 

اق  ود د ناا  نااةّیعّاا ا قا    و  ة

صاب  ود. آ گا  و    واو د ب فا

حلیها  فگوا مایا آ ا.د ااانند  ا

 اوح حلی   فا یفا   ا و ،نظو 

یناا   شاباصادواانا حقیدح لی

ااا  و آ.

ابا بصا لدو«اآ یمایو طو

مز ظ ةوحو(اوساونس  اند )،

نا اوانگما ؟ و»« ا  ما اآا

ونو زیاادیا  ما اوۀا سائ 

م  ا و  نجاا ا فخاةموفا )وسا )اند

نید؟».د (1)اّلامعینا. دآ بصا  انند



م  اعاطاۀ62ۀما ،(10) 

د1.اّلامعیناخترانندبصا

 نسی
ضعی

أ
حصیلا

ةاق

ور
غ

1 جنااا شجو/

 1جشجوناا1اشجوپیوا

3 3ج
ناام د

گلیس ا
1ا

 دس

IMAT

0 0جشجونااداشجو

6 37أ
ناام د

گلیس ا
اندا

2 0جناا6اآ

7 ۰ج
ناام د

گلیس ا
1اهد اند

 جپل1اآ

۰ 0أ
نااد

انا
6ا

1 3ج
ناادم

اگلیس
0اشجو

11 30أ
ناام د

گلیس ا
1ایش اند

1 ۰ج
نااما

گلیس
1ا

13 ۰ج
نااد

دسا
3ای

10 31جناایکا13اآ

163ج
ناام د

گلیس ا
اشجو



ی ما اد لا  ...1

ماوداادشا،نسی ظ  ،و۰بصا  ف ادو

2باص ن گییا ود.  فادو3 و اوّو26قا

ّیاّعی و و عی ا با  ،1أند. ف

باص ج ادو3فأوو ظ  ،6اۀد.  ف انند

شجو، باص  ف1دو ی ف.0فهاآ     ا3ف

ند. آ ا

0.افتپژ ا

ّلو،ا اا،بصاوا    ش وو  ین اند

باصادول  . اناّة، ظ  ماد  یاس

یو لا و ،نزةامایالد

عدندم.،1باص  فا  ادوو ا

وک   قیسی  قیسد الا و ا نزة

ا  بنداام ا  غیی و   نا   .و 

 نا ،گقیدۀگ (6)ف ا ا  ،ید   یس

 وساو  د خص قا  قاد اند ظالا  نا  و

ا .ندّب وسا اظ ّدحوۀ  ا 

عداوا  او و یش   یس سقا ا م

ک اعا  فا  ل  با نف ااعداش د

.د

ا ما ی ظ  اجاقاا ما . و لمو فا

اعمویش دحا انجا او اعة  جا ا ا وند

 آ ح ل   زئ غیی «ال».نند و خا ا نا 

با قاا ما  ک اسو«ود:، ینانس  یا ی  یل



م  اعاطاۀ62ۀما ،(10) 

وا  ش  خیش نک گ ،گی وچّا اس یل ا خا.»

 گ کبصاادو: ا وو می  یز

- ّب[حومۀة]اواجگالخ…ی

اجلماضمونسقسی

وولاابوواهشوذ…

اخصوویاموخاماجاع

یکنعاالیقسیفاکنند. 

ما ،گ و ااو ی یّة د ا و ش لا

ریف ،م ود  وةبندا  و لاید  بدقا قیس

 آ یفا ما صابةفند.  کادو:

-  و[اا اوکنو]مة ش  لی 

  لی. ا سائ ّب د ا یل سوا یز

عانف  یقایمد ی؛ا1۰  

ازیا قد  اد ا شا  د  ما .ذ ناۀدی

  ویاسوا م منند. کنا یا د 

او  حسو د یش. 

و ۀد ونیدمة  ک م، ل ةماز ی

 ویزاهاآ.ماّع و  ۀامیش و

انا ( ی و اند لفخ از عمو وا از اا، اا

ضاعا  ا(   میحا( غیی  سوا  د )خص ا

 ودنن،او یمة و نی ش  د

( ویا،1قیق  .)ماوی ما لا د، نو 



ی ما اد لا  ...3

،ّیعّاو داحیأوآ    د  یها ا

 خش سواو  غیی  با  مک خص یحا  ظالا  نا

نند. و مّب فا ا  یش )و و ( وساو و 

عا د عبی س ا نف ا ا گزا ا  و ذ وا

. ا سیا ل با ک ،بصاادو:دو

-  اةنیوانگ ااعمود دوح ا

ع مکن .کن سواعا  نانس ا  ن فانفا

گ  لمی،ّ سوا ماا ذو نلی وا

  و ع سواو مدی اید. 

ی مانیددحصوامة ،،اعمو، سبیوا

 وسا اا ئ  عةم ا ا  ی 

اااوسا د ل.باصادویزوو  

د. ا

م - وو سوا و ا . فاّویااّل

س  کا د  عا  ایا یالخااضا 

موظیدیماانما،یاادددااسب

اویلثلا(3یق)قی وناااگ

اخبواسوادسیابخاییند

یلوب انندی.

- سوا و اعموم  اسوا ج  امة

ندیس،ّ آ اایداوا م طنند دانها

اا   ووو  حن آ موسخدیة شا ا.ند 



0م  اعاطاۀ62ۀما ،(10) 

ّبیو ا فخا ۀا دد میز  وسابک  ا میش  ا

م عناندید آ و  یز  .یس د یدو ا

ل ااندیداشا یو ما بک زلو او

آ یح سند، ولأیها ودئو ،یا  ما عیو اند

.  خص سأقاد حب  اندفبصاادوویأد

:  

-  سوا دیشّود جا ی؛شعنیل ا

لا حا  وح م خا  خو ا ن .لانا

سواوا ما ّوقا د وو؛ش ثلا

 نویس.ثا  ا

- شخی نک گ ،گی و سوا ینا   یا ی  یل

وا  ش چ  یلا ا خا  سند.ا

اعض -     ا عا سوا وداا ن سوا

 فیبین و وگیا ح  مل اةکیوآ 

د  عد فا و ند. 

ین  گ کاا   شابصاادو وم ا

ک خا  وبد نگ انجا قا  لا  م  حو

دّو شو نگ  ن ظالا    ند  آ  انندا

ند:

- ام  جبوعضةبا  ملا اا عاا

س و نیا  خا کندا  .

- ا ابد ِما-یانگ اودّ

م .دا



ی ما اد لا  ...6

- ماوو   س ائ م  ا  یش ،ف 

میجا  ا.

-  اد ح دبا ط مو ا  م حد . 

.سماسوخایوفاویحةم

-  اد اد ا مسوا .ا ا  ذ د  ا

با ا . 

ّبدبنادی انجا  و مابدقا  لا 

د یفاّوحققا ا   وو قصد نگ ظالا  انجا 

 ا آ  و(1،13،اچودیز لیق،ا12و ،مکا ،

16).و( مکا  لیق1عطا  مة( اب   وة اوا

یل واگلیساما  اند ا ی   ا

ن اانجبد کودئو اوسا   قا اعمول ة

شاحصوام  م  اوا قا  ف  ع ل و

د. قصد ن  ا انجا  و  ظ  د

حث.6 تیجیر

 لا و فهوو ایمة ید  ا نظ    

د و   . حةلا و  بندا ا با  و ما ل

فا،عنا ا قا ژ  و اعموا اها  ا

م وسا ی  مما  یاس ظ  ،قیق  ید.

 لا و ا ونزمة    ا اةف  یفّ 

اع ن  ما ،نگ انجا ا  مک   و ةغا 

اد. ظ دقو   ةلا وأ نف اد 

                                       
1. Manchon 



2م  اعاطاۀ62ۀما ،(10) 

طةاوحص دد میز  وسادنیدم اها  ا 

و یی اما  و و و 

اها  ملک  سب   فخال  م   مةاحصو 

 ال  مند.  اوا اق  ف  و  ظ  د

ک قصد ن  ا انجاعطا    ةو( مکا  لیق1)

. د ا آ  یابّیز ی ماا ظ ما و 

با د وماوا باص اشاا ما د، قا

اعمود یش ا  ّلوا انجا  و  یش 

سند. ائ قصد نو ما لا ما    ،اا

اعض ا فهو  با وصف قا  عبی آ   ف فهو 

بد م  یل و   ظ  د نند،  ا ی  وند

 عا ا عبی س  فا اند لخ اا ا ام  م نفة

قص ن ا غا اطلا  یفا.نند فا د

،با می عطا اة( یدا16ما   آ  ا )ی

 لا ایا  وم اةئ   یش سخةةشدسوا

آ و   ل  ا ا نگ یفا قا غبدا و دیی

اا .ز ا1(10لا د  ا یز  و ا  )

ی ما ناا ا  اوا ند  ب یز  ا  و 

م.   اّبةأسژ  یس   نحص وسا گش

ایا ظی لخ اوشس   یز ی  پایا أ، د سیا ا

هاآا ا )مسو ا ،ثا  . ا حقی ا)اشاند

وو دیلا  ا نند خا م   ااا

 دش خ آها وشآ . مچنی اها احصو  باخا یل د

                                       
1. Izwaini 



ی ما اد لا  ...7

 و ظ د او ا  ااااا ذ ا وسا ،

ا  نگم ا.نند )ماا قس12   و ژ  یز )

جموةا  سوا نظ  وزلویاا اشااند«و دا

اعمو ئ وسا د  ا خسا سقا   ل  آ   ند

 و د باخا یساّمّی یش( ».۰.)

زا  و لا ،گ و  ما میش  م ضا  ا 

م  یدا،ائ  این ا(   و   7).مة

ویه ا   یس  ع یو لخ ااضو

 فا ،ثا  .   ید م الّة ا( اا،

م لا  م   ا ما ،)خا ا قیس گوف  خص ظ یا

ه  یش   سند لو ز م قا  باخا وا  ید

  ما داو مة  م(،ززو1)س  أ.

ژ ّحق ا او یز ایدقأاوا و ،ثا  .  

(16عطا  ة(  ک   وقاا اةو دلا یآ 

 ّند الو   ید   بندا  و ااا

 ،و یمة ال( ما  م  ا میش 

ا آ یل ها  )عاس ،ا   .وو  ، 

ی ما ا سقا  آ بندا  د د یش ید   ها

 . یش  و1(10ژ  فا  عقد یز )ا

یگاا  س اب  ابد  ثد ا ثا ( م 

دبّو ،ااطل آ  ا عا خا نگا  گ ظالا

. یدش ا    یدا )م اطلایاگا ،ّو

و ماعموایمة  ا ا  ا مود ،د

                                       
1. Bruti and Zanotti 
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عّ ما ما لا خ   ا ه س  ع یش 

ا  جا  ا نظو   ی   د د دخا مل ا

نّةم کناعیجا  ا لا و ا غا انجا  اوا قاة

سند .

طاع  ماند یز ژ ةحد ا گآ    و و ا ها

 د. قاما لا ویا و ا 

اد  اا باص  ننددسقا اداة.   ظ  ا

آ ع ملک وا مومة ند  اث (م ادۀ

جم )و اا   د.ود ئ وو   ،  لای 

مو و حدةعمی  بس اد ، واعا   ژ اآةا

و اح.باص ما جا ،مچنیاوضوسواّلای

د.  ا یا  لا و  سب ما      سب

ژآ ام  ا ماةوند  مل آ ی مگ یز

آ ن،  ز نند. سقا گکد ا  ماسقاها اب(

 )ل ایم  )و ا ( اة غا اطلا  با

  عا نگ اانجاد ه    ود   ا انجا  ا

ند. م ما  

تاا

ولا  ،. ،لیق ( . ،نا13۰6ژ  ند .)ی و ا.  

،م  ا عاطا0۰(،)27-۰6.https://doi.org/10.22067/LTS.V49I2.59776 

 لاو  ،. ،نا( . ،لیق13۰7 گیز .)یل سود اا  اا

.،م  ا عاطا61(3،)76-11.https://doi.org/10.22067/lts.v51i3.78719
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ا( . ،  ،. ،13۰لة   اوا مة  ما اب  .)

یلگلیس ا.ا  اط،م  ا عا(،1)06ا6-1.

( . ،ظیم13۰.)لا ا  ن اا و  یو جمو.ا اة .
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1. Introduction 

This paper tries to address why and how culture affects literary texts. The 
impact of culture on Persian literature has been considerable, which can be 
observed in various forms in Persian literary texts, including beliefs, idioms, 

ceremonial phrases, legends, feelings and emotions, forms of address and titles, 
occasions (holidays, religious ceremonies, etc.) and narrative atmosphere (Amiri, 
2017; Amiri, 2018; Toghiani, 2005; Zulfaqari, 2014). 

As long as there is one-to-one or one-to-many correspondence for concepts in the 
source and target languages, translation is not a challenging activity. The biggest 
challenge, however, begins with one-to-zero correspondences, where the original 
language lexicalizes a meaning that the target language cannot (Koller, 2001).  
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Abstract This study aims at improving the literary translation skills of German 
language and literature students in Iran by presenting effective solutions. The 
first part of this article elaborates on the concept of ‘everyday culture’ and the 
considerable implications it has for literature in translator education. The 
second part shows how different methods can be used to improve translation 
quality and reflect the cultural context of literary texts. The contribution of the 
theoretical section acts as a research hypothesis for the translation of Persian 
literary texts into German. To test the research hypothesis, an experiment with 
control and experimental groups was conducted. After the experiment, 
translations were analyzed. The results of this research are important for 
improving Iranian students’ knowlege while translating Persian literary texts 
into German. 

 

 Keywords: Persian Literature; Everyday Culture; Cultural Differences; Translation; 
Translation Skills 
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Nevertheless, translators can come up with different strategies and methods to 
yield a translation that is faithful to the original, namely, 1). borrowing, 2). Loan 
translation, 3). word-for-word translation, 4). transposition, 5). modulation, 6). 
equivalence and 7). adaptation (Hadadi & Parvan, 2021; Rasul, 2019). Of these 
strategies, borrowing, modulation and equivalence can be used as effective methods 
for translating Persian literary texts into German to preserve the otherness of the text 
and convey the cultural connotation of the original language. 

The other three solutions can be employed when the translation aims to keep the 
originality and convey the cultural meaning of Persian terms: 1) using a 
supplementary explanation or a short comment within the brackets in the text, 2) 
using footnotes to explain cultural differences between the two languages and 3) 
writing an introduction to familiarize the translation readers with the narrative 
atmosphere of the original story (Reinart, 2009; Solhjou, 2014). The third solution 
enables the reader to continue reading the story without interruption.

2. Method

This work is a quantitative pre-study with a pretest-posttest control group design. 
The study included students of German language and literature, aged between 23 and 
36. The participants passed courses on the German language, German literature and 
German translation (including translating literary texts between Persian and English) 
at Shahid Beheshti University. These students were chosen on purpose as they met 
the research criteria; they had to be students of the German language and be able to 
translate literary texts between Persian and English. The overall goal of the study is 
to help students acquire knowledge for the translation of literary texts and to improve 
their intercultural skills. Therefore, final-year students of German languages and 
literature who had already completed the literary translation course were invited to 
participate in a course on the translation of Persian literary texts into German. 
Accordingly, eleven students signed up for the course and seven students in the 
control group voluntarily took part in the experiment. The research materials 
included literary sentences from the works of contemporary Iranian writers. These 
sentences were selected according to the criteria of beliefs, idioms, ceremonial 
phrases, legends, feelings and emotions, forms of address and titles, occasions and 
narrative atmosphere. To measure the translation quality, the evaluation criteria of 
the translation test ‘eroexam international’ were se. Besies these, the translation
methods and solutions for the Persian literary texts were evaluated with scores 
ranging from 1 to 5. The reason for using this test was to find the differences and 
yield statistical and analytical analyses. A section was added to the discussion of 
translation strategies, which does not involve scoring and criteria are only answered 
with yes or no. 

Only seven (of eleven) participants took part in the pretest. The control group 
received no special strategies. They only had four minutes for each part. They had 
to send their translation in German to the course instructor via WhatsApp. The results 
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were then collected and evaluated and the statistical analyses of the pretest were 
carried out. This is followed by the classification of the information according to the 
criteria of “borrowing”, “molation”, “eqivalence”, “footnote” an “explanation”.
An hour after the experiment was carried out, the posttest took place and seven 
people from the control group were asked to correct their first translations using the 
above-mentioned strategies (i.e., borrowing, modulation, equivalence, footnotes and 
explanation). They were then requested to submit their evaluations via WhatsApp. 

3. Result 

The statistical analyses showed that no students used borrowing and footnotes in the 
pretest to transfer and clarify Persian cultural concepts in their German translation. 
Only one student made use of the borrowing strategy to translate the word Nazri as 
Opfergabe without any further explanation in this context. The analysis also showed 
that participants mostly used the equivalence strategy to translate phrases. For 
example, they used the imperative form in German for Meyl famudan in Persian. 
Only one of the students used the explanation strategy to translate the word garmaba 
into German. Therefore, it can be concluded that the translations were not highly 
satisfactory as the students failed to pay enough attention and did not use effective 
translation strategies to transfer the cultural layers behind the concepts. Figure 1 
summarizes the results of the pretest. 

 

 
Figure 1. Descriptive Statistics of the Pretest 

 
The results of the posttest showed that the control group significantly 

outperformed in all the areas in the posttest before the experiment was implemented. 
All the students benefited from the strategy of borrowing and took advantage of 
explaining and clarifying the cultural atmosphere through footnotes, for example, for 
the translation of Semnou, Khazeena and Hajifirouz, which, despite their cultural 
imprint, successfully conveys the referential content. On the other hand, all the 
students, except for one, made progress in using the modulation strategy. For 
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example, they utilized the German word Opfergabe for Nazri in Persian and at the 
same time, they made use of a footnote to clarify the cultural atmosphere. Also, under 
the influence of the lexical and grammatical potential of the German language, all 
participants showed significant growth in the translation of Persian cultural 
expressions and phrases into German. To give an example, they used the imperative 
mood for meyl farmudan and drew on footnotes to clarify figurative meaning and 
illustrate cultural differences. The German term “vor Wt rot weren” means
“become re with rage”, while it becomes “people blsh with shame” in Persian.
Furthermore, all the students used the strategy of footnotes and explanations to 
clarify and convey the cultural atmosphere, when it comes to legends, such as the 
story of Siavash’s innocence, feelings, such as shame, nicknames and titles, such as 
bibi instead of grandmother, connotative meanings, like an ominous owl, local 
occasions, like Nowruz, beliefs, such as the story of jinn and fairies or saying 
bismillah to ward off the jinn. It can also be stated that the control group translated 
more effectively in the posttest, when it comes to “accracy an interference” with
a major difference. This alone demonstrates the effective role of translation strategies 
in the cultural layers behind words. Figure 2 shows summarizes the results of the 
post-test. 

 

 
Figure 2. Descriptive Statistics of the Posttest 

 
The most important finding of the present work is that the effective use of 

translation strategies, especially borrowing, modulation, equivalence, footnotes and 
parenthetical explanations improves translation quality.  

4. Discussion and Conclusion 

One of the main goals of this paper was to develop an approach that considers 
literature as a reflection of culture, and literary texts contain a variety of cultural 
signs and metaphors, and it can be said that this research plan of this paper is 
consistent with the results of the research by and Khodaee (2010), Roche (2001) and 
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Turan (2018), who are of the view that a translator serves as a mediator of cultures. 
For this reason, the phrases of the concept were selected according to the cultural 
components that distinguish Persian from other languages (Amiri, 2017; Bilgü, 
2008; Götz, 2010; Toghiani, 2014; Zolfaqari, 2014). This research plan of this paper 
is also in line with the findings of Snell-Hornby (2007) and Dargahi and Haddadi 
(2017), who called for training German translation students to become competent in 
intercultural skills. The main difference between the findings of this research and 
those of previous contributions is that the current paper introduces translation 
strategies, that ensure that the act of translation is similar to active learning; in other 
words, the translator must have literary skills and should familiarize themselves with 
both the source and target languages. That is to say, they should use efficient 
translation strategies to create appropriate capacities for cultural differences so that 
authenticity is not lost. Additionally, the results of this work tally with those of 
Schreiber (1993), Schwarzlose (2008) and Haddadi and Parvan (2021), especially 
when it comes to the use of different forms of word-for-word, literal and free 
translation, such as borrowing, modulation and equivalence. In addition, the results 
of the posttest showed that these strategies—which come to establish authenticity 
and reflect the cultural atmosphere—had a significant and positive impact on 
stents’ translation performance. On the other han, past research also indicated 
such strategies as explanations and footnotes to clarify the cultural context (Amiri, 
2017; Reinart, 2009; Solhjoo, 2014). The comparison between the pretest and post-
test results showed that creative strategies, along with appropriate existing capacities 
can maintain translation coherence and accuracy and prevent linguistic interference 
in translations. Based on the results, it is recommended that Iranian translator trainers 
give due attention to cultural components in their syllabus and use effective and 
practical methods and strategies to clarify the cultural realities for non-native 
readers. This research can be of use and value to both students of German language
and literature and other students majoring in foreign languages at Iranian 
universities. 
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 آدگر و.سد تنفر ه  ی ک  نسو فرد  در   ه

د   دتا لم تو  خصیصة  دقی ،صص ،خنث  

  تن یز   وو  ر طل .نیر  نتد  

ش  د  م یررد  د هم ع   ستن مثیل  دم  

ف ر    تن( ند1،خ30 ر فز .)ت  د  

نگفر   د )یر ،د  2017ش د ش ً  )  نحصرفرد

خ( د خ نگفر ف   رفتر،130)د تو تر   

 ن  د  میمص ،عن تل عد  ط د مو ، وج

یاّد ه د ن  تم وو  - و نخو  ر نگفر

 د ،ت ردر ر ل   س نم مقس  د تر  ردد.

  تا  یگ تم دگر  رد     نفرمتر ر .نقد

نگفر جی 1   ش ت  و  ن  رنحص  فرد

 گو گیرد صمی   ن اسیر  د  نگِفرن وت و ر د 

نم ص  د وود ن  د ط  م نگفر  نج  نه 

خ( ن،130)؛م  ط د نه  یس یز  مر ،رند لک ،

اؤ خن  یتس تس ًعمو یاتم  فض یز  ند ،نگفر  

ر دد. تل     مة ،ا و خت ر د مر  

 تود ودپیچی م د یا  ور شکل  ظم  لک ،نآ

 تم  نگفر خآ  ر یگ  د  و دع هد ود 

1. cultural mediator



د تو ررمة :طة  ت...40

د(،2017یر   تپیو آ د   وآ رخل ،س می  .)عرّف

نی دتا  ل  ات1آ وقعی د هر   2د ،تیس

 ،مر،د تو رمة ژ ایز  نسو تّوخ ف 

نگفر-    تمه   گ تد ر نخو د  ین

مر ص  د ّمّیز، یر( درخو 133.)

و  د،ر»گرد  دقعیوددرتوقعو

[…فذییرروت[…]دردقلمطلو ]

[ حتو د   فر د…]صتیرأیزآاود )«دّ

1،پر37 ،.-4.)«ّفر نتّو ا  خت   فخت

 نگفرشده تل ل دد،اکر سید و    رد 

 نود ّت ید می     رخ ّتاکّرح   د  مر  

 رد  مر وحص  گررد ؤ پرّد )«ر ،137. ،.)

ه  کز ر ه  د   ذ گ و ح  تر م

ی ّید فرد م ر ، نفر اؤ ر ف سل تد     

ن دق ، د ر نگفرمری  ود ی نفر  تیب  آ

 )رد   حد یس ،نن ی نخو د  ص ،مک201.)

هی می پیو رفت ظر د    د   آ ر گّید

نفرّن  تل  یرأ ،مر ر ف   مر وخص

 رر   ) ردد: ه وة د  مر کلش ر  مآ ی

  فض ت ) ص؛    ت   ز- آ د تد  نگفر

.ود

1. authentic 
2. lifelike situations 
3. authenticity
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ر ن ،ّمّیّقضیپر ل  : 

 طة ح دیّیداؤ  نفر ّمّی   د یشتر 

 ح  مآ  ف   د تو رمة نویرأ؟قرند

 یو  ک     وآ  د ت نگفر عد د و

شکل  آ رد؟ ف  مر 

پژپیشینة.2

2.1.،نریّامر 

،پژ  ل ری  دیّطة ،نفر  نففر ژ

ّیرأّتع یح نو   مآ  ف   مر ر ط دد  

 ج ین ؛( خ مل 130 د خود ة د رمة(  

و کگر،  آ مل  ظر  و ی مز  مر اهو یی م ،د تو

ط د  د فرنرمة ی ور  کو  وو  «نگفر ینور»

ه    .دپذش  فرنگر  ن1ش و ر  و  

 اسیر ق نگفر مر نفر  سستن  ز پردد، م  آ ست

،ص     ر ردر ی تر ش  ف ّوآ عیر  هه د 

ه  خ( دد ذ وغیر نخو  ر نگفر وو  تأر  ،

130.)

( 2017یر   نفر  د ، ی می طة  )ط     

 ی  ر  دآ ی   متر  رت یشتر آ مل  ،د

لوم  یش نگفر  -ستن ن؛دردر ی  و تر رن

ترف مهی ،یگ   شین وغیر نخو  د ه ف  ر  

دد(،2017یر  ش خود پژ د یز ی ،ت می د .) نفر  

1. cultural semiotics



د تو ررمة :طة  ت...42

ّیدّیل مة ح  مگر د  وو یرأ قرو  ند

م  .ننعرّفه رفت ظر د  نفر  دنر عن ،آ ؤاة ر

ن ،ذ  تل  یرأر ّید ،وخصّیدرد ر ف

ی(،184ّت .)،خصو د پژ  دنفر   ت ّطة

رمآأیر نفر ثر مر یحو ،ی ین   د . دّ

(135نک  ظر  خود یح د  )«ی   خ و مرنگفر»

ق  رد   ک  دتا ،   نگفرین و ت نظو

 متر تة شجود ر  هر شگد مآ ستدرآ س  ن

و ّوه هود ه د هم  ،جوشدمر  د فرد   

گشد ر   مدّ؛  دعطیزی طة ّید نفر 

ّ س را  له  نگفر  ت رمة  ر   د  

ختپردش.ّت، دّ( پر 1400تو رمة د دگر   پژ )

ج ددد  پ گرشپژ یح  د .ژ یی تل تو  

یسآ  نژ پة ر هعمتود  رد ، مر  ر س  عرّف

ه ر  گر ،ت حو  خت ن ،آ  ت  نسو فکر  

 پی ودوا یز  نآ نظو و  نگفر یا ه دنفر   

ختپرد ، ش تل.  کیّی رد:  کتة 1د-ّید

ح تردس عد د وش ؛زأیرر قلی آ نگفر  2-ّوف 

ز یس ص     مر ی تو نگفرّمّیتر    ود

. تد ظر   کت  مو

طة ر عن ،وو ی  ر پژّیدنفر  فّیرأ

 یز  مآ  ف  مر ر آ تة شجود د رمة یای هود نظو

ّید و یح ،مآ م ین  د شپژ نو  آ و،ت

یر     .ر  د د ،یرأنتل  



4مر  عطد5م ،2(1402) 

نفرّرّیدف ختودپرد  .ّو ک   رؤ

 ر رد  د تو مر قر ر  عط ود  مآ  فیرد.

رننبأثیر.2.2 ختل اّاریّا

ی فرندیّطة ّ مو   ر  کگر، ر د  ت یرأ 

. تد ود ر   د تو تیس پی ّیدّکلوفو ر د

ز  شوّل آ و ر رن  طعة   آ تم  فکر  ّحوه

  پش( ندمک ،1400 ،ر د آ .)ژّید  عر

هر  پینفر  ّیر   وو یض و  ر ن ستر

قلی رد رود خ   نظو .ّیدّمّید   و

  دد  رد ی د کتو ودیّغیر  . وو یز اّید

دد  تد  عر و عّ ،آ د کتو وّن ک تی  ة

 رد ا  ّنکودّفرن. خود د، لم جررشمة آ ر

م ( رد ک وپشدمک ،1400نفر .)ّ ی د ،ر ةث

م ظد  مگ  مویعیی ر  هد ،ع فرد مة  ر نن 

 ش ک خ دم پة ر   ر  هد ،ع آ د  یرد

ض م فت   ،ش ،د ر مچنی ظ  .یرأ ژذد

فر   ر عل . ع  فرنگردد ،ّ فت آد   قلمر

 نی   تعل فرد  دآ ع   د ،هآفیر  )یر  نن

183،گرد و   .)ّیدلو  ک فرنعر   ّپیو آ د  

نفر   ّ یز و(خن 2017،یر خو .)تد ،ژ 

 و دیّعر طر خیر قر    ستنر د  سنو  

صر  نگفر  تمد یفت یر آ د  آد آ ر آ یرأ  ،

 مخود هر.د،یرأنفر یستّدّیدسی ،ف می 

   تردسیرأ ک  و.رد ش ف د تو د تل  



د تو ررمة :طة  ت...44

ت طة نظر  نونفر   ی ّ دآفیر  یر (،183یر  ،؛

یر 2017 ا 2018،؛ یز134،؛  رأیر( ط ّیدی(،184)

پژ نپر  ر جمو  . رفت ج ووج   و

تد ر  ر  ن:د

 ی دت  ؛

  ج  عن؛

 فع؛

 فس؛

 س؛

 ن  ؛

 ن)غیر  ذ ر )ید، ؛

  دآفیر  )یر    1،فض83 یر یر 2017،؛ ا 2018،؛ ؛

ی ،184.)

2.2.1.یاا تقا  اا

نید »  دد. یتس  قو آ نفر  قو ر  ه  رین

 .د خود د  سّحوم  ر یز نفر ،خود  دگر  و 

یرد» ا(،134. ،.)«لو ،ی  نفر   ّکلوفو 

]ستن …ید  ]یو یگر گگو    اکّره  نشأ ر 

س  » ا(،134. ،3 د نگفر تگخ  .)«یز

تّ ( ود    تنسنی گرد  )آ  پی ،حی و عن   

د ،قّوص ،یپیش یجر ،رد فد غیر   ر هد   د

  ی   فت قع ک» ا(،134. ،17.)« ذ ،ث  ر

ن    ر رد ینآ  ند    ک ددمل  ،تل  

درآ ج ود» ا(،134. ،1087یو د موة .)



4مر  عطد5م ،2(1402) 

ت د دفع  یآ تل  ّیدش  عر  دتخود؛ ،ث و

ذ13 )زمنوپ منو  تپ  ر م آ ل وتة )ّو  

 تد  خو ی .ستن خود   درآ د ّتوک  و

  م د دآ و ر ر رو    ذیخ 

ّچ  ةخو و یو می د ود.    ور لو  و

ن   تد«و» ا( د  طل 1،د34. ،1122 )«لو»

عن  وح  رفتر ،دزدز  وح ررر(عی نفر)

تیس   ر   د نگفر  نه مر نفر نو 

.نن و شک

2.2.2.جا عنا

خ دگر ی طة ر د ه  ّید. ج  عن ،نفر « د

    یا نگفر  عآ  عمو و م د  ه

ش فرد ر   وًیمتس ،د وعیی نگفر ظ   رفترنن

 ع ر  ر» دآفیر  (،180.یر  ،10ّت ،یا مة د(. آ  ت

آ  دتا   ظر  شک  خ  د ًل ر   د ه،ن

ق لک ،یستن خنث نگفر  ظر  نها دف   ی  )یر ر  نن

فیرآد  ،180 .)می    خلو مد تن د قرز  ،ث و

ش  فر و ،د ظیر  ر د ه   ن  ،د

دنفر  دگر  سی د  ای   یشتر  ،ل  ر مد  نو

 دتا د  د  ر  ر یز  حخو  نی کو( مکود ،

131مو .) دگر،  «دخم» د یر د   ،رد س  نن

 جآ د ( ذمی ف نفرر دخم .)  دد،  ج رد یشتر

 لب   ن ک  ودّ؛  تگ و  یدد ش

دخم ،ت یر ر دد، شتی   پ ک  و م  سدتن



د تو ررمة :طة  ت...45

   یر  تند تد  گرنوی رد ود  ر خود  قو و  ر

 دتا زدو( ردنرر-رپر  1،2004  ث  د موة .)د و

ملتد   ،نکگرد حمود وتة ،:ف د»آد  

دخم د   ر   د جآ  ختی.وددخمست س   د   

یس»د )د1،آ33. ، خود  ج  عن د دخم یز نج د .)ی و

شک مآ  ف   مر.ود 

2.2.3.اعا

« ش ع ر دف   پذر  ر  نو

ّل گرد  هر  تر  د ود»ایر  یشو (،2015. ،8.)

عح د    ردیرأ  دد قر ر تم  نجد و

 ا  س آ    رد و رد ر  عد متم  

 تشخو  ر ث ک2،1)ف3ف  فع .) ود  پ د 

 یو  خو رن ،نن«منو خیل،م قر ،کن دد م د ،

 نرنی…»ّا  ید   مکّفیشوو د  ف و  

غیرفمآ مچو ، نآ آ ر ،نر دظر طر نی د ه

ر  س و  ل عیق فع  پ نگ خ ن د  ودیشتر 

 رویر( نن،137مو .)  ر  د  د وغتد ،

م  و:ف د

؟نینشآمراتفزدخوعر  ]...[و قل

و  غزد]...[ .حرخفمیاری

قمزآیدر]...[ .ررعنوتریشتن

 (مد،107. ،20.)

1. Grabner-Haidner & Prenner 
2. Faika



47مر  عطد5م ،2(1402) 

«ورد»،« خر ح»«ودفر ی» زح  تنس

أیر تم  نجع نو ر    ر  د ور  

د  خود  ّیدرد   د د مچنی .ع ر  د ،ینی

 هم ر  خود د  یز و   یو  غذ ر ن د ز

ه آد  ا   م ر د ر  ر ث تم   مآ

(،هش یکر  کد1آ83.)نگین نگفر  ف  د فع 

  د   مر ی وآ  ر نگز  مو دگر   ف رد.ه

2.2.0.ساا

و فس  ّیدّل ر نفر   د آ عک   امل  ،

ر . ش ق و«ّقص فس د  ذر     

س   خی[ … و وآ  قخل      ز   ]»

 ا( قر ،132. ،7 .)فس میز آ ود ختن  رد ثر زد ه

قر    ا(  وش،132 .)ه  ک ،ث و رهوش ،ر

پرفس را ر   ت پهلو فسة ر    وو ،خو

خو  ه ملنو  م عر  د «شت خو»خو(،134. ،

03  خ دف   ت ة ر آ د  رد  آ  صور(

:ش

اخو ر د ر

 ]...[رد

خو شت

ننو(خو،134. ،03.)

ز امّیّکتة  ر    عر ر  تردیش  ر خو

 ، کآ د    و نخو أ  ی اکّرصی د 

 ی نی مر مآ  ف    ر می یو چن ، . ر



د تو ررمة :طة  ت...48

فسن یا  صی   وغیر نخو   ر دد، گر  ن  ،ت

ا  خد د      حتو ت و  غیر د  نی نآ خو

 ود.خ

2.2..اسا

نفر  می  پیو  د س  و  قعی  د مک ،ستن

ّ لة د ود م د .ر ظر س ر نتر غل  و

نخود فت   یس ر ، خود ا   یع ًل  ظرخود

 تم ستر د غیر  ر د ، ،ر ن تل و د س .ن

 ک نگفرپر  رخ .یرنفر سة نگ  طر کگر  

 ،وخ نفر  د س  فت  ر  د  : 

 ی  اسیر گو س ود؟ کفیز ی  نو؟ نو 

ظر د س رفت( خوح؟  ر ،غ ر  ر ًثل ونیود؟ 1،

2017 .) س ی ،ل   و نگفر ف  ست وگیردخو د

 د  ود طل   پی و رن نگز  دع یگ

آ  ر د. ود ه  ر  د دتموة د وحل(111دب وتة )

 د و:«آد ،   .رد خی ار ،ات ار ف د ند  ق

یس ک  خ خو»(،111. ،12.)«خی ار ،ات ار  رد

»  ر ،تنس   ن س  د   دد  تیجة د 

  نآ د ش یا فت کش   تر د ر ردر نگ د نو

 ص.نن 

2.2.5.نا  قا

فرن یشتر د رد  ر  وفسپر  دتر ظیر  ر ل ر د ختن

 دتا نن  ،تنسرنحص نگفر   ود  د فرد  د ت

1. Erll & Gymnich



43مر  عطد5م ،2(1402) 

آ  ر نگز  دع یگم ف ه ثود. و«ن» رد  ر«ر»

،  ر«دت»،گشد   ر«ّ» و   پی  تد ّا ک

 س ثِپیشة ،ینش«ر » ،«ّج »«یر»دفر  ر  نو

  تنس نن مل  فرنگود  یش صور ر  

 ویر د( دد  خود خ  ،2018می د .)اؤ ،تش  ر دگر  

نفر ی ت طة ددّ آ د   ّیدتنس ذ   

تّ ند   د - مل  ،ستن نگفر و«آق»،«لر»«ش ه»

  رد. د خ   پ یریس  ر ،خ ((ة  ر )(

 لب فرد  د یا   ر دع فت .و ود    دگر  

ث(،2017یر   ر د  موة .)  فوب  ت د ودپلئو

پز ر )وتة 143د  ف رن»«ن»ریظ( دد»،«ق »،

«یر ل» ،ن .( هش)یر  ز  ر  م  آ

  یستن خنث نگفر حنگفر  ت  گز فت    تر نو

 یگ  د.نن 

2.2.7.بنا)غیر  بذ ر ،یا( ا

ن  ید ر لّد  تق  قر ی  فطر ی ،ل ،و مچو ذ  

ند   د ش ،زن-ف  د نگرآ  پ د وم  ه و

و ی ،ت یر تد ر ن رد. ش زد  ر  «هو»

تنسس  پیو   خ  ر  دد.  ی    ر گ

تس  د ار ی   ی    ،ه آغ   نن  رد

   یع( نش،و1آ85)؛ شو  دگر  سی رخل ،رن

 ش تس یة د  و  ّآغ   و نی  رد ر د ،یر

 فکر ه فص  دفرد    د  عد   س می  .نن

 ّید و   د ود ف،د  طة ر د ه فص آغ



د تو ررمة :طة  ت...0

ن«ای»،«فیر»،«خک»تد د  و  ر  د ث .هر 

وهش(140 شود یمی وتة ،) و:رد ش خو

قیقت ر فتن  تنشر    رد، رز فیر.

 فتمزیفیر قرز،   .آ شخولوق،و 

ی،  دگرنجک  ع  آ   دیفهمفیر

یپ یریپ،ود ود تس نو ودفیر آ

شو1،)د40. ،4.)

مل  دفیر ِن   د نگفر     ر نور

شک یگ   ت ردر ی.ن آفر

2.2.8. ضا

 آ  مقس  د  ؤستی ،   فض گو   ور

 مریرأ. ذیرأ نخو د ر آدجر یاو   نه ت

 یش شکصور ن ص   مر ، ین  شک .یس 

 یتس  د   ن صر  ور ل   د ، 

م  تنس نگفر خ.و نت ص   د مر  غ د نو 

ی ، یشتر ص  د نخو    د نشگر ی نگفر فلة ر

اّ ین  ن  نشگر   ،د قر آ د شیشترود( یر،

2017 موة .)  ر  تد د ووآ ل نخ:وتة م

پکآ ر  پ  غس ج  ر و حنرد  نخو ذد،

   ردود     وّّ  س:دد ر پر 

آم پلللخغلعل م خد ]...[]...[ ود

سلهاد.ن    خود ر ر  ز 



1مر  عطد5م ،2(1402) 

ش میگ ر  ود، .ف فر فکر   دسلنررد لگر

  خود  اپل خزنیآ(م،11. ،15.)

«رد  دّ ،ک د  نه ،ک د آ ،ر ن توپس ،

د ود غیر » ا(،134. ،405.)« اتد آ ت  پی  ود،

س ی  لس قت .اات ل فر یی  غو   «ننود

 ا(،134. ،415 نج د .) مقس   خ  رف تیج و

ن رغیر  تو ودو  ط د  تد«»«هتر» ر د

رفت ک وو ک  زد خ  وشو  ، ر 

آ  آ د تد  نگفر  فض د  نه ،زر   مک ود،

مرد د د رمة  ق د  طل  و؛  ک ،رن  

دگر آ  مآ  ف   د آ تر    ختپرد ود خو 

رفت ک آ د تد    ر ستر میردر ی     

یگ   دد.وّر ذ  آ  ف

2.3.یو تو ر مر اکا  ا

دپیشیی  طة  عد  ّیدنفر ّ پیو  نک و

م  کلش   تر ن ختپرد ،.قد،دیا  ر

دع ص    د ر د«»1«ن»2ش دد، خّود کد 

مرود م ل  لک ،آ«ار» آغ،  ر   ود،

( د ود نگز  مو ی ص  د   فض  اهولر4،2001.)

خلّ  نفر د رمة ،یس  ردژ ر ،آ تیجة   ق   ر

ّ دد، خود د د    ی  مر  یس عن   ر   و

1. one-to-one 
2. one-to-many 
3. one-to-zero 
4. Koller



د تو ررمة :طة  ت...2

تّ .سد رر  کسحلی   د ر متر ر س    دقی  

  دتاّخل     ، رد مر مآ  ف  قی  ی  ز

خ( د ود د ت   مو رمة  نو،130 ر ،)ّو

ظ قو  ز  تل    ت  ردر ،مگ ختن

 ییر،    ذزک ت( ود130)،خپذر . ،و

هر  عد ر یو  تیر    دف   دت ه د تل  

 ل.رد ؤر  

)ّد  پر 1400  تل و   مر ح د ،)دآ ی:1)

ح ا2لاظ؛رمة رمة )؛ادآ رمة )و(و1،2008).

2.3.1.ح لفظرمة

مر  ک  د  تنو مر  نی عن    ر 

حو     د تو ص  مو د عن    ر

صد زد  عند ستیو(،و2008).دگر د

و ،یگ  حو و د  و عن و د   ردد )پذّ

،1400پر.)

ففرمة.2.3.2

ا رمة دا« ص  د تن عن    ر  ود یخو 

حو   تو  .دگریگ ،  دو د  ح  و

رفت و عن  د   عن    ر    نظو .

 رفت ظر د    زد  عن ،صص    د حو  ظر  

ر ک  شفت[ …ّت ود[ ش ًل حو  خت   د ید د نک ،

ّ   ، تد رد ( پرّد « ،1400. ،43.)

1. Schwarzlose



مر  عطد5م ،2(1402) 

آرمة.2.3.3

آد رمة د« عن  حو    ق د   عن  حو   

پی مود ص د .نن  ت مر وو مر   نی حو  

 د عن ر  و ،و تو ص  حو   عن   

وو د  ردپذ ج عن حو  »رر(1،133.)«مةر ر آد ژ

یو د تو لاظ  ح مر و د  د خ عن   ود

ا استن د )«نّپر ،140. ،0.)

تّ  رف ظر د   کت   ّو د ت و  مر  و

 ح رمة تل کا ،لاظ آد  اعیی کتة رد. دتا ننّو

 نآفر  رفت  رمة  عد، مة د ن دع عیی ،  

اّ  ، رمة  ر . ص ت د  ت   فض  

ت د مل دّ( پر 1400 رد  یو ا )عرّفرد:

1-یر ؛2-ر؛ رد-ا (؛ارمة   مر(4-؛

-؛ع5-( دع؛) 7-(قت دّپر ،1400؛و2،2013 د .)

 ی  دع  ع یر ، ویو نو رر  ت   ا نظو

نگفر  فض .رد

2.3.0.ری

ح رمة  ت د ر ّیر ، دد، قر لاظ د آ  ود  د و

ف   یا ت ه  نظو .رف هر مآ   یر«  ت

 عن ا  ص      طل( پرّد « ،1400یو  د .)

رفت  دد ط ص  آ  گ یست    و

1. Schreiber 
2. Rasul



د تو ررمة :طة  ت...4

(،و2013 ،) و دتا ،ث«Nouruz» مآ  د «و» د

.ف

2.3..عد

دد قر اهو  آد رمة  ت د  رد  د )دّ،پر 1400) ،نه

لک ، تود ع ح  و ص     ت یز حتو  یرد

 اکّردتد وم ص  د ،و( 2013 دتا مل  ،)

«Taufe» «غسرد»غس ر .ف دتا ف نفر   د رد

ّ ، مآ نج د غیر نخو د  ت د ع و مر وم

.آ

2.3.5.عا

ملة یو  د   دع آد رمة  ت د دگر یوگز ص 

مل     ( 1،1337وود نظو   ر .)خت  ف ید  ،و

 سیپت  ،تا نگفر ن ،ص  د وود  فع ،ؤد ک 

 .س هر    ا  نظو ی  ر غیر  ر  ،ث و و

 دتا ،ًثل رد.  نج د فع«Bittebedienen Sie sich» «یودفر»

(.2018یر ،)

لیو ر  نگفر  ت   ا  ت د دگر ک  رد

ف   یا یو مآ  :و1-اسی  کمیل یو  دتا ور

ت؛ د پرتز خ2د-ا   یی  ر وپ  دتاف   ی نگر

ص  (2،2003آ)؛-   دتا وغیر نخو  نآ نظو

1. House 
2. Reinart



مر  عطد5م ،2(1402) 

 .تد   فض نخو   وقعی  و ک ژد م  د

( د د تد قاة  خو  قل،و2014.)

3.پژ 

 ی  ر ددیاطعة ر کی  پیعط 1ر 

پیوآ-پو2آ  تة جوشد  پژ عة . نتر ر 

ّیدمآند رزی25 . ودجوشدط د

نه گشیدهشتو د ،ّیدر مر یّوف  

 ذ دد تو مر مل  ،مر  ورف مآ 

 کّل . ت   فرد پژتس ی:ددعرّف

ک وجوشد تة،ّیدمتر مآ  ةنیدمر

د توف مآ  و   کمر ةددپر 

ه نگیفرن.شجود   و  یپّوف ذ  

«د »رمة شگد دد د   ود ،مآ  ف  د تو رمة

 .نن رر ار د ،یرنتر ر ار ا  وآ ر د نن

پی ر د ر  روآ-پ. لد وآ

3.1.حقی ز

 ر عر سنو آ  رفتر ،د مل  یح  مدر نظو  

  نط  عی  ر مل . دتا مآ  ف(1-)،پژ می

دگرفس ،فع ،ج  عن ،ی دت   ،س ،

ن ،نّل . ت   فض    مل  ت شی

1. prestudy  
2. pre-test-post-test



د تو ررمة :طة  ت...5

  تة جوشدّید  ،  ط د ن دع فت  ر مآ

ود ر ًل نفر  ش وو: ود  مل .

 «ر  ]مة … ح  م د  ] خة  آد

ّقل  ذ آقآ  ذ پز؛ منو  ( »م 1،آ1. ،1).

 « فلق د فتن  .ف  پ گو یز  خود  کآ[…]

:ا«خر  و شر »،ر(1401. ،1).

 «مرخو:رض خ ن،[…]م قلو گخی

اری[ .…]

خضر:لیخشکر،نر.

نوخ:مشدسنن[…]»د)پز،172. ،

27.)

 «مدعریخوا[…]نکآآدعنتح خود

دد[…] رمدتدیدفت[…]»شو1،)د48،

.23.)

 «فرخجر،ودوجد شیپ

کش»(سنی،178. ،5).

 «رصمپس د یر رفتن یرفیروونن»

شو1،)د40. ،.)

 «سّلهاد[ر].رلنسد لخودگر  ا 

م»(ینخز پلّ 1،آ1. ،15).

ّیای نج نظومتر وآ   عی  مریملل

«زو1»ی زو(،ملل201)یو  ط  پ   دتا ک  

  ع ،دع ،وپ پرتز ، یو عن ،ف د تو  ر مر یر

1. euroexam international



7مر  عطد5م ،2(1402) 

لّ . ه لای  اگر  ر وآ   دتا  تید  ت 

تنت   آود ّدق ،مر و قسم   عی م .سی خ  

  ن د1قررفتیو قسم  .ف آ  ک  

    نه  یس  ن«ل»«خیر» دد پ نج د .وو

تیج نیم   رد یویر  رد  ّیای ومقس د مر  

دقّ» ،وخ  ».شی هود 
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مر وّدیاواکا 

،مل ط د فک

و ت  رپ 

کگر ر

وآ هنو

ظر د  

( رف.)

فک،مل ط د

 ت  رپ

کگررّت ،

 ت ور

100% ینط

( (.د

ی

صند 

ر  فک 

کگرش دتا

( 1)زو(

ی،ملل201.)

طح تد

 د ود ت

د  فه 

 شکنن(.)

ت عد د غل

   وود

شک د  فه

،ننّجمود

شک ن ستین

(.)

درت د

 شوفه 

 ّشک د 

ننیرأنا

  نخوذ

(1)زو(

ی،ملل201.)

خ 

( و

تود     )

د ص،وّ

 فه ییآد

(.)ننم

خ  

ود ص  

ّ ،د ن 

یستند  فه 

ّ شک ( نن.)

خ 

ص    

و ،د  ود

  ّفهد 

 شکنن  

نا ر نخو

ذ(1)

ی زو(،ملل

201.)

ری  ت :

    طل

.عن ا  ص 

ل(|ریخ)

ع  مر :

ظر د  ص  

د رفتاکّر

.ص  د 

ل(|ریخ)

دع دتا :

د یپتس وود

ک ن ،ص 

فع ،ؤد ر 

ی رریغ نظو

.   ا

ل(|ریخ)

پو ه د یی:

ا   

)لفرنگ (ریخ|.

ویتزت پر :دا

و یکملی

پرتریاس خد وز

ر  ک

تن د ه(

2م .)ی.

ل(|ریخ)
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 دآد مر  ک ت   ل مرز ،پژ  د  

 د نگفر  فض نآفر  رفت   عد مة د ن دع فت ه

رن ود، صجزحلیمریو عن ه عی  خ گ   

 و ک.ردپذ

3.2.ر 

د عط ودد ود دقیلسة ،پی  ر  ر دقیوآ-ودپ  ودقآی

 رعرّف،د تو صص رمة  ط د که هود   

مر  تة جوشد  ّید. ج هر تهش هی گشد مآ

پی   جوشد رفپیش عیی نظوپ   وآ. دتا وآ

 وپی ج  پپ  .رد ر وآ ر ،وآ  ر وآ

م ت آخر د  دآوحلی.رف قر

ت در ار د جمو  ،یح  پی د ار ا ننرد ر وآ.

ّخ ک  یو ی نتر رر لک کرد، فد فد  پ نن

تند فر مل ر  ر دقی ه نه ملمةر   مآ   خود

پی ر«».نن پآ آ ت . حلی   ردآ ت

پیتد  مر وّآ  ن عی  ر ل« یر»،«ع»،«دع»،

«وپ»« تزپر یو».رفپذ و

پ ،وآ ر  ر دقی   پ ر ار ا    زر ونترآ،

تخو  ر ،مر  وّ  یو  دتا   خود یة  ،رد

پی ر   ل پرتز  یو  وپ ،دع ،ع «»یر ،

م ت .نن  عی دگر  ر یز    حلی ، ن« یر»،

«ع»،«دع»،«وپ»« تزپر یو»تد.  ن
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0.تاپژ ا

 ش  پژ مقس د ت ر .دآ ،پی دوآی

یو  شجود  ّا  ت  ر وپ  یر   نگفر یا  

ک شجود  ک نه .کرد دتا مآ  ف«ع» رمة  ر 

« ذ»نو «Opfergabe»ین  د ف یو  ردش ود.

یو  م  یشتر شجود  دد ش مچنی«دتا«ع فع رمة  رد

 .رد ،ث و ر مآ  د ر  فع  تود  فرود»یر  ی»1

ف  د، شجود  ک نه« تزپر یو» رمة  ر نه«2«ر

رد دتا مآ  ف ود. مر  رف تیج و ید

ّو یو ینیر  د یا نگفر  ت د ؤر  رد   

دقّ» ،وخ  » ن لّیز گر  نی  یستن مو رد. 

پی ت  وآ ش خل و:د

مو1پی وصیف اآ تا .وآ

1. Bitte nehmen Sie etwas von diesem hausgemachten Baklava 
2. altes iranisches öffentliches Bad.
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پ توآ پ د نتر ر  ود وین مة د وآس 

رد م هتر  دعن ختل  وآ ر  ر  ق جوشد مة .

 رد  اّیر   یشتر یو  ر وپ  دتا  فض  

 نگمةفرر ن ،رفتن هر منو»خو»1،«ن2«خز«فیر»  غ

ق  خو  طل ن نگینش نگفر ی فهیرفر مة دگر و   .نن

 .دد ش ع ک  دتا ینة د تث  ار  ز ،ث و یر

مآ «Opfergabe» ر« ذ»  ف دپ  دتا 4ونظو

ح جوشد مة ،مچنی .نگفر  فض  یرأیسپت   

  د طل  فع مر نگ  شمگیر   ،مآ   تود

 .دد ش مآ  ف   نگر فر  تود   دتا ،ث و

 ر«ودفر ی»ا رمة ا«ر خج »5  مآ  ف 

اّ  ر وپ  دتاا   ج  عن   .نگفر  ،ث و

دطل مآ د «vor Wut rot werden»د7)د  ،rot عن  )«

ّیص  «قرز قرز ر  فرد ،طل د ف د ،د .و

 دآ ر پرتز  یو  وپ رد  شجود مة ،آ   

فساّ  ط د نگفر  فض ت   تد ن ،«ی ن»8،

1. Samanaou ist ein Bestandteil der sieben S-Tafel des Nowruz. 
2. In den Badehäusern gibt es ein Becken, das nicht so groß und tief ist wie ein Schwimmbad. 
Dort wird das Wasser gespeichert und zum Baden verwendet. 
3. ist eine Figur der iranischen Volkskultur, die zu Beginn des iranischen Neujahrsfestes 
Nouruz auf den Straßen erscheint. 
4. Es beetet, ass eine Person beschließt, etwas fur Gott z tn. Diese Arbeit, ie an sich
empfehlenswert ist, Normalerweise sin ie Gelube, ie eine Person ablegt, an
Beingngen geknupft, as heißt, er gelobt beispielsweise, Essen z kochen n es en
Beurftigen z geben. 
5. Herr Khodam Hazrati, bitte bedienen Sie sich von diesem hausgemachten Baklava. 
6. Es war in der alten iranischen Literatur ein positives Zeichen von Keschheit, rot z
weren (besoners fur Frauen) 
7. Duden 
8. Siawasch ist eine Figr as em Epos Schāhnāme es Dichters Firasi n gilt in er
persischen Literatr als ein Symbol fur ie Unschl.
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دد ن ،سگ رخ خج1ن ،ن   ،«»2 

و  ن ،ج  عن ،زدن ،و ی ن ،4،  فض یز 

س ات  پر    تد   نلمچنی ،نج د .رد دتا خو

تیج نی وپ د نتر ر  رد ینةیر  د ودقّ»آ ،وخ  »

رد م هتر  دعن ختل ر  .ش نه دتا ؤر  ند

یو  ک  نگفر  ت  . ص   مودت خل 

پ ش  وآ:د

مو2پ وصیف اآ تا .وآ

1. Farzaneh musste ihren Schleier (Chador) bis zu den Augen herunterziehen (weil es ihr sehr 
peinlich war). 
2. meist eine alte Dame (oder Großmutter) 
3. Die Eule wird in der iranischen Kultur oft als unheiliges Tier angesehen (wie der Uhu, 
unheiliger Totenvogel 
4. daspersischeNeujahr 
5 . n er ergangenheit waren viele enschen er einng, ass sich in en Bdern
nheimliche Geister n Tefel befinen, eshalb sprachen sie beim Betreten en Namen
Gottes, m sich z schutzen.
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. حتیجیر

ل ر ودپژ ر  ت دعرّف ؤر  ک رد  نظوط

ه  تة جوشد د رمة  ّیدشگد د مآر  .د

پژی دزختپردفنگفر،توژتودی

وآمرفمآشآ  شد عطییزپیش

.رد شه  ک ر  یحپی  رد  ،وآ و

 رفت ظر یّیدت   نفر نآیررد د  م د

ش مثی  نگفر  ن  ود ، ا ورپی  و

و یح ت1(2018،)خ(2001خ  )(130)جی  تر  

 نگفرددد وم ،. می ملرر ک  وآ

او دگر  ف  ی  نگفر   مز جد ،ننردد

و یماع ، ذ ،نو،و دآمد آ   ةفس

ر ،ی ج خجت و ،نوّل شر ات

س ر د ل دم نو ررد دودو   ود ح (یلگو2،

،184.)ا ؛،184ی؛،2017یر ؛،2010و؛2008 ر مچنی

پیوفت  ن-و 4(2007) د دّ(137ر   )

ات  مآ  متر ت جوشد  نگفرین و ت،ط یز

 خودفرددد. یح ید و س  دد شنگفرننوه

متر ی د خرتنپذر مآ  ر .،پیو

یح  د  شپژعرّفدویررد ،رف قر آخ کد

ینی و سود نگفرآ  د  ر تر ر   نآ  

1. Turan 
2. Bilgü 
3. Götz 
4. Snell-Hornbay
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ن(-و، 2007؛ د دّ،137.)ّتفت  یح  ه ا ، 

یپیش پژدپی  ود  ر وعرّفیو   پرد د

آ  یزصود ر  پیّومرمر ی:تو  تر

نآ م د ر عن ، تد د هیو  دتا  آد

ه نگفرفر د وود  ،رفیتن  دج 

ن ،و   خ  رد د  رف  فض ر د وغیر نو

گیرد.فرن قر ، رفت ک آ د د ت  گ

دگر فت هآ ودپژیو تنوّیر   و

فتّیایو فز  اؤ نگتنفررد    رخرد

.ودفت  ت دیح ت( )و133،)رر و2008 )

پرّد  (1400) دد، قرژجآ دتا مر تل ک

حا ،لاظ ان عدآد،  ع هودیر شؤر،یر ، د

ّیایمر دع ت  نگفر ووف مآ ه ددر

پرّد ؛2008و،و؛133رر،) ،1400.)تحلی دد ش

آ ردپیوخلّآ ک ور ت دق  دمنگفر

مر ییسرد م عی.دپ ت  آ   وآ

یو   دتا  ی  ر  رنگفر  یرفضأزد

ملکرد دشجوهود تد.س،چندش عرد ش،

یورد   ، ژدع  فض دسزثأیرنهیر 

نگفریه .ید ر،ّو فکگگو نفرت

  نگفر  فت   عن   . ص  د وم

مآرفت  اهو ف ک م  ص   آ ت 

 فض     م ،ستم نگفر ن؛رن ،قت

 دمرتند  دشمآ  ف  می نگفر  تیس،

یو ّخلقة نیدگر  دتاتوآرد  فض  



5مر  عطد5م ،2(1402) 

دفر ت نگمود م، یر(2017.)دمیت،تدآ ط

ود( 2003آ،)ل( )2014)و ن2017یر  د ) ک

یپیش وپ  پرتز  یو نو حنظوّا  نگفر فتود

یمرمآ  فعرّف رد؛رن،د  دعن ا ود

مر ینه   فت    )دع( ومرد نس آیر  ه

 تزپر یو  وپّا  ر نگفر  فض  دودتاقدد ر

(،؛2003آل،و2014یر ،؛2017.)

دگر، و   رمر  د ت ر رد نگ ف

 دگر،  تید مآ وخصعی ضمی  ننیاّیمر 

ن  تل  ّدق ژ.  خ  لویر   ظر تآد 

نت  عی  د    عط  ّو«ی زوملل»نگمتند

(ی زوملل،201).سحلیل  یپی تپ  دد ش وآ

 خلّخو  ک  دتا  و ،تنوود رفیردیپب
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 1. Introduction  

The pedagogical success of teachers and the academic achievement of 
students are closely linked, with emotions playing a significant role. Indeed, 
there are various negative emotions, such as anxiety, anger, and boredom, 
whereas positive emotions entail feelings like enjoyment and pride (Frenzel, 

2014). The emotions that teachers experience in the classroom can influence other 
affective variables. Emotions are integral to human values and experiences, and 
teachers who respect their students can motivate them to learn more. One value that 
is particularly relevant in this context is the concept of “stroke,” which refers to any
action that recognizes another person’s presence and values (Shirai, 2006).  
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Abstract The present study, adopting a mixed-methods design, mainly aims 
at determining the possible predictors of EFL students’ academic achievement
in teachers’ emotions and stroke, and exploring the students’ perspective of the
role of teachers’ emotions and stroke in their academic achievement. In so
doing, a number of 232 BA English-major students were selected to participate 
in this study based on convenient sampling and six students were participated 
in the qualitative phase based on data saturation. The obtained results from 
Pearson Correlation Coefficient showed that there was a statistically significant 
association between teachers’ emotions, stroke and academic achievement. 
Furthermore, the results of Multiple Regression revealed that the best predictor 
of academic achievement was teachers’ emotions. Finally, after determining
the inter-rater agreement and inter-rater reliability of the data, the results 
emerged from the students’ responses offered 11 common codes. At the end,
some practical implications are offered for EFL students and teachers. 

Keywords: Teachers’ Emotions; Stroke; Academic Achievement; Motivation 

* C
orresp

on
d

in
g A

u
th

or: qasem
.m

odarresi@
gm

ail.com
 

  
R

ec
ei

ve
d

: 
14

 M
ar

ch
 2

02
3 

   
  

R
ev

is
ed

: 
24

 M
ar

ch
 2

02
3 

   
   

 A
cc

ep
te

d
: 

16
 A

pr
il

 2
02

3 
   

   
 P

u
b

li
sh

ed
: 

16
 A

pr
il

 2
02

3 

A

DOI: 10.22067/lts.2023.81620.1179 

© 2023 LTS 
All rights reserved 



Language and Translation Studies, 56(2), 2023          ISSN: 2383-2878             72 

Furthermore, emotional factors, along with stroke on the part of the teachers can 
assist learners to promote their learning development and increase their motivation 
to learn (Pishghadam et al., 2023). Encouraging students is an example of giving 
positive strokes, while blaming students is an example of negative strokes. Calling 
their names is a verbal stroke, and frowning at them is an instance of a non-verbal 
stroke in the classroom (Pishghadam & Khajavy, 2014). According to Freedman 
(1993), individuals attain higher levels of language ability in stroke-rich 
environments. Therefore, it seems that stroking can differentiate between successful 
and unsuccessful learners. However, there is a lack of research into the role of stroke 
in EFL learners’ academic success. Indeed, the literature on stroke in language 
teaching is not considerable. For instance, Imani et al. (2022) found that female 
students prefer non-literary strokes, whereas male students prefer literary strokes.  

Student-teacher relationships based on positive emotions inspire learners to 
become involved in process of learning, which, in turn, enhances their desire to learn 
(Yan et al., 2011). Zembylas (2003) classified emotions as evaluative, relational and 
political. Newberry (2010) stated that teachers need to be encouraged to develop 
their personal relationships with students and recognize their students. This often 
requires a significant amount of emotional work on the part of the teacher. For 
example, Pishghadam et al. (2016) found that there is a close relationship between 
emotions and language skills.  

Furthermore, the concept of stroke is related to our understanding of teacher 
praise and feedback in educational psychology (Rathel et al., 2014; Wright, Ellis, & 
Baxter, 2012). Sutton and Wheatley (2003) classified stroke into different types 
entailing verbal or non-verbal, positive or negative, conditional or unconditional. 
Moreover, Pishghadam and Farkhondehfal (2017) proposed the notions of stroker 
and strokee and categorized them into overstroker/overstrokee, understroker/
understrokee, and optimal stroker/optimal strokee. This study examines the 
relationship between teachers’ emotions and positive strokes and their impact on
student’s success in learning English. By exploring this connection, the study aims 
to highlight the importance of the association between teachers’ characteristics and
students’ achievement in the field of second language learning and teaching. 

2. Method 

The study followed a quantitatively dominant sequential mixed-methods research 
including a qualitative phase (Johnson & Christensen, 2012) to improve the study 
further by conducting a semi-structured interview “that can greatly enhance the
study’s internal validity” (Dörnyei, 2007, p. 173). The study was mainly 
correlational. A total of 232 BA English-major students (females: n=156, 67%; 
males: n=78, 33%; Mean age= 21.44, SD=1.63) were selected to participate in this 
study based on convenience sampling. In addition, six students participated in the 
qualitative phase of the study based on the data saturation method. To make the 
sampling fairly homogenous in terms of their level of proficiency, the researchers 
just included those students whose scores on Oxford Quick Placement Test used
were at the intermediate level. The emotions questionnaire for teachers (EQT) 
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consisting of 24 items and designed and validated by Frenzel et al. (2013), was used 
to assess enjoyment, anxiety, and anger. Moreover, Khajavy et al. (2016) developed 
items for pride, shame, and boredom. Therefore, the questionnaire included 24 items, 
four items for each emotion. In this study, the questionnaire was adapted by replacing 
the pronoun “I” with the pronoun “he/she” so that the students could respond to the
items focusing on their teachers’ emotions. The reliability of the adapted 
questionnaire was 0.82. The student stroke scale (SSS), designed and validated by 
Pishghadam and Khajavy (2014), was used to measure the strokes the students 
receive in the class. The questionnaire had 18 items, which were written according 
to the main characteristics of stroke and different types of strokes, namely, positive, 
negative, verbal, and non-verbal. After analyzing the items of the factors underlying 
the scale, factors are named: Verbal stroke, Non-verbal stroke, Valuing, and 
Classroom activities. The estimated reliability of the items is .88. Semi-structured 
interviews were conducted to gain insights into learners’ perspectives on the role of
teachers’ emotions and positive strokes in their academic achievement. The
interview questions focused on teachers’ positive and negative emotions, as well as
their experiences and reflections on the types of positive strokes presented during 
the course. The content of the interview questions was reviewed by three experts in 
applied linguistics and three experts in assessment and testing, all of whom had 
experience teaching English language courses at the university level. Data were 
collected from students over a nine-week period from September to November 2022. 

3. Results  

The researchers ran Pearson Correlation Coefficient Formula to determine the 
significant relationship between teachers’ emotions, stroke and academic
achievement for EFL students. Initially, the preliminary analysis was performed to 
ensure no violation of the assumptions of normality (i.e., skewness and kurtosis 
which were between +2 and -2 for the variable). The results showed the means and 
standard deviations of the scores for teacher emotions (M=83.36; SD=11.80), student 
stroke (M=45.53; SD=7.91) and academic achievement (M=16.74, SD=1.16). As 
shown in Table 1, the results obtained from Pearson product-moment correlation 
coefficient showed that there was a medium, positive correlation between scores of 
teachers’ emotions and academic achievement [r=.63, n=232, p<.05], with higher
scores on teachers’ emotions was associated with higher scores on academic
achievement. Moreover, there was a medium, positive correlation between stroke 
and academic achievement for EFL learners [r=.41, n=232, p<.05], with higher 
scores of strokes associated with those of academic achievement. 
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Table 1. Correlations between the Variables

 

Student 
Academic 

Achievement 

Teacher Emotions Pearson Correlation .63* 

Sig. (2-tailed) .00 
N 232 

Student Stroke Scale Pearson Correlation .41** 

Sig. (2-tailed) .00 

N 232 

*. Correlation is significant at the 0.05 level (2-tailed).
**. Correlation is significant at the 0.01 level (2-tailed). 

 

Following this, Multiple Regression was run to determine the possible predictors 
of students’ academic achievement in teacher emotions and stroke among EFL 
learners. As shown in Table 2, the results revealed that the largest beta coefficient 
was .62, which was for teacher emotions. This means that this variable made the 
strongest contribution to explaining students’ academic achievement when the
variance explained by all other variables in the model was controlled. The Beta value 
for the other variable was not significant, as the p-value for stroke was more than 
.05. This indicates that positive strokes did not make a significant contribution to the 
prediction of academic achievement. Therefore, teacher emotions were found to be 
the best predictor of academic achievement scores. 

                

Table 2. Coefficients for Students’ Academic Achievement Predictors 

Model 

Standardized 
Coefficients 

t Sig. 

Collinearity Statistics 

Beta Tolerance VIF 

1 (Constant)  26.46 .00   

Teacher Emotions .62 9.51 .00 .59 1.67 

Student Stroke Scale .02 .31 .75 .59 1.67 

 

Finally, to explore the students’ thoughts about the role of teachers’ emotions and
strokes in their academic achievement, the researchers held semi-structured 
interviews with six participants based on the data saturation method. Having coded 
the data, the first researcher provided the second person with the data to code. The 
responses were then coded by a second researcher, who identified common themes 
and formulated similar findings with minor differences. As both coders reached the 
same conclusions, the inter-coder agreement of the findings was ensured. To 
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calculate inter-rater reliability, the researchers followed the guidelines suggested by 
Campbell et al. (2013) and divided the number of coding agreements by the total 
number of agreements and disagreements combined. This resulted in an inter-rater 
Of the 18 common themes identified by at least one of the researchers, 11 were coded 
by both coders. This resulted in an overall inter-coder reliability of 61 percent (11/18 
= .61). Therefore, the number of common themes that emerged from the students’
responses was reduced to 11 codes. These included:  motivating, energy booster, 
increased participation, engagement, higher attention, less stress, more 
concentration, greater challenge, higher self-confidence, self-efficacy and more 
effort.  

4. Discussion and Conclusion  

The obtained results showed that there was a statistically significant association 
between teachers’ emotions, strokes and academic achievement for EFL students.
The results of the study indicated that teacher emotions were the strongest predictor 
of academic achievement, making the greatest contribution to explaining students’
academic success. Additionally, common themes that emerged from the teachers’
responses provided valuable insights. 

The quantitative findings of this study are consistent with previous research. For 
example, Churches and Terry (2007) found that the amount of attention a teacher 
gives to their students is a determining factor in their academic success. Similarly, 
Francis and Woodcock (1996) found a strong association between positive strokes 
and motivation. Kusluvan (2003) reported that offering more positive strokes to 
learners can reduce their level of amotivation. The qualitative findings of this study 
indicated that encouraging active participation in class can motivate students to 
learn. This is supported by Stewart and Joines (1987), who found that factors such 
as attention to homework, exercises, class discussions, and asking questions can 
promote learning development. The results of this study are also in line with 
Pishghadam and Khajavy (2014), who found that positive strokes are positively 
related to extrinsic and intrinsic motivation and negatively related to amotivation. 
The results of the study are in agreement with the study conducted by Pishghadam 
and Khajavy (2014) who found that stroke is positively related to extrinsic and 
intrinsic motivation and negatively related to amotivation. 

The findings offer new insights into current literature as it extends the extant 
knowledge on how some emotional factors may affect EFL learners’ academic
achievement. Indeed, since most classes are teacher-centered and the interaction 
between the teacher and the students is one-way, creating a distance exists between 
them; however, teachers can remove this distance and create a classroom 
environment, that is more interesting by recognizing and devoting more time to the 
students and acting as a scaffolder to promote their development so that they become 
involved in accomplishing their learning tasks and perform more effectively in their 
language capabilities.  

Overall, the study promotes the idea that in EFL classes, learners need to interact 
through the new language to develop their communicative skills; therefore, teachers` 
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characteristics become significantly central in sustaining interactions positively, 
launching inspiring conversations, and increasing their attention in the classroom. 
Indeed, we believe that such studies are needed to integrate emotional literacy into 
the classroom context which would help students to replace undesirable emotional 
states with more productive ones. Since providing positive strokes and emotional 
support to EFL learners elevate their engagement, considering the large size of 
classes at the university undergraduate level, these factors would yield fruitful results 
in promoting learners’ development.  
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نیبعزو ،ّل وعگ یشلیتحشجوعب ن قطۀزب

مچنی ل . وی، بگ ز دیآوّل و   ش  ندگ

ینیبنندعبهعبیشلیتحمچن .ی، فیس ،ژ شخ ز

  توووِعبا ز دی ۀآم،11 ب ش ضمو

 .ش دزو عگزو و دگب ب نجبع تؤ تیزب  ّلوزآ

و.
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8 مت  زبط65م ،4124) 

412 ند )ب ث ونف و   د ت گو ب کو و

ب گو ب قی و.ند تت  ی   ب و  نج ک 

بلّمند    وزآ ا ب  بیشآگ د، گیع بع

 ی  ک زند.  1« وز«فهو،ز  د و    

ش   ز  واضدی4،4ع5ظ ب نوب، وزیع(.

ن بع ل آب  ف  یزع ند ع بی بع ت نند.،

ف و ،ب لزو م وعب ز ، لّمگع بم وزآ

دننی  تعگی بع ینز  تحقیق ند.   تقۀیش

  ش  زب  یلتححقّقبوّنش ب عزد 

م-نعگی  ل ج ب د   دو د م آ

 هینند،تّتوّص   ند،بی د لو«ی کپ»«ی 

 » ش ب بیشَم   گ ،تشو،ثنوب3،1784.)و د

زو د  ب   ث گع وزآ،و ز وزآ

 مو زز و آ ه مو ع  گف ، نف ز وزگع لع بگع  

 مو آ هزز و ع ل  لغی ووع،یگع  د412 .)

بیش دزببد   ت ند زو کد ب   ی   نند  ع

لو2،1773دب ی د دگفۀب6،43.)؛ 1773حی  ،) 

 بتع طو ب  ، زز و ندغن؛ زو ،بّبنو  بی تو د 

ّو و بی ت ب ا تحقی ند. ج تم ّل،زو  وّقیگع

 ط  ، بد   م لی  زب گیع  دگ گیمّت یّو د

بی  وّقیلّعژگبطۀ  وزینآۀز زب تدس  گیع

وبب.د ش 

1. stroke 
2. Shirai 
3. Gardner & Lambert 
4. Freedman
5. Kusluvan



لّ، وزیبۀبط وعگ یشلیتح...87

، فولّم بتج نند تنهی   ه ملک بع

ش بیش  ل   ب آ ه ت ب بلک ند، وزآیشتیلح

گ ،مک  ِل ب412.)،د لقید بنو  و1178،)

زو و  عز د بهزع وزی  ب بع   . عآ

زو ،وعزو   ب  کنند، ثتوص ،بو وند نف ع

زع وب ث ع   ن بند  دیشع ،4ع

17ب ا ب .)زت زع مد و   زبۀع وزآ لی 

ند؛و بتنه وطۀیتأ ی   گیع ع ،ن بن ب 

یلتح ملکآ هیتأ  کس بلک گ د،      وو

فِن3،413م ب گیع،  و بی ت  .)ی خش   ت

ت وزآب ط ب بیش گی د، یز زو  وعگّل 

.ز

زینۀ زو ق  ی  یشیلتح، و تحقیق دق،

عبوینیش ۀتحقیزب تدس عبزو ب ص   د ع

 د ۀع بفهو ج گ. بظ گنکلّم 

یش وزآندگیت لین-و 2،1778د)ح ب نک 

بولّم ف ز ظ   ندت به بت، بنندتآوز و ند

ّل بهع ،گع 412،)بند ظ دبلّم ّ ند ق تو

و تنظی    وزآف .نندّمّیزو عگّل   و

بی ب  تف اس بی عّل- گ ی   ب نج تو د

بمفس   یع، ف ل،وّقی یزع و آ ه یل4تح12 وت ؛

ک6،48.)ب ب   ا مّتحقی  یفگیع  ، بی تو

ّلزو ، یشگع جوش  یلۀتحزبلی مچنی بد. ،

1. Stewart & Joines 
2. Watchel 
3. Frenzel & Stephens 
4. Darling-Hammond
5. Schutz & Pekrun



 مت  زبط65م ،4124) 

طۀ آ ب  نویبیننندما بیتحیلیشع ریعز

وّلزو .ز شخ گع

پژهپیشینۀ.2

2..وّعلای ا ر

بّل-عگۀب  ،ث و تشو  وزگیآ آند  عند

 تملشو د به  گیع بع مکند ،411.)اقیقب  ،

و دّل  و ز د وزآمک ،411   ) ز د

و ی دن1،47،ث بع تجبۀ(. ف د توّلهم

وت و ّل  دب وز شآب ف آ بز  وزآتّل

بب لت و ّل.دیل4ز43وص  ب  و )

«بزنند»3،«بطع»2«ی»6ب  مو نّتود  ی ب ب

  د بت ک ن ،یجگی د می ب و د.بد دش

بد541 وبع   ه )و ب ولّممو   

ب د بخبع  وزآآ غامز لت

 اظل ب فول .آ    تدس ب ت  ث و 

 ح گیع به ،و  د بع دع  تو ند وزآّقیو

یلهّتح نندییّد  د،4 ؛ ،مک411).عب گ

ل وفؤعلفخبۀوهعع ظ د،ثحقّق

بفؤع   ک ۀتقگف ب ،ث بع آوز د. ن، تو

1. Yariv  
2. Zembylas 
3. evaluative 
4. relational 
5. political
6. Newberry



لّ، وزیبۀبط وعگ یشلیتح...1

ل143،)فؤعفبز4،بۀتجن3تریی ،ن2،

ف 6مل لتم 5.ند

مک 8413 ند ش  )ول  ،ه ا

شامل ،د و تا   د  دز لوو.ب

تحقیق   نف و ز بیش ث و ع  ن ،یشی،47.)

یدمک 415ه  و  ند )تنتن ت  ب  زب ع

ثنوب د. ،آ ع لی  زب دگ گی ث  ش تبه

 ی،نی ا ودع عگف هاّغ  و 

هععع-گفنیداج بتج نند.

گفۀ بنوگ743،)ّبتأعّلف بهتوو لت

ل .زّلب بع عتوگیلّمحی  عوزآ

مک دع 1،411نو وزآ صحی میمت ،)مک 11،411د  )

مکگعلّتؤد ،411)ف.گ ظ  ب

و،یّمّ بز  گ ب توب یش«َدیَج»14  ز

«یج»«دب» تشکیود گیب  ت یجیجۀ لخ اوب 

 ودآدب ؤفۀ  ز کش13ّمیاو ،)12 )یفی یج 

1. Sutton & Gordon  
2. appraisal 
3. subjective experience 
4. physiological change,  
5. emotion expressions  
6. action tendencies 
7. Karren et al. 
8. Chang  
9. Vinograd  
10. Randi et al. 
11. Soin et al. 
12. emotioncy 
13. frequency
14. senses



4 مت  زبط65م ،4124) 

ید،4164؛15)یجی نف  یج 1بنث  یج ث4،  یج 3

یتق مکدیوبندع ،1377؛ی،یمب  د121؛ی د

،مک443.)ّد  بت 41 و بی  ند )ّل 

 ب وزآبه حو   و نع ت ع یتدس ننبیند

س حوتدی ّعؤفز ،فل ز ب .

2.2.وا یرا  ر

زع، وگبنوکزفؤعلت تحلی ک2عب د و  ب ،ّتو

.   واض بزو فهویف و    ب تو د

وزب  وتشّل وزآ ندبیفمک  6،412 ؛

مک5،414.)ۀگف بَند   8ب41تشو ،)ّلث گ یتأگ

ملک   .آوز بع ِب17صطل ز )«د ن بع ط7»

. ف  یز یتوص ۀگف بونو 1178زو ،)لفخ و  

ث :11نف 14ل ،13لغی 12 ،16غی 15 ل زو .

لغی زو . و مک  ت  ل  گفخندز،تک،

 صفهو زی  و ی  ز مک ،137ث زو .)

  ند تبیتجآ نند  طلو   نندا بد، زو آ کنف

وأ بیتجن  زند. و نندآ چ  ند؛ جازو 

1. negative emotion  
2. null emotion  
3. positive emotion 
4. transactional analysis 
5. Rathel et al.  
6. Wright et al. 
7. Burnett & Mandel 
8. Berne 
9. recognition-hunger 
10. Stewart & Joines
11. positive stroke 
12. negative stroke 
13. verbal stroke 
14. non-verbal stroke 
15. conditional stroke
16. unconditional stroke



لّ، وزیبۀبط وعگ یشلیتح...3

ن غیند.آ چ یدند 1376)ۀط و  و

زو 1گزو و د4قو  ب ۀ،طتفیتق دد  بندع ب

آوزآزبد. ش 

زمک 418ب )عبگیزو قیزب توّتیآوزبع

ی ووع  د412بو د نج )ب ب ی ب ،دش  گیع

 لّمبید د یج  ب  ند   ب   ،لی  زب 

لّمب ق  لی  زب لّمعزبث ت ،  بد.ت  ع

قید بآ،ما   یث لّم.ند   لی  زب 

زی فهصومک 137ۀق ب )یفّمزع ود

زبلی زوع زبوزآ ب  ند ینعیفآ

ش دزقبد، بزع ولغی

،ثغی لنفلنفاندت. بخّمی 

ش یبهزع ودززظ ایجۀ و 

زع ولغید ،ثزو لنفدد،دآتفن

و.

ژ مک 418زو ع( قگّل  تم وزآب 

زو  ند   د ب  ل لغی نوبگزع

فؤۀ زو ز  تو ند تم بع نع  ث بعع وزآ

ل  د بند.  حمک  ی444 زند و ه ت( و د

 ز بط و  زب وزآ تدس بلّبیۀع ق گ 

آ ند. فۀط  ع ب و6 و  ید د یج  ب  آوز

فؤۀزو  زو زو  ل  ث ل،ع  نف لّمع

ت وزو ،مچنی  د. تف  تآ بع ل  نف مع 

زو ت بو غی وند آوعب،ع وع ز نف زو ب   زو 

1. stroker
2. strokee



2 مت  زبط65م ،4124) 

ّل یت.دن ممک 121   ند )زو  وزعآ

بغی یت ندا زو  وزآ یت  ب ند.ع

اۀپیشین.2.3 حقیقاو ،و رّقیو

بطۀ ییش شآز تحقیقزو بی ن  ث تلّوّقیگع  دس

 وبختأید مکنند ،41ی مکد؛ ،417ی ،؛  د

418ه نک، وزت(. ّلق ب  تم   ل   ب آوز

 ژ مک ،418ی .) دمک441ط  )عبیب ،ن

  وزآو عریّوقیزو   نلّگع،  دند

فؤعّقیوزو    لّگع، تم ب ل   ب وزآ

تند  .د   ش ع ی  ،وّقیعؤفزع

زو  عگّلیبیننندتم بع نع آوز ع  ب 

ند.  ل

مکطۀ  ک44 مو یلتح و ع ب تحقیقۀ( ز  ش

زینۀ  وزآحی  و بب ت  و  . وزآ ع

ّقیوند یلتح وع ّقیو،ک  ی 45ند بع  )

ّو د گیع، کع ،د گی،ک  وت ند تای یب ل  

48 یم .)416   نف و   ث و    ) وزآ

ل بتج لی  زب بع آوّقینند، تأیگیع لّمگ د

ل   نند   نف و بخوند لی  زبو بدبی دآع ،

  یلتح و وزآبنووزآ ز بخشظ ل دزنب،بی د.

مک1413) ش ند ی  ب نف و   ث و

لی  زب دگ گییتأ ن آ ه ندمچنید. نف وند 

 وبه  گیع ا  ت ث لی  زب گیع آند   بخشند

ی .ند بخ

1.Méndez et al.



لّ، وزیبۀبط وعگ یشلیتح...6

 ش یشی ط  د  تشو  ی  وبه بع تو وزآل

نوتس،  تب  ف 413بکم مک؛ ،47،مک  س ؛

412)؛ ،ببن زو   ن توی ی  ب آوز،بتأیتو د  .

زو ص گع  ّبحتو  بزو ،مچنی . وزآع وگ

     نبصو م وزبگ گ .و145ب ع(  ند

مک 41773ی  تنه ف و   تد ،)نندبینّقیو

 ب وزعنآ د، ید یج  بل  واض،آن بع  ت

 ّحق دن ،   . وزآگ یج ،زو یف  توّ د

 گیع    د   ت  ب وزبّقیویلدتح ؤث ،بع

یدمک ،416،مک   بیم،ی؛413؛  د137؛یمب

مک،444.)باب ب ییش تحقیق ،بی ، وزلّوبطۀ گع

زب یلتح یشپ وزدآ ۀط ابآۀ  ت 

بنجد.  ری  بی

3.هپژ 

ژتحقی  تتی«ز 3«تلفیقن  و 2،414عب )

دگآع ف.حقّق دب پس  ّم ع ز  یف ع

ۀ یمام گفۀ دآع ب ی 648 زع(، اد ت تو د

تحقی   .د  ّم بخ بتحقی «م»ب و

زع وریو  یبلّگع ریع نویلتح یش ری  بی

بری نویبیننندظ د دگیف بخ  پس، توّؤت.

حقّق ،آ ه وح  ج  ز س  د ۀ یماز

نندگد ید.

1. Gump 
2. Fray et al. 
3. sequential mixed-methods research 
4. Johnson & Christensen
5. Dörnyei



5 مت  زبط65م ،4124) 

3..رانند

الۀ ّم،دب458 هزبۀ شجوع  و  لی قط 

نو اد ل آز ش  زب،ۀز م  وز22آ،ف 

ن ی ی52/41)شهد اد ل آز ش  زب،ۀ، وزآ  م74

ن ی ی ،43/41 ف)بجنو اد ل آز ش  زب،ۀ، وز14آ،ف 

ن ی ی33/44)بویش  ش  زب،ۀ، وز52آن ی ی ،ف 

14/41)بجنو  ش  ۀ،زب وز66آن ی ی ،ع(34/41 فب

 ل  د د خ  ط   عاد  مو دزب بو د گ

یش   لی  زب د و ،یش   لی  زب وهع

یش-گفع   اب.ونیدع دب ،ف ب نندگوآز ز 

ط ییت«فو1«آمد د زع وآز  . نندگبط ه

ق بندع یلۀبحقّقند ندآ عتو زب ط بو و،

ط    م.نند خبع ز س آزع دت ،نندگب 

437ف   8تحقی   ز ف  د ه دت

ب نندگ434. تقلی 165 ف ز ف ز نندگ58)صد85ف 

آ 33)دصآ ن ی ی ی22/41بو د. ح  53/1الۀ  .بو

ت یفۀا   شجو   ا م یحقی   ب 

بو  ظ ب  مو دت ند. ،ۀزگف ب ی 48)،بی  مو اج

 ت  ا ج  بع د ف توؤ.دب

3.2.هپژ ز

زعگآعبع تحقی هنج بع ،دب د. ف    زب

وآز ز جوش ط ییعت  د ف فو5آؤعا بوه

و  گ. بزبم  ،وآز  دع ط ه ب نندگ

1. Oxford Quick Placement Test



لّ، وزیبۀبط وعگ یشلیتح...8

1-12ی ،) طو16-47 و ،)3-22 یش  )26-6 یتق .و د(

ط   ل  ند.زب  ژ   ،بو و 

و نج شنلّبع ز اعلّموۀ،  د ف42گو

ّتو شن  .  مک 1413د نج  ا )   

ّؤفۀ صلوعو ،و  ب  . ی   ط ،مک 415)

عگوب فؤعد     ع ،ب تحب لیگیع

4دزعع 3شن  ،6%تخمیدز.شن 

قی ع2»یک«ع  )قو ل  ت )فخ ل  بی

42. گو،ط  ؤگو   د دت شنمی ق آ ««ع

می ب«»ت  تریی وزآو ب بو ند لّمش  ند. 

شنۀ دت4%تخمیدزیو1.)

زو ی نج آوز عبع  ل  زو قی ز عبنند،

 وز6ّآتو  د فی  ووع  د412نج  ا )

گ دیو4.)قی ع شن «یک»نع)گ  بی

  )میش ن 1تی  ب   گوزو صل دع ن

ّوتو )وزب    د زو  زو لخ و    وزث، د

 وزنف، وز ل. لغیگو ع ز شنس ز و ،

بصو زد د: و زل، وزگع ،لمندعغیّ ّیل .ع

شن %.د ح

ه عب ،معآعیش  گع زو  و ق ب یف

ز یلتحؤۀ یما5د ف ؤبو.وحع

ؤّتو  یئلم ۀزبن   بلمیئبع

1. Frenze et al. 
2. factor analysis 
3. structural equation modeling  
4. Likert 
5. student stroke scale
6. semi-structured interview



 مت  زبط65م ،4124) 

آزوتجبۀ  ژ.دگ لص وح  ز ظ  ب عزع

زو و  لّگع ز   بع لیتو ا  نندگد ،

آ ز  نش د بو ،با،حقّقب دبب گ 

او دگ.د  بیشع یحتوؤد بو :ز

 بتج بز تزع وگّلزو  غیعبوید؟  ل ،نف ،ث

ل…،)

 و ،تظ بّلّ ،ی  ،…)ت یشاد

م یلدتح ؤ؟

 لّمآفبتبه تزو ،عگبه؟

 زو  و ب  اد  توع ز ثّل وی  تود،

 بیش یش  وزبع و آ وعو؟ ز نفّلند

 د؟ ع

3.3.م آحلی جز ها

،ا ژجن ّت ب مین ت مو ختب .دآدلمع

7بی ز ف434 لی  زب ا5 شجوع بخ  صوب شجو

د.ماضوع عآمآع ،ه  آبآ121

ش بجنو  بوهد، یشش ،و وع یدبج .حقّقد اد ت

و نند ف بیشع  ز ک دت ،م ط  نندب دگ

زبد   وب ت بد ،ی   میت  48ف  ّۀ(. ،

طآزوقحقّ ییتبی  فو458آز س   د خ نند

مزع،ب آ ه د434ت تقلی د ف بو و  زب ط  .ف و

ه شن اضوعب شجوبیلّوۀ، صوو   د خ

گوقۀ ب وخ ّدزآ،تیحتوآ ه د.ب بّنتو ب ک

ع شن42قی ب گوبیع صا م ،42122.ندب

فۀ ف  ش ،نجزو قی  شجوزببع، بی وزآاضب عصوو

ب دب   د خ  وگو ب  ّدزآ ه ب گو



لّ، وزیبۀبط وعگ یشلیتح...7

یتود..بو لی  زب ب زو قیبّعتو شن  نک 1ب

قی ب گونعبی صا م ،17.ندبیش و 

یلتح وزآد  آ یلد.تحگ ح 

فۀ شه ب ،قط ب بی نظوشجو  ظ و ق و

ّلزو گ ،آتحیلیشع   ب  شجو  ببصو

 ظیفعژدزآ ج.گ جاۀ یماضوع

 ز   ا ب نندگ ط و ووز  تحقی  ،

 ب بع تفیع دگعآعگدُ به . ص نندگند

وعمۀ  ند ،ندبنوزتب ی  و یشی بیتج د و آ ه ز 

زبؤند. بلی د د و .م  آع بصوصو اضوع

،گحقّقآ   هبصوعب) قو صو  صد  

م د. آع

حقّقب بن  یفتوص آع ؤگیع تحقیتتجحلی

بع  مو بتحلیتجد.  بی توّلزو ، یشگع

 شجو  یلۀتحف وی م   توصیف آ ز ،لی  زب

  آ  و شخ ت ید   ن ع؟بطب ،مچنیتجتحلی

بیبیننندما یشع بی ز یلتحوّلزو زگ ع،

د. ف  ندگ یوگ

ه ،حقّقز«موضحو»1عبقبندعجوش  بع

ؤاد  فی ،48).ج  زّل،بع  یف

ۀ یمابدآبب،بو عگیّل نوتجتحلییف

صوبدد د.ع ،دبز صا قاع  بندعز

موض،حوزق  ز د د. بندع ج  و  ب یچید ع

.سزآ ، تک ا ب د و  قعع بو بندع

1. theme-based categorization



7 مت  زبط65م ،4124) 

مچنی،د د. تووو1 وو4.د حتو

ووح  بی بح ز ،قّس بمک  وگ 3،45.)آد

وُ  ُوودگع دت ،د تو مدع ُبتو دع

مک  مپ د یتق شد تو  د2،413.)

0.تهااهپژ

 ،بخ  بدآ تحقی .ویفمّبخز

0..ّم تا

بنظوب خ  بی توّلزو ، لتحییشگع

 جوش ۀ،لی  زبحقّقآ ز ف بّم توصیف آ 

،وی معبدآ  تحلی و  ژ ّم الۀ  ز د

آ   .گ

دمر یفو اآ .دآ وّعلو ، رپیشرحصیل

تساتغیر ا مر عدعیاحریاگیدثر

وّل12235/3/11434

زع و7گ63/2671/8434

یشیل4تح82/1515/1434

مد    1گو دش،وتوصیف آ ز صا  ز اآ

وّلع می ی35/3ی ح  /11،زو ع م گع

ی ی63/26ح  ی71/8یش جوش  یلۀتحلی  زب

ع می ی82/15ی ح  15/1. بظ گ یزع بیش

 دت و ب ز ش  ،آم ی ی  د

1. inter-rater agreement  
2. inter-rater reliability  
3. Garrison et al.
4. Campbell et al.



لّ، وزیبۀبط وعگ یشلیتح...71

بدآ ری   بعببع  ،بآبی  ه،آبطۀ

گد. ف وی م  ز

د2.ی همبستگ روّعلو ، رپیشرحصیل

پیشرحصیل

وّعل

وپیر 537**همبستگ/

)ر( عنا/

عد434

وروپیر همبستگ 

)ر( عنا 

عد

**217/

/

434

مود  4دآ، بدآوی م   شز

ت بیوّلزو ، یشگع جوش  یلۀتح  زبلی

نث.  ،بطۀبیوّلیش یلتحشجو 

ۀلی  53زب ./بی  وزبطۀ  شجویشگع یل21تح.بو ./ب

ّتو د  موو 11774،)ت یو بیّلیش 

یلتحز،وآ ه زصد 6بیش/،اآ کزو بی ت یعگ

یلتح یش ، ووبی آ ه 3%27%.صد

و یبیننندما  شجویشع یلتحبی ریعز

وّلزو ،عگحقّق ،دب  د. ف  دگن یوگ طز

 ندگ4 د ببی بطۀ ش  ق بیزآ جد.ریع بطۀ

ریق گع(لّوع زو 53ز م صد   بو ./7 ./

جز اد ز3بم ق ریع ز   بنب1،زع  ./و د، تخط

1. Cohen 
2. multicollinearity
3. tolerance value
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ف1د و  ندگ طید  نیبت4،41).ز ب یج 

 تو 3 سیددتأ،ود بدآق ریع زز م1

بود آ و3دشنید).،ب لط   ق ریع دت

ید  نیبت نموع   بو ت 41 بح ز و ز2(، م4/13

بو تخط ، ،پس .د و بدآد صل د 6ز  ش 

و م  د ّلزو )ع7/2گ  مصد   س ز

یش یتو شجو  یلد.تحتحلی وآز  ،ن ز بز بع

5 س  ز ش ک ادب ری ب ق تأیریع نو

ن زز م  بو ./6. ./

 

د3ر .پییننندهاپیشراشجو حصیل

تغیرهایپی
د دتا ر

عنا 
خط ه اآ

تا مرجا اد و ا

ب25/45./

وّل54./61/7./67./58/1

زع وگ4./31./86./67./58/1

م گوم د  3، دآری بع ن زوّل./

ز م قد   6ش    ./دیتأ یوگ د  ری 

ن بتع ب  ع ری  نک گ ظ  ب . 54 ،)./

بدزآ اآوّلیبیننندعب حیلتیشبهع

. شجو 

1. assumptions 
2. Tabachnick & Fidell  
3. VIF value 
4. critical value 
5. model summary
6. ANOVA test
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0.2.یف تا

 وۀبع و ق ّلزو ب جو شتحیلیشگع

ۀلی  زب،ؤۀ یما ف  دنندز ید

حقّقو  زدع س   تک ابو عب عبگی

موض د  دگع حو.ب ا ز  بع یق بی تق و

او دبوز ظ ب صوبندگ جید. گ .و

:  شجو  ز ک

« و ، ، مبع  یخ ژگل ا   تو

ن ، بو ج وبمف  ب وو   بو یآ،بو 

ّیب   تف   ت ع بو ب  . صدن  زب 

 حص لی  زب خند  ب ،  ب لاوص  ز م  .

بیش لی  زب ب د بگیول  دعب بیشع گآ ب

ین ش ل .«ع

 ظ بجوش  د انندام بزی ف  دبیشعع

دّ  ز ّلب تکیفشبع گ،یش آتیینند

: ه شجو  ز ک .

«ّلّ و تدس ز ی   ب،ی  بیش  و

 ج  بع بیش تم یتک  د    ع  ت .و

  ز یدز  وزب و   ی و  ببو 

گودبو.م ل    وب و ب تید ز ک ت 

 لی  زب ب بهع اس   ید تشو  یل .ز گیع   ند ب

 به ز دگ  ئل ا تقو بع بع بلک ه  ص توّ د.

  بیش ».
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ا  ژگ       وع ز شجو  ن   ش ع

یخآ و زو ی  ل ،  شجوگع   بخ 

 آ ه ب   د یفشتکّتو:گف شجو  ز  ک نند.

«بح     بو حو ،ت و   ل ع ز  

 فز ظ    .ف  ن روشبو عبوج  

حوّ ع . بهع ملک د  تنه بّتو  ب بلک 

عب ی  کع ز  و ّقیوبیش .«ببهع

ال د،ۀبحقّقموض ب ن  ز ف بی ،48)و ،

بدآا آ هز  ع  ب ضموعشق دبندع . 

حقّ ،ّ ّحق ز  ت و تحقی   ّحق ند. دگع    

 بی ز  ش ق ُ  آ ه   خ ُ . دخدعدگع

ّحقّتو ل ، تف غع ، پسع بو د. ب،حقّقزع

ب مک  مپ نموع 413ُگیع دت ،)تو دع دبمُعد

توتو  ددش  یتق    بید ب د. صا و ب وو

ی،تو ق و ّلزو ب یلتحیشگع شجو ۀ

لی  زب،جمو1ُّحق ز ک اد   و د خ  آ 

 بو11ّحق   آ وّت ند،ف ظ یج  وو51صد

 1/.=51بو/11.)  مو ، د  ع   نندگ11ضمو

خ آ ه  ز شد. د آ ،

د0.موۀبصاهاضموهادآ

موضمو

ز1  گقیّو  ی   ب  خن بخی. دگود،

4.  ع ل   ، تف   ت  ع

3
    ب اوصل ب  یفتک ب  بیند ند،

ّّیبیش ل    ش .
بیش ش
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موضمو

2
 ب  ث ف زتنه و دبزوع بلک ن ز ظ

.و أ و بیش لی  زب ب ع  ف ظ 
د گی

6
 صد  ب   غدغ ب  ز د توّع  ند،

 ب بیشع ّ ب گو.
ّتوبیش

5

 صح لی  زب ّب ، زع  نک ز 

   ب خند ب  تید تشو   ند ب  وند

ا ا.ب  تع

م 

8
 ز ک ع  بیش ب  و ،زگد  

 ز مب ل بد  ل .گ
تب تم


 ن گ بق  بو    گ

.خ
بیش 

7

بچّ لوع بو خ   ب  بو ج یل صح 

  ،نوبب  ب  و بیش د ب  

.ن

بمت فسب

1
وؤ ک  بو بلد نم بوگف   و

   ز  ند.دیتد   بد  گ
آو

ز11  میشّعزب بلکنوبتنه گیع ه 

بع ئلتقوبع ا بیش     گف.
بیش تل

م گود  2، دآموض ش (1ز: دع

ی 1،4بخ  ع )4،3)بیش ش،2د گی )3،6)ّتو،5بیش )

،م8،تب تم )،بیش  )7)بمفس ،ت1بو آ( 11تل )

.بیش

1. motivating 
2. energy-boosting
3. engagement
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6. حتیجیر

وّلزو ّم بیّگع زب یلتح یش   وزآ،عبو

ث وّلّ مل  ز یش  ندگب ا  تدس ز ب آوز

یتأا ، ثنف و ّلب نج   ط ،ی   ند

ب گی دتل وزآزو مچنی .وث خندلّع ملز

 زّتویش    یلتحوزدآ ؤ،م وزو نف ع

بز  ند نجعتم د گیع ب آ ه.و 

بدآد بطۀ4ز   ش و بی ، وزلّنع یشگع

لی  زب شجو  یلتح ،ب ل . وبدآد  ش3ز

 وّلینندبینعب شیشبهع   شجو  یلتح

تویوع  .یشتع آ ه یلتحه ،مد  و2دآ

، ز صاۀ یماضموب ش وع ق ّل

زو   شجویشگع یلتحب.

 ّم   ند  ژ عت  148ی ند   )

ّتوّل  ب وزآیشآ ه یلتحؤ.    طع

طۀ   41775ز بی گند یج   )دگ گی ی   زو 

بطۀ لو گفۀ ب . و زع ن43زو  ،)،و بیش گع

ب م دگ گی گی ،ب ل .ویدند 1376)ی 

ید دطۀ یج  ب و زّلبیزع وگوزو و دگ

گنآد، دبتؤعبیآصام وِا اسج

،دمکزببیی شعگیو گ.،مچنی

 ش ییش دتحقیقد گ ب زح ویع وزآ ود،

1773،لو دآدب43.) ؛   ند  تحقی  مکز 3

1. Churches & Terry 
2. Francis & Woodkock
3. Fried et al.



لّ، وزیبۀبط وعگ یشلیتح...78

415 ف  ند   )و  ب د   ب قیم تو ند

نتنه لّم ز بدگ گی یش   ،ا ب بلک تیأ

دّ د. 444ز  گآ ل  زب یتک ج   دگی   )

 ع ،ن ،ف ظ م.

دگ گی وتش   ش ط  یف  ّ ش ب نج ۀ آ ه

 بگیع  وط ،بش وّۀتو گ وصو  و   178)یدتأ

 ّّتو  ش ،نتم ،دگ گی یتک یّب ل ؤع

ب ع قگی یش   ند لو مل ز دی.د   

بدآا  وزز  ش ط  ی  ب نج دگ گی ّگع

 گیع  آ هب  وۀط ،بش ووّصتو گی وعو  د

412)یدتأزو ی  ب بی   ب ب  ث تی دنف ت

.ّد 441،دگی   )ّب  ف وزب  گیع ز

زب شجو  زب ندگب تقو ؤ.

ّم  یف تزع  ط  ف ام ز لّع ل ب 

ف وزب ولتنه د. بلک تشو  ی  کع  ند لو 

ت بع گ  و  ت ب   آ ه یتک ب  وزآ.گیع

ط ؤ  ز خند ،آ ه ز  ت ،گ ز دص  ب

آ ب ُ     گیع  ش  گیع ب نج و  یحو.ند

ّد    گیع  دگی بع ح  ل،443.)

طۀ تقو  د   نول   گی دگند لی  زب  ع

دد زب  ز تهبد ژگع ببن ند، تو  عّل

ب ه ث لت ج  شمیع وّتو  ب  تقو  وزآ

هؤ.ف و ۀلّم،  عب  و ق وزآ

  م آ ه ب   وزآیش  و و ز بند یلتحن و

ز  طلو و  ب د بهنش.نند ،گوآ ،ی   ند فو



7 مت  زبط65م ،4124) 

ّیدع   ،ج ید، ،یتأندعبّقیوک  د گیع ،

45.)زوع و ز بلّگع ی و یشّتوحقّقۀگ  ،

طلو و ب طلو و ن  بد.تو د صلز  بیۀ

ّل  بیش یتک ج    دگی ی بد، م ف ز ظ آوز

.وم گوی  بیح  د414)ز ک ف  تو ند، بی

ستد ببن ، ز دگ یفی وبه ق ع وو ع بنع

.و  و  بد بلک 

جموب ،ّزتولیدع و ق بب ع   نندگی ل نود   

زو ،وززآو  تو گع بع ب نج دگتؤبیّلوززبآ

ب  وند زب،وزلّمآد  زو  ب  یز ؛بۀگف و416)،

 و  زو  دّدملک  تل ج ب ّل.وبح

یأت،م   گ زب گیع ب ف و1784  ب  ع(

 ، نو ط  ب  ع  گ یج تو ا نی م وزآ

فشوگف ب نند. تنظی  ل  ۀ ز  مو41جز گیع ،)

م  آ ا ،  وص ززو بعوزب  ثع

 ع ف   یش بع  ل حی تو.مو لت  گ وزآ

ز نهیش ،ولّمزو    ن   بّتوب  بند 

ی  بد  یج   ز تلفیق  و َیجد دمک ،415،)

یّتوب  نند خش و   زز و ف  ل ،ش گ اس 

 نند قنآ ه و ب ّد.تو بنوث،ز فّتو   لّع

زد و توب  ع ی   ل ی  بد لغی ل شآوز ع  

.د

ز کحدع ا تحقیبو  ب بی ز نظو ب تحۀیل

بنو،ن ریحقّق ب  ری ۀزب  ت  د حد لی ری

ب د بی ز ش   ا ژ ،مچنی شهد. ،و  یشبوبجنو،ع

،گ وصیج به .یب وص ّ بد آ ز صا   بی میت 



لّ، وزیبۀبط وعگ یشلیتح...77

 ب آ   و ج  شو ق   و   بیشع تحقیق 

ژ .و ق ژ  آت بیتو ندع لّوعؤفبطۀ

فؤعزع وزگ ف ب د  یوگ.نند ب ع  زع

ِآ،  یمف ز  ک گیشتو د یلتحگیدبتأ،ی

غدغندعلّمع  ید،444ی ؛ دمک،444؛ی د

،یمب121؛   دی،مک444ژ   ) بدع وع تو د

بگیما لّم. غدغ  تدس ب  عز  شگندع

م د، ب  گ مد ّقیو و عبیش  ی ، ب  ند.

ّل ب د ق توی    یوّقیندع ند بزع گد

مک،124ما .)ّلع  توید  ع گ نند.
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ما

یو1:)شنۀوّل)د دت

Enjoyment 
E1-He/she generally enjoys teaching. 
E2-He/she generally has so much fun teaching that he/she gladly prepares and 
teaches 
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His/her lessons. 
E3-He/she generally teaches with enthusiasm. 
E4-He/she often has reasons to be happy while he/she teaches. 
Anxiety 
E5-He/she generally feels tense and nervous while teaching. 
E6-He/she is often worried that his/her teaching is not going so well. 
E7-Preparing to teach often causes him/her to worry. 
E8-He/she feels uneasy when he/she thinks about teaching. 
Anger 
E9-He/she often has reasons to be angry while he/she teaches. 
E10-He/she often feels annoyed while teaching. 
E11-Sometimes he/she gets really mad while he/she teaches. 
E12-Teaching generally frustrates him/her. 
Pride 
E13-He/she is proud of his/her teaching. 
E14-Achievements his/her students have made in his/her classes makes him/her 
proud of his/her teaching. 
E15-He/she talks to his/her colleagues about how well he/she teaches in his/her 
classes. 
E16- He/she is proud of his/her knowledge of teaching. 
Shame 
E17-He/she is ashamed of his/her teaching. 
E18-When he/she cannot answer his/her students’ questions, he/she feels shameful. 
E19-He/she is embarrassed that he/she cannot express himself/herself well while 
teaching. 
E20-He/she feels ashamed because he/she cannot provide quality instruction in 
his/her class. 
Boredom 
E21-Teaching sounds boring to him/her. 
E22-Because the time drags, he/she frequently looks at his/her watch. 
E23-Teaching the Materials are boring to him/her. 
E24-Students and classroom environment make him/her bored. 

یو4:)  بع زو قیوزآ

1) Teacher blames me.  
2) Teacher encourages me.  
3) Teacher knows my name.  
4) Teacher asks me questions.  
5) Teacher mentions my name in the classroom.  
6) Teacher compliments me in front of the others.  
7) Teacher smiles at me in the classroom.  
8) Teacher pays attention to me.  
9) Teacher frowns at me.  
10) Teacher looks at me.  
11) Teacher devotes enough time to me in the classroom.  
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12) Teacher devotes enough time to me outside the classroom.  
13) Teacher uses my personal experience in the classroom.  
14) Teacher uses my scientific knowledge in the classroom.  
15) Teacher lets me ask questions.  
16) Teacher uses me in class discussions.  
17) Teacher pays attention to my homework.  
18) Teacher uses me for doing the exercise. 
 

اسندو ا
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Abstract Some minor changes in the process of translation can lead to large 
deviations, especially in religious texts. Therefore, the present paper tries to 
address this issue through a descriptive and comparative study of translations 
of the Qur’n into English (Shakir and Arbery) and Persian (Elahi Ghomshei 
and Ansarian). To this end, van Leuven-Zwrt’s descriptive nd comprtive
model was used, which is in accordance with the descriptive translation studies 
paradigm. According to van Leuven-Zwart, integral translation is a type of 
translation, where the translator is not allowed to add or delete anything beyond 
the sentence level. Two forms of shifts can happen: at the micro level (clauses 
and phrases) and at the macro level (characterization and point of view). 
Presenting a rather complicated model, she attempts to reveal how the micro 
level can lead to the macro level. Findings show that the two Persian 
translations are more integral than the two English versions. This is perhaps 
because Iranian translators have more competency over the Qur’n or religious
concepts in Persian and Arabic are quite similar; therefore, the strategy of 
borrowing cn be used for mny Qur’nic terms. 
 

Keywords: van Leuven-Zwart’s Descriptive and Comparative Model; Integral
Translation, Shifts; Transeme and Architranseme; Surah Al-Baqarah 
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1. Introduction 

The trnsltion of the Qur’n, s we know, is impossible becuse the Qurn
was orally revealed by God. However, it is our duty to send It to others. 
Therefore, mny trnsltions of the Qur’n cn be found in vrious
languages. Some of the translations were carried out by non-Muslims, 

which merit extensive study by Muslim scholars. van Leuven-Zwrt’s descriptive
and comparative model is positioned in the paradigm of descriptive translation 
studies. According to van Leuven-Zwart, integral translation is a type of translation, 
where the translator is not allowed to add or delete anything beyond the sentence 
level. She writes that two kinds of translation shifts can happen: shifts at the micro
level (clauses and phrases) and the macro level (characterization and point of view). 
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She presents a rather complicated model to show them. Some key concepts of the 
model are elaborated as follows (Shuttleworth & Cowie, 1997):  

Integral Translation: This is a term used by van Leuven-Zwart (1989, 1990) to 
refer to a translation that contains no additions or deletions beyond the sentence 
level. 

Transeme: van Leuven-Zwart suggests dividing both source text (ST) and target 
text (TT) up into phrase-length units which she terms transemes. 

Architranseme: It is a kind of common theoretical denominator which is used as 
the basis for comparing ST and TT transemes. Based on the aspects of similarity and 
dissimilarity which are observed between the ST and/or TT transeme and the 
architransemenit, it is possible to posit one of three types of microstructural shift: 
modulation, modification or mutation. 

Modification: A shift is said to be an example of Modification when each of the 
two transemes is hyponymically related to its corresponding architranseme, so that 
the overall relationship achieved between them is one of contrast. For example, 
choosing a word with a slightly different meaning, using another part of speech, or 
substituting a word with other stylistic overtones all qualify as instances of 
modification. 

Modulation: The relationship between the two transemes is one of modulations 
“if one hs  synonymic reltionship with the [rchitrnseme] nd the other 
hyponymic reltionship” (vn Leuven-Zwart, 1989, p. 159), or in other words, if a 
shift occurs between ST and TT, transemes either increase or decrease the degree of 
generality. Depending on whether the shift is towards or away from greater 
generality, it will be termed either generalization or specification; such a shift will 
be either semantic or stylistic in nature. 

Mutation: Mutation is said to have occurred if no relationship can be established 
between the two transemes; in this case, it is not possible to establish an 
architranseme. According to van Leuven-Zwart, there are three types of mutation, 
namely, the addition of clauses or phrases, deletion of clauses or phrases and radical 
changes of meaning. 

Mny studies hve been done in evluting the trnsltions of the Qur’n.
Mansouri (2015) studied factors contributing to the diversity of active and passive 
structures in two languages Persian and Arabic. Amir Dabaghian and Soleimani 
(2014) used Viny nd Drbelnet’s (1995) strtegies to study the trnsltions of the
nouns in Qur’nic surhs. They concluded tht the nmes of surhs re culture-bound 
items. Nur (2016) exmined the semntic field for the equivlents of “sin”. Using
semntic nlysis, she described trnsltors’ style. AghMolliee (2015) crried out
a similar study where she qualitatively and quantitatively analyzed different Persian 
nd English trnsltions of the word “piety”. Nemi et al. (2016) studied Elahi 
Ghomshei’s trnsltion of surh Mrym. They believed tht his trnsltion did not
include some facts as they were sacrificed for the sake of translation fluency. In a 
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comparative study, Salmani (2014) studied lexical gaps in English translations of the 
Qur’n. Shifts, s  unit of evlution, hve been exmined by mny reserchers like
Ghoreishi and Aminzadeh (2011) in machine translation or by Mirza Suzani (2019) 
in different categorical shifts in the translation of Great Expectations. 

When it comes to van Leuven-Zwrt’s model, three studies re worth mentioning
here. Horri (2009, 2010) used this model to evaluate expressive texts. Farahzad and 
Zanganeh Inanloo (2013) presented van Leuven-Zwrt’s model s n effective
model and offered some tips for researchers interested in using this model. 

2. Method 

First, only those parts of English and Persian translations with semantic, stylistic, 
and syntactic deviations were chosen for the analysis. Second, these deviations were 
categorized as modulation, modification, and mutation. This was followed by the 
comparison of the findings to determine translations, that are more non-integral. 
Finally, the macro changes were described (characterization and point of view). 

3. Results and Discussion  

In the following, we present the data analysis.  

 

Example 1: Modification and mutation 
ِَل ُلاُو ْَُه ظُنَُو َِذ ا.....قر(942)

اصا(832. ،۰۶): سای تندی قی،ستند د نند الافتند...

م (824.هی ،4:)  ادو عتقد خر ثو  خد م ...فتند...قا  

Arbery (1955, p .38): Said those who reckoned they should meet God... 
Shakir (2003, p.18): Those who were sure they would meet their Lord said… 
 
Comment: Arbery used the word “reckoned”, which is  rdicl chnge of mening
(mutation). There are words in the translations of Shakir, Ansarian and Elahi, with 
other stylistic overtones, lbelled s  modifiction. Elhi Ghomsheie’s trnsltion
has additions (mutation): 
 

ر و  د م 

Allh’s gift nd mercy 
 
Example 2: Modification and mutation  

وْت َُىثِاءِإَمس.....قر(92)

اصا(832. ،7):پ ا ما نرر .

.ما ظر ما لق     :)5 . ،824( م هی

Arbery (1955, p. 12): … and He lifted himself to the heaven.
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Shkir (2003, p. 2): … then He directed Himself to the heaven. 
 
Comment: Arbery used the word “lifted” in his trnsltion. This word is considered
 rdicl chnge of mening (muttion), nd Shkir used “and” instead of “then”
which is classified as a modification: choosing a word with a slightly different 
meaning. In the translations of Shakir and Arbery, we can also observe the addition 
of “himself”, lbelled s  muttion.  
 
Example 3: Modification and mutation 

ْمُحْسِنِي (53)قرنزِدُ

اصا(832. ،9) ايکو ]ا[ ز  :ییفز.

م (824.هی ،9)ايکو و ر  :.ز یخو..

Arbery (1955, p. 23): and increase the good doers. 
Shakir (2003, p. 4): and give more to those who do good to others. 
 
Comment: Arbery used the word “increase” for good doers not for their “rewards”,
which is taken as a radical change of meaning (mutation) but his translation is closer 
to the original text in terms of structure. In the translations of Ansarian, Shakir and 
Elahi Ghomshei, we can observe a substitution with other stylistic overtones, known 
s  modifiction. Indeed, these trnsltors dded “soon” nd used the present tense
instead of future.  
 
Example 4: Modification, modulation and mutation 

ِكُاْکِتاْِِيًُدَقِيُِلْمت،قر(9)

اصا(832. ،9)،يس کی ]ظم ]ا تا  ]يقا  و ]ی  :رر

رایزر. د

م (824.هی ،9)نما ك ي ی تا  :ایزر.

Arbery (1955, p. 19): This is the book, where is no doubt, a guidance to God-
fearing. 
Shakir (2003, p. 1): This book, there is no doubt, is a guide to those who guard 
(against evil). 
Comment: Arbery used the words “God-fearing” and “a guide” in his trnsltion.
The former word is a modulation: a word with a more general meaning, and the latter 
word “a guide” is modifiction: choosing word with  slightly different mening.
In Ansrin’s trnsltion, there is n ddition of “all around” which is  muttion.
Shkir described the Arbic word “تقی”, which is substituting  word with other

stylistic overtones, also known as a modification. 
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Example 5: Modulation  
ُنْفِقُو ْُاْن (8)قر،ِمَا

اصا(832. ،9)،   ا  چ   نند.:  فا

م (824.هی ،9)ر ا ر   :قیر.نند فا

Arbery (1955, p. 19): and expend of that we have provided them. 
Shakir (2003, p. 1): and spend out of what we have given them. 
 
Comment: Arbery nd Shkir used the words “spend out of” and “expend of” in
their translations. Both are classified as a modulation: a word with a more general 
mening. Since the word ”نفاق“ simply mens giving whtever there is to plese
God. However, this meaning is lost in the English translation. Persian translators 
borrowed the term ”نفاق“ s the term can also be used in Persian.  
 
Example 6: Modulation 

ُ ِاِحَاص مِلُو نُو َِذُئِكاْحَِةنْج...،قر(39)

اصا(832. ،7) د، جا ستا اا  د ما  سای  ...هشتند:

م (824.هی ،9)ا د، جا ستا  يك اا  د ما  سای  :

هشتند...

Arbery (1955, p. 24): And those that believe, and do deeds of righteousness- those 
are the habitants of Paradise. 
Shakir (2003, p. 6): And (as for) those who believe, and do good deeds, these are the 
dwellers of the garden.  
 
Comment: There is modultion in Shkir’s trnsltion s he trnslted the originl
word into a word with a more general meaning. 
 
Example 7: Modification and mutation 

اْْفُر اْکِت ُوى يْنا ْِإ..،قر( .58)

 
اصا(832. ،4)تا وی   نگای ]انيد[  :]ا  [ نندد یز

... ر طا

م (824.هی ،۶)تا وی  نمای ر  تی  د يا :ارطار

...

Arbery (1955, p. 23): and when we gave to Moses the book and salvation … 
Shakir (2003, p. 5): and when we gave Musa the book and distinction … 
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Comment: Arbery nd Shkir used different words for the Arbic term “ار” in

their trnsltions. Shkir’s trnsltion cn be clssified s  modultion, while
Arbery’s trnsltion is  muttion. In Persin trnsltions, Ansrin described the
word; therefore, it is a modification (with a slightly different meaning), and Elahi 
Ghomshei preferred to borrow it directly from Arabic.  
 
Example 8: Mutation

َقِيُِلمْت وِْظةً لْفها ا دْها ْي مِا کاًا (،۰۰)قرجعلْناا  

اصا(832. ،4) ]جا[  ،تيج  اد:  سا ر ردو ثا ،

. ر گاير ر ند  ند ی ا  عد  سای

م (824.هی ،۶) ها: یفر  س قو ر ند  ها لا ر 

.يدر ايزر

Arbery (1955, p. 23): and we made it a punishment exemplary for the former times 
and for the latter. 
Shakir (2003, p. 5): and we made them an example to those who witnessed it and 
for those came after it. 
 
Comment: There is  muttion in Arbery’s nd Elhi Ghomshei’s trnsltions.
Arbery changed the core meaning by substituting past people with present ones. 
There is lso  muttion in Elhi Ghomshei’s trnsltion where he dded the word
“س”. 

Example 9: Modulation and mutation
آِاِنا ُوَذ ُرف َِذ...،قر(82)

اصا(832. ،7) دد: ار  ساادر کذ  .ا

م (824.هی ،7) دد: ار  اکذ ادر .ا

Arbery (1955, p. 22): as for unbelievers who cry lies to our signs... 
Shakir (2003, p. 3): and (as to) those who disbelieve in and reject my 
communications … 
 
Comment: There is  modultion nd  modifiction in Shkir’s trnsltion.
Becuse he trnslted the originl word “  ” into  word with  more specific

meaning (communications; Allh’ speech s  specific sign of him). This process is
called the modulation. This word was translated correctly by other translators; 
Persin trnsltors used borrowing. Shkir lso reduced the phrse “فر ذ” to 

the single word “unbelievers” nd chnged the plurl possessive pronoun of “our”
to “my”. These changes are modifications. 
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Example 10: Modification 
ْُِکٌيْرْُکِنْدْُِکِا...،قر(54)  

اصا(832. ،)اار گاي  ما ر م   ...هتر: 

م (824.هی ،9)د گاي   ...هتر:  ما م فا

Arbery (1955, p. 22): That is best for you with your cretor … 
Shakir (2003, p. 4): That will be better for you in your cretor sight … 
 
Comment: Arbery used the superltive djective of “best” insted of the
comparative adjective of “better”, which is  modifiction. 
 
Example 11: Modification 

...ِُوْا َاِإ،قر(4۶)

اصا(832. کنی[(2، يما  س[  :ق.يدتر  

م (824.هی ايد.(7، ذ ر  يما کست   :

Arbery (1955, p. 22): and have awe of me. 
Shakir (2003, p. 3): and of me, me alone, should you be afraid. 
 
Comment: In Arbery’s nd Elhi Ghomshei’s trnsltions, prt of the mening ws
erdicted, which is relevnt to “َا”. Thus, this chnge is  modification. 

 
Example 12: Modification and mutation 

،قر( ظُنَُو إَِا ْُ ْِإ َِیا إَِا اْکِت مُوعْل ا َِيَُوُ ْُِنْه73)  

ااص(832. ،۰):تندس و  اب هو  ر ما تا  

ند م یز ف  دخو ز وا  حقي  د    ر [ ک ا 

ی ر د ی يا سير  ق ]عر کر.د

م (824.هی ،9)عضی دند:  تو  دخو  هو وا ز  و

 ا  .ندو يهو ند  ا ايا سا نها  پندد و 

Arbery (1955, p. 24): and some there of them that are common folk not knowing 
the book, but only fancies and mere conjecture. 
Shakir (2003, p. 5): And there are among them illiterates who know not the book 
but only lies, and they do but conjecture. 
Comment: This verse hs two prts; one refers to Allh’ view on Jewish people nd
the other indictes Jewish people’s view. Both views re present in Shkir’s
trnsltion, while Arbery’s trnsltion removed Allh’s view, which is  muttion
(deletion of cluses or phrses). For exmple, s fr s the Arbic word of “یَو” is

concerned, all translations have additions (as a mutation) and descriptions (as a
modification). 
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Example 13: Modulation and mutation 
 

ُْح إَِما ْُکع إَِا ُوا ْِِينِهاي إِى ْول ِإ نَا ُوا نُو َِذ قُو ِإُوِهْزُسْت(،قر

4) 

اصا(832. ،4): نگای نند د ما  وا   ما ا وند

ونديطاا زنند لو فرد[  ر ر [ اا ديما ا زا

یس ی سخر  ا ]ما  ]ظار ا ا .ني

م (824.هی ،8) رند: ما   وا تی  ؛ ما ا وند

م ا ا وند نند، لو و ييا،يایس  )ز یؤ سخر  )نا.ني

Arbery (1955, p. 19): When they meet those who believe, they say, 'We believe; 
but when they go privily to their Satans, they say, 'We are with you; we were only 
mocking. 
Shakir (2003, p. 1): And when they meet those who believe, they say: We believe; 
and when they are alone with their Shaitans, they say: Surely, we are with you, we 
were only mocking. 

Comment: English trnsltions hd the word “only” nd Elhi Ghomshei lso used
“to rrive to ech other” in his translation. Both are classified as a modification, 
which is, choosing  word with  slightly different mening. Ansrin’s trnsltion
lso hs muttion, where the word “without a doubt” was added to his translation. 
 
Example 14: Modulation and mutation 

هُوعْم ْِِهاُغْي ِی ْُَُمُد ْِِه ُِهْزْست ُَل،قر(5)

اصا(832. ،4):)ر  يا  قانا ا  يفر (  ا ددخو ذ

ر.د هل ا جا  ری   ا 

م (824.هی ،8):دند تهز شا د اهلت ری  یر

.ماند

Arbery (1955, p. 19): God shall mock them, and shall lead them on blindly 
wandering in their insolence. 
Shakir (2003, p. 2): Allah shall pay them back their mockery, and He leaves them 
alone in their inordinacy, blindly wandering on. 
 
Comment: There is  muttion in Ansrin’s trnsltion s he used the verb
“torturing” insted of “mocking”. For trnslting this word, Shkir modified it. Elhi
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Ghomshei’s trnsltion lso hs  nuttion, where the phrse “to be surprised” was 
added.  
The quantitative findings of the study can be seen in Table 1.  

 
Table 1. Translator’s Non-Integral Translations 

Non-Integrated Translation 

Shakir Arbery 
Elahi 

Ghomshei 
Ansarian 

6-6-7 5-4   Generalization 
Modulation 

9    Specification 

2-3-9-10 4-11 10 3 
A word with 

a slightly different 
meaning 

Modification     
Using another part 

of speech 

1-4-9-
12-13-

14 
12-13 1-12-13 1-7-12 

Substituting a word 
with other stylistic 

overtones 

2-12 12-2 1-8-12-14 4-12-13 Adding clauses 

Mutation  12   Deleting clauses 

 
1-2-3-

7-8 
 14 

Radical changes of 
meaning 

 
4. Conclusion 

The findings suggested that Persian translations were the most integral translations 
even though small differences between them are noticeable. As observed in the 
second exmple, the ddition of the word “himself” in English trnsltions is  shift
at the micro level. Therefore, this can be inferred from the analysis that there exist 
other Gods, yet, it is only Allah who did the work. This is perhaps due to the Christian 
doctrine of the Trinity. Overall, this translation led to the emergence of a non-unitary 
concept which is a macro level shift of characterization. A summary of the data can 
be found in Figure 1.  
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Figure 1. Translators’ Non-Integral Translations 
 

 
 
 

Arbery 31%

Shakir 35%

Ansarian 17% Elahi Ghomsheie 17%



 

کیدس  ،مر نگاياز و  َو د و یدیوغييدَر یت

 اد. سئلدیوذ تو ی موتري  اد. تقا ةنظر، ایعار 

ر  اريیویفيط یقي مر  سئل ااا ختل َتريو

  ر يحقند. یمراوۀا ا   قرگلی یسي تفا ا اد

تا (  واوي  . د تر )مدر ةکپاوی

طو    مری ،مل  ذزياار ت ما ا دندی . ،عتقد

رم ة،دکپاامر َفا ط  تندیمل ا( ُر ط خس ا،:

ر  اتاندا ط   ) غا )ثلاً لاخصريي ير،كاةد

تا .)ریایمر    اایگیکپاتريس  

ایسيگلةرم  دستند سل    توتري ماتریرز كوفايذی

 کا ريس يافا ير ای تر  ا ا گرس.

وادیل د رمیقيطیفي: وا؛دکپا؛ة؛ رم؛ ر  ۀقر 

 
 
 

 تفاَظرمۀرۀا   و  کپامرو اقر

گلیس  ا ا  

مدا لایر*؛نسو هز2

)( ضا ا شگا،2،رر شهد، ر شگا

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

.َقد

 ی حا و ررمای مر  يس يدو سی ر مکة، ؛يس

َنظر   راند. مگا   هی يا     الماس ر ارما

 ياسر،قرًا،يز ها  سيا   د جا ا تا  ي َو

 د جا الماس ؛ير   ا ،رنامراناو ختل

يرد. ر رمای  زی و  ماتر ای گر، ندیوَری

زینندمی و  یندو،حا   ود. زش غيير جا د
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9۶مر  اعاطاۀ5۰ۀما ،9(4۶9) 

ویيت َ نظر   مر لرری ا یاریدو

نظَ فصَگوی   رایَحق تيار د.قاَلوی،َظرة

(234،232،22۶)ا ط يو  دامراکپا توی

 .ا رير  توداُ لا  ارا

نجاایاوندی امرت   ر  فسير ،ترد

ر و   کر مر ند ، ر لا نند. خ   ر تفا 

ايَاد و  حقي  ،نا  داُ ي   ا ر  اد

لاجا ر حقي  ااو جاتااايدأندا کر ؛رنا

خ  ا «سقا»«يفیو»خ .سقاريقسند

داُندا نادراتی  کی عنای، امل،املظوناتی

اارر ويفی خ . د اُادأيری ررطلا

،  مك  . مرز یاوداط ايخصا،ا ،

ت عنا  ه ز ار  کا ،ا،،( ر يو  خ232.)

َ خ  اق ة م وةحلي  ، خ ظر يفادا

ُد ارسقاقا   .رة ا مر ،ةتا  رختص

دحقي ،ۀوَفصد يو  يفیو(خ4)یر،(

22۶).ر رم،ةظرَنا د  ع، د تاد   کسای ونای د.

 َظرةواااطل 9یَعردیناد:مةر

کپا ،،مريواد ،مر  خصي(ر  عمي).ه  عد ،

طيقی د  تفا ا تد  ير تاو  يفیورما

وۀ ختلسقا مدگر ا قريو  یژاَلیمرا تر.و

لاُاديطةنهاةاویلا،ها  را  يکا

دَوو؛  ی وجا.

 1. Kitty Van Leuven - Zwart 
9.عا تخاَظر ا ای اةا ر مر عاطا اطلا ويفی نر ةرم،

رزرلو ز  دجو لارا ،.



 تفاظرَةمرةکپاو ...9

ژۀیشین.2

ژایا ر ياسمرار رثا ر . تر و

( نصو824)جا  ؤر و نوَری ری جهو ا  رر 

رمای، نجاة رای رَل حلي  و حلي ط  

تر.گريا ا ژَًا،و حلي حا ،اَنو

ک  های غيير کا ا ،تخا اا غيير کا يز  )جهو  علو(،

د  ای ا َفاظریا  جهو رر  ميترستند.ًياا،

لَ حلي حاي َحو ا  جهوز يا ای گر  وعيتی ا ای،  

د  ترَفاظرمر یةار رد.ًثاا،ع واا ی

تعدَ رَك عا   و وض مچني  ای عا  ری ری ا

اها رَعلیيرزءنوی عا   ولی مل  يز جا

و اَتنومر ار ر.د ا

ليمای  يااير(9۶4)مةریاوار رنظر  َةظر ن

ها د. ر ژ و لنیندسویا وانر  ست لمای

فس  ر  ي   ستند  ا يرددایتما-. رنگی

رتاقنظراوایندتتدحقي  ،.ویرنگی

مرایا ااوگليسی ر د تنا ماتر ةَظرلن  ن

(253)ًثلا«مةرستقي»9ر ر«مةرو»8ر حلي ویدير.

( و825 )یرۀویاعنا«ان»ر رهامةر

 تر ،عنایحليتفااگليسی يو  رمعی 

  ا . ماترحليیعناایلارياارا

ترَاافؤایعنا،تفاها و مةر،ر ،ايکتیل و

رايایندمةراورۀویاعن«ان»،امترًاا،

1. Vinay & Darbelnet  
2. direct translation
3. oblique translation



99مر  اعاطاۀ5۰ۀما ،9(4۶9) 

ۀا«Sin»تفارفؤایعناااگرودا

ترد.رنایيواميناگويَتیهترمراگليیسرر،

ا،يقاً  طايسمايمیفاریراوظرو،

نتقيامیند.

( 825الای )ژ تقاا»قو«لمةها8۶يفی،-مَیك

ا ت،۶مریا۶مریگليسیریندايز

گليسیمةر،۶جموا.سنجد»قو«ۀگليسیاعاَای

ریدتمرقسيندیند:مرایراايفا

سيرفويويیارمتستندددويحادد

رواکرد.تةَامرایهلا-الی و

.مةریهلا-ااداۀ«قو»يوزءهتراو

ويحاییدلحمَواارمةلیورمة.»قو«لمةرمة

گررمةف.دويحای«قو«اوروۀ9۰ةثلاً؛

لَيردیرتةءز  يوَایرۀ«قو»دد

را عناتفارد.ااتيج ایيرثرمرا-

.ديا»قو«منیعناۀايترويحا-گليسیای

امی حقي  مکا (825)یر یایاَن مةیرۀور

.ویرتمهیتارمةرکيا اد  ر قا ادگا

عناییی،نَالملورحوي،لی .رمةرتا

،نهایاارهمیقا، مهی ددمةرا

ملایوها؛ رنادصدایرمةرۀور)(تا

ژاپرد.تاررمةقدریودةمهی

هیرمةدیاها تاماتیاوو:

لماروتاجالماز،اعاارمة

ماا،َهیوی،رمايرراخصیمروگر

تقافصييوكرهایدر.



 تفاظرَةمرةکپاو ...98

( طيقی،(9۶4لمای ژ ك الأ  ررارمای

تر یر )يکتا  ر( وۀ(9۶4ا.ندیگليسی اوسی )ر

او ر یر و  ر.( سينی  را825ا )يراَةظر

يوا  تفويفیو ی خا ا ،-مر  سقا  ایخیگليسةحليلی

اة وۀ ،دا  تاا نیدر.

داةنزا قا ای رد ظر د يریر َوَحقا قا

وژ تر رر مل  .ي  اد(82۶)ی سخا

ررمة ای و حقي .داينی   اها ندد  ستند 

دكمر يست  ة)و  دد ،ا( ای ا  وو ااينی

رميتر یةاسو.ها نج عيااار ا

دامرتفو َودر تيسارد. عنا  

دا وومرا تيساا ا ت ك دا وو

قاسةرم ت ما  ویسای تفا ا پ ،اا يز ا

درها مر اا.نجندیسایةا تيساَح حا تاا 

ا  مرداوذوندیدر.

يریو(9۶2)داقوتفو(دق،دتاا9،د

ظا8دد4)ا شز ا5کنز رم۰از ای

ر ژ وید.تمة    َي  حقي  اودامر 

  ،َو ار يا  اتاقود،قوادا  م

. و تري ساد

1. class shift 
2. structure shift 
3. intra – system shift 
4. unit shift 
5. Great Expectations 
6. Charles Dickens  



94مر  اعاطاۀ5۰ۀما ،9(4۶9) 

ُَر ا ةقا، تر وضطةدا تو یمرد

 ادی ری  رم»:وسدیند. ری م ة ا مای

ی  د مر ی تو ری ر گو  ،وي طيقی گو د:

ی«ويفی قا  خ  ( طيقی گو  .ط   ا  لا  د(

ُی ری تاار ند. مسةقاََر( 9۶۶2)ودا

ي  نهافصمير  ا ا ةمل  ی توتالسعد،

ای وا و،ي رکل ارار ژ و ير ید وسدی.

 و ود حتم تيج  ،ا  ُادا ط رلا ر تاا

ی ر ويفی گو   ی تو تاا،ديريرأقا  .ذ ،گرةوند

ری(9۶۶رَ  ُادأير( ط رتاالا یر تو تاا

.ری

نالو  زر(9۶8 )قااتدووا لاَظرة ةنز

حق ا وَماندیعرَیأيرذي ك قا  پع  َظریدر

اا یانهاحقَي ار ر  یقانند.

2..ژ ظر وا

2...َوت شگرژ فاداتندها

ةلم«د»َا َوتفو9(2۰5)یَعردا( د تر ا8،۶۰9).

ا(2۰5 ،78 د )وعریند« :ر  و نار  حرند

ا  رددقص ».دامرمو َوَحقو قا

ژدد.گرژ،دا   ةتدا«حو»،«یعنا»

وندقسي»کی»  موژردن  تفو و ر مو ر .

لن ،ًامد،دار ظر د  حود.اد     ر

طو-يقی. تر و  ر  يفی

1. shift 
2. Catford
3. Munday



 تفاظرَةمرةکپاو ...95

وی فَظرةحا  ردامرایر عی

  درا  ، ت اَظراي  ي  سا  ای یتند،

را(  ،9۶۶2َتماز لد  دا .)تا یَعرا مر عاطاۀ

َظریدسو:«ك موَفصرلااحلي هداَويتی

 د جا  و »،دا(9۶۶. ادها(۰8-۰۰،  يکر .9(9۶۶2،

.978-974)يا وو ماز  ُاديز ارلا  ا

اینند:«(  وتد 234،232،22۶يا زما )داط 

ُ ر  طيقی( د( تنی اردالا ط  و ا».

وی نظر 8(  ،232،22۶)ر ردا  يقی حليلی د

رم،دی ر فهو ا ر ًاز،ا ي ای عا حا د قصد

 نا ا نا ويفی غ نر ك مك   ،(232ر .)

ط اج  مك مرةايواُتیاردا کی عنای،

نظو ندیاتیلاادناتی ا  فتما   و و.

پايایلنارمرظرَنگای  پايای اثر د- ارکای

 س  ری   د، تر«خصي»4«ر»5خیندلو 

۰وکا «َيرهایا7مر» دیایو(،49۶۶. ،9۰).

9۶)ي4. ديز(۰7،  اا  يا حلي يچيدی  ن  ا قالا

( 22۶،232)یدسو« :نجاداس طوب ُ ط  ،يا( ر

يایرياطحی اتاا ، د ( لا ط ا )مل )ت ا ندتر

دیو».ادیزلاَ ا  ين   تافيد یَعرعاطا

مردا(9۶۶)تا  توزةار(222. و )َظرة و

1. Cyrus    
2. Baker & Saldanha 
3. Venuti 
4. specification  
5. explanation  
6. Blum- Kulka 
7. universals of translation



9۰مر  اعاطاۀ5۰ۀما ،9(4۶9) 

ت لی اديرسقاا «»مر یدو.هتر ر ر ا

فهومةراا ثاندیيا،پايایگليسی ر مک، 

تنار پايای««She sat up suddenlyگليسیا،د ا «se enderezὃ»

اند یۀياپاعنا «س د »لند    و .

  مر،د تر«مر  رمگاو.ود»2ر ر  

ما مود، خیوا  وی،ايد،اديد ی  ايد ا

 ها لن  ن نهاي تند  مک ،ثا ر توَنيد. ود

 ا  گااا رتنات  تندسَ ، ا ا  گليسی

د(اهای )ظر یدمل یةياپا و؛د ا ،رنا

د ك    مو ا  م ا و دیيا،اا  .تر

ادوملو يوو  يد مویاندد کي 

اند ت فت ر ری مر و  ا ر،ي(9۶4.)

2..2.ل یفاکپا ررمۀ ا ار 

ر ر حقي   َظرةکپا رمة و تا نريفیو

عاطاتوةلواا تفایويفا   تصايو  

دد.کپا ارمة  لوا(،227 مر  وی طوب(  

 يز ،مل  اار  ا  ا تذمیندر یراا

فااي ووایتاها مر را.

وَاد لی،یا را المةمةرکپا9ا مر  ،

جنس کر8ی و ن . تفاانو ح و تا عاطا

جنس کر ك مر(233،جدظردا  د225لا اندی( ر

کر ك ا   ای  ی يفا  يعی و ،ت ودما  جنس

،دا(9۶۰).ا   دظر، ت و ا کرر ك اَلجنس  ،ی

1. Shuttleworth & Cowi 
2. integral translation
3. integrated approach



 تفاظرَةمرةکپاو ...97

طاعا رنگی، خچاتما عااط ی، نگی-یرعاطا ،نطقر

قوی، مر،لمی  زکی ،اتص ر خصصی اوو عطانیدجا

(،د9۶ا۰. ،9۶-9.)

 عتقد کپا طرمادرمة  َفایتند:

ُ ط خسر ا (ملا ندا ،رالا تاا ط   )9(

ثلاً رخصيغيير   د  ا ك ،ریير)ر پ ک 

َ ط  د کنو اگو د ا يرأقواسترررا 

   طتيجَل سات ا سقا  قصد ت ستاًدی،دی

ديچيیر یدن  زر(امک،835،.8۶).لواا 

(227،7۰)یندسو«مر »سقا ر نا د ك  ا ر

ی ت کپاای رمة ایر .اتدیندملا،ًاعمو،

 تورواالندر  ستند   تیقاسا،ر رنامر 

نونهاي سقا ر نا نا د ها.ندیك یندز

(227)مر و : و«عيتیو مر »8 ز  کت 

ِنا ها ما«ر مر »4  ملکروسترۀيدمر 

نظر.وعيتی  ،کي مر  ك  ي ا ك  مل ویر .

وودی َتومر  ر ا د قي.اویك د

،«مر  ا»،ر  لوا(227)ظر تر  ناوی 

سقاةيات مرد. قصد یژاتر وونعکد

،مر  ر ک ا تر اوی ات مردي اقصد

راتی.ودی د «يواد»5،«عد»۰«ه»7ا ر افای

ت  يدو ك  قصد  مر ر گر و. وو

1. microstructure 
2. macro structure1
3. transeme satellite 
4. modulation 
5. modification 
6. mutation
7. generalization



93مر  اعاطاۀ5۰ۀما ،9(4۶9) 

لایوكو  )( مر    فظر  مر عنا د ر

مر  يا تر د  )( مر ر  ترایَعرین،اا  د.

ط ا ر ةر  ياا  مر ر  مد ط ها قصد، 

)غييری يواد ،د د ه د:  عد ،)ياَر(،9۶۶2.)

 د ،ا  لوا  ق(227)ي ایو  مر  

يوادر ظر يرید کی امرمر  ر اعنطا

اد.ط،گرا ت مو نگای،گراعنا درقیي

اتددقص و ار یعنا مو يزاند ،دماا

يةط وويواد  يدایو تس .دم مو

عنای ولاها جا، خصي ا عميندیو.نيلید

ايَ حا  یدوکی ا  و.ادعنای داُتیا ر

ااژیروندی لاذرندا.ًثلامرةحا   موی  ك

  نثی کی درراك مند  مک غيير، ا

دايوود .جا و   وخصيعمي:ویيز ای عمي .

یرذرا فاات مرد،دقص دامقص تد

يموتريندیا.و دد  ک ه  يز يخصیير.فا

 قو   جا تا  ي د ،خصيه یتياوب

 تريفتا.اگر،يخصيادقص مر  عنا،ز ا

اتري ا ا ر ا لمیافهو درراا مند ،َ ا

رتريجایو.

مر  ای يز دعَفایتدمر  ر ا مر    ك ةر

موطوتنار طعنا  وهايایلَةاد «اض»دا.

تخا ثا رلمفا زعنای،دا  تفاگرلا(ًثلا تفا

ا)ع،گزا تفاااهاالمرا یاثاکی عد

ر ظر الويردید  ق(ا ،9۶4.)



 تفاظرَةمرةکپاو ...92

ه(،ا  لوا227) يدیای طمر   ي

اد تد و.و  ،  ظر   .يس مک يز مر ر جا

ا ندا ز : و ه ورا،ا ندا ذراغيير .عنا

3.ژ

تدخیامر ةوۀقریا ا  گليسی تر  (هیم

ر ااص مرار ار  ر  وگليسی(ارمای

ودمند عطا ا  تخایدو.پدر مراتفا ا

و  د طيقی خر ری  ای یدير.یاتامرر

 يمو  افاات  ي ط د  عنای قصدکی د

جایواا  .ويا  یداُ مک ار

دالادو نجر ا،مرایریدو.د   ر ا

َفص  ا کر    نظواا  يا( مر حلي

ُ ارلار ظر د )ایير.ماو  يد يا،د 

خ  «يفوی»«يقیط»    د کيت  تد طيقی خد

 رمایخقصد  ا قسيندیدوتر ا فهو  عنا . ي

تةنزحا مر ریوير  .، قصدتاخرك د

(اسقا مر ر ا )مریدوِتفا   يتود  قصد

کاینندیمو  .انديوۀادیعنا حا ( تضا  ،،کی

حو)اندۀط د  عداندۀ. ه

0.تااژ 

ا نوَو ،د ر يفا یر مراتریو:

-ثا)عد  ه(

ِَل ُلاُو ْَُه ظُنَُو َِذ ا…قر(942).



8۶مر  اعاطاۀ5۰ۀما ،9(4۶9) 

-يس تند:(832، .۰۶)صاارمة قي  سای دنندلاای

فتند …ستند،

هی- (824مرمة ،.4:)…قا   ا،ر و  د م

ود فتند…عتقد … 

- Arbery's Translation (1955, p.38): Said those who reckoned they should meet 
God… 

کنند… الا  دد ها اد یرد ما  سای فتند :عکو  رمة

- Shakir's Translation (2003, P.18): Those who were sure they would meet their Lord 
said… 

هاةرم تند قي  سای :عکوالانندفتند ستند، اار…

:يو ر رم»«reckoned»ظنو»ۀرمة )ر ر ،ر ما(

  دمو«ه»غيير ا ریَ؛عنا ت   ت ركزا

 .مرا ااص لَمهیار، فا( کی فا

)تاامو«عد» . وهی «ه«مويزمرمة

ا ندا ز(را د م(. و ))ر و

-ثا9)عد  ه(

سمَاءِ إِى وْت َُ…قر(92)

-سي رن(832،.7):اصارمة پماار  .

هی- (824مرمة ،.5:)لق مااما .ظر

- Arbery's Translation (1955, p.21): … then He lifted himself to the heaven. 

. ما  و   : .

- Shakir's Translation (2003, p.2): … and He directed Himself to the heaven. 

: . ما  و َو.ر

.. د جا ژگر و عکو رمة



 تفاظرَةمرةکپاو ...8

 :يومةررايراۀ«lifted»)ر و»(َتو«ا(اا

ر)مو«ه»غيير ا تر و رمَ؛عنا  ةا  ار

مرا  درمیتای مچني .را «»ةلم،رمة

ير   ا  عنا  لم  )گر   )کی  )ا«and»طیةی

 رط)یير  دمردمو «عد» تفاا

لمر  م  . عنای فا د رما گليسیة،یعکا مير

«himself»  ووی«ه». ی   ندا ز و 

-ثا8)عد  ه(

مُْحسِْنِي (53)قرنزِدُ

-سي (832،.9):صاارمة ايکو ]ا[ييفز.

هی- (824.مرمة ،9:)ايکو و ر ز يو.

- Arbery's Translation (1955, p.23): and increase the good doers. 

ز  ايکو  : .یي.

- Shakir's Translation (2003, p.4): and give more to those who do good [to others]. 

يتر  : .یي.ند جا ستا اا گر  س  سای 

:يور رمة ری ت  زك ك  تاا حا ،َت ا خاا

ۀ«increase»ر«دنز»عنا ار .)ه(   غيير  

مهی مراا ا ع( عنای فا د ا  تخا ا و

اند ا ع(يو م those who do good to others=the good)

جا عددمر  ة. ااصۀ«»ع  )ا دا(يد

مو«عد».

-ثا4،ه()عد  يواد

ْ ا ُاْکِت ِكَقِيِلْمُت ًُد ِِي،قر(9)



89مر  اعاطاۀ5۰ۀما ،9(4۶9) 

-سي (832،.9):اصارمة و [ی ]يقا[ تاظما]

. د ايزر ر رر ،يس کی

هی- (824مرمة ،.9:)تا يس   ك ي نما

. ايزر

- Arbery's Translation (1955, p.19): This is the book, where is no doubt, a guidance 
to God-fearing. 

ايزر ر نمای ،يس کی     تای  : ..

- Shakir's Translation (2003, p.1): This book, there is no doubt, is a guide to those 
who guard [against evil]. 

سای ر  نمای ،يس کی ،تا  : .يطا ر   و 

گ حفودی.

ر ر :يو«تقي»ۀار«God-fearing»   ر تفا

دی ك دذ عنا  ذی  اامو«عمي» )يواد(

مای د تقي ر  .:ف يطا ر   و  ستند ر

ار.نندی رمة َو د،َفهو ر ر ا  ز  ا

مو تفا ا عد هااار ر مچني . تفا «د«کی

« a guide»عنا «ا»  ر تفاظر یدِعاینايس

 اتف( عنای فا د موا ا يز ااص .)عد 

«رر»،ِو  ه.  جا  ز

-ثا5)يواد(

ُنْفِقُو ْُاْن (8)قر،ِمَا

-سي (832.اصارمة .9): ا  چ  فا .نندی،

هی- (824مرمة نند.(:9.، فا قير  ر ا ر  

 - Arbery's Translation (1955, p.19): and expend of that We have provided them. 

 : .رینندر ار چ ر.



 تفاظرَةمرةکپاو ...88

- Shakir's Translation (2003, p.1): and spend out of what we have given them.

ر  : .ینندها  چ .

:يو«فا»عنا دد ا   ر ر ًار .ر ر

مر  ر نظر گلیيسنايستندمو«عمي»حسو )يواد(

ودی .مراَل  ِای لم  ذی  ای ررد تر

.

-ثا۰)يواد(

ْجنَةِ ُاْح ئِكُ ِاِحَاص مِلُو نُو َِذ…،قر(39)

-يس (832.اصارمة .7)اا  د ما  سای  :ستا

هتند  د، جا…

هی- (824.مرمة ،9:)تسا اا  د ما  سای 

هتند  ا د، جا…

- Arbery's Translation (1955, p.24): And those that believe, and do deeds of 
righteousness - those are the habitants of Paradise… 

جا ستا اا  د ما  ا  : .یندتنده ناا نا ،…

- Shakir's Translation (2003, p.6): And (as for) those who believe, and do good deeds, 
these are the dwellers of the garden… 

جا ستا اا  د ما  سای ر  : .یند ا ناا نا ،

…وتاند

:يواموظلا یو«ن»ه عنالم ا ة

«Paradise»عنا،َلم ار)garden»»ةا رمة )و تاو  ا عنا 

مو«عمي»حسو )يواد(یو.

-ثا7)عد  ه(

اْْفُر اْکِت ُوى يْنا ْِإ…،قر(58)



84مر  اعاطاۀ5۰ۀما ،9(4۶9) 

-سي ]:(832،.)اصارمة انی[يدنگا يز  تا وی

ر طا ]ا   [ نندد.

هی- (824.مرمة ،3:)(  د تی(ایو  نمای ر

ار  تار .طا

- Arbery's Translation (1955, p.22): and when we gave to Moses the book and the 
salvation. 

 : .ینگا تگا  تا وی  .ا

- Shakir's Translation (2003, p.4): and when we gave Musa the book and the 
distinction. 

 : .ینگا نند مييز  نندد  تا وی  .ا

:يو«ار»  ا قيقننددۀ  ا   يدینا عا

َ؛يستندظرا ید ۀ«distinction» «salvation»هتر و   اد.

ار ر» عمي«رمة غيير»ه«رمة و  . و عنا

مرايز ای ناهیم گير        ير

ا عد  مو  تر  ر  يز اصاهااا تفا .کی

-ثا3)ه(

َقِيِلْمُت وِْظةً لْفها ا دْها ْي مِا کاًا  (،۰۰)قرجعلْناا

- سای ،تيج(832،.4):اصاسيرمة ر ری  ]جا[ 

ود ا اد ا  عد  سای ندیر ند  رگاي ر.

هی- (824مرمة ،.۶:)لا ر  ها يفر  س قو  

ر ند  ريد.ها ايزر

- Arbery's Translation (1955, p.23): and we made it a punishment exemplary for the 
former times and for the latter. 

. ر اند  تگاذ ر ری   ا  : .

- Shakir's Translation (2003, p.5): and we made them an example to those who 
witnessed it and for those came after it. 



 تفاظرَةمرةکپاو ...85

 ثا  ها ا  : . مو سای ر  ود  اد  سای ر

عد. ر دد،

َو مر ار يز نجا  :يو مو   غييرَ،قی ا ر ا

( .ذتگاعنا د ات ا ستند( ار ا   سای اهیم

لم  ا ا«س»ةيز .  جا  )ه(ز  وَوی

  لم    و هتر اد ، لی ا  اتن ا فهو( لا)نگك

ری.

-ثا2)ه  يواد(

ِآاِنا ُوَذ ُرف َِذ…،قر(82)

-يس کذ(832،.2):اصارمة  ا ا  دد ار  سای

…رد

هی- رد(824،.7:)مرمة ا ا کذ  دد ار  ا …

- Arbery's Translation (1955, p.22): As for the unbelievers who cry lies to our 
signs… 

سای را ر  : .ایرد ذ ا ا …

- Shakir's Translation (2003, p.3): and (as to) those who disbelieve in and reject my 
communications… 

  کذ   فتا  دد تقا  سای  س  : .ینند…

:يو«»لا  ا عنا يز ر تی مو مر

َ؛عا  ا ار communications»»ا فتا  يا(لوی)اا

«خصي»د لا(ةنز ااکی مچني .  جا دد( ا

ا«فر ذ»ل ك  مة«unbelievers» مو    قلي«عد»

ها ااا ری  . تفا ارکی تکل،رمة  م تکل مير

 د مر دمو«عد»تخا( . عنای( فا د ا

مرا  )(.ای د تر 



8۰مر  اعاطاۀ5۰ۀما ،9(4۶9) 

-ثا۶)عد(

…ْُِکِا ِْند ْُک يرٌْ ْُِک...،قر(54)

-يس يگا(832،.):… اصارمة  ما ر م  

 هتر اار…

هی- (824مرمة ،.9:)…هتر د گاي ما م فا

…

- Arbery's Translation (1955, p.22): That will be better for you in your creator sight…   

قتاا رر  ما ر  هتر  : .…

- Shakir's Translation (2003, p.4): that is best for you with your cretor… 

قتاا گاي  ما ر و ود هتر  : .…

 :يوير»ۀ»عنا  فی ا «هتر». رر( ف(را

فمهی   د د(تخا»عد«مو»رر«ا ا

.  جا عنای( فا

-ثا)عد(

…ِُوْا َاِإ،قر(4۶)

-سي (832،.2):اصارمة س[ کنیيما.يدتر   ق ]

هی- (824.مرمة ،7) ايد.نها: ذ ر  

- Arbery's Translation (1955, p.22): and have awe of me. 

نيد. ر    : .

- Shakir's Translation (2003, p.3): and of me, me alone, should you be afraid. 

،   : .ًار.يدتر اد ما ، 



 تفاظرَةمرةکپاو ...87

( مل فهو  خی :يويدأعا صر  «عد»موررمة(

 عنای( فا د ا فهوی ا  (َ؛ ارا صاا  رمة

.وَدمهی د

-ثا9)ه  عد(

إَِا ْُ ْِإ َِیا إَِا اکِْت مُوعْل ا َِيَُوُ ْُِنْهظُنَُو،قر(73) 

-يس هو(832،.۰):صاارمة  ری ،خایوستند

و مای تای  ،ف دو يزاز مندیاک   ر [

د ی يا سير  ق ]عر کر ا  حقي  دردی.

هی- (824مرمة ،.9)ندد  تو  دو  هو و عضی :

يهو ند  ا ايا سا نها  پندد و ا   ا ز  و

 .وند

- Arbery's Translation (1955, p.24) And some there are of them that are common 
folk not knowing the book, but only fancies and mere conjecture. 

ستند ا ار  ا  ری  : . تا]کم [میندنها لک

 اياماا[ ریند].

- Shakir's Translation (2003, p.5): And there are among them illiterates who know 
not the book but only lies, and they do but conjecture. 

ر ا ي   : .یوندد تا  د وزذا چ 

ندی ما ق.

َ خ ، خ  ا   :يو داد  خ  اهو ا

و  دد کاند ا . ارها رمة و خ  ،ر

َ را ددرمة اد  خذد    ةنزاد

ر ر اهومو«ه»یما  . )ذ(مرامویا

 و هتر   و هتر ه ر ندا( ز و  ه( ای ز 



83مر  اعاطاۀ5۰ۀما ،9(4۶9) 

لا ردی ر  ماتر مچني تردمو«عد»ا

هااا. تفا کی

-ثا8)ه  عد(

 َِذ قُو ِإُوِهْزت ْُس ُْح إِمَا ْُکع إَِا ُوا ْِِينِهاي  إِى ْول ِإ نَا ُوا نُو

،قر(4) 

(832صاارمة- ،.4):ینگاما ا وند نند د ما  ا

ا و  يطاااا ك د وند زنند لو فرد[  ر ر [

سخر  ا ]ما  ]ظار ا ا  يس  ز يما .نيیا

هی- (824.مرمة ،8):؛ ما ا وند رند ما   و

(  يس  ز ،يما ا ا وند نند، لو و ييا ا تی ناؤ )سخر 

.نيی

- Arbery's Translation (1955, p.19): When they meet those who believe, they say, 
'We believe; but when they go privily to their Satans, they say, 'We are with you; we 
were only mocking. 

: .یانگ  ر اؤالا ماوندی،نندیستند، ا 

َ وخفياتیا؛ اينياید تيس ما ا راًا ا 

تهزتر.

- Shakir's Translation (2003, p.1): And when they meet those who believe, they say: 
We believe; and when they are alone with their Shaitans, they say: Surely, we are 
with you, we were only mocking. 

 : .هاینگا  رؤستندیينندیندوتی  ؛ ما ا

ستنداايطاا رقيناً:وندینها مسخر و  ها ق ا ،يما ا ا

.ی

:يوهیمتخا هالما )ااا ،تفا يدکی  

ار الا)«عد»مر  .  جاااصا د«دا

»ه»،«ك ندا ر ا و اا. وا گليسی مر  ر 



 تفاظرَةمرةکپاو ...82

ةلم«ق»ريدأتخا و  عدلمها تفااا کی

. تر و

-ثا4)ه  عد(

هُوعْم ْِِهاغُْي یِ ْُَُمُد ْِِه ُِهْزْست ُَل،قر(5)

-يس (832صاارمة ،.4): يا  قانا ا  يفر (  ا د

 ری   ا  ر ود ذ )راجاد هل.

هی- (824.مرمة ،8):اهلت ری   ند تهز ا  د

ماند. ير  د

- Arbery's Translation (1955, p.19): God shall mock them, and shall lead them on 
blindly wandering in their insolence. 

: .ر مسخر  تهز و  ا مریدیدد   ا وو،

 ستایانمویا.

- Shakir's Translation (2003, p.2): Allah shall pay them back their mockery, and He 
leaves them alone in their inordinacy, blindly wandering on. 

: .لا ددردیاوامسخر د   ها )دد(  

ذینها وو مریا.ندما

:يوغيير ا اصا)ر ذ  مسخر د( »ه«عنا جا

. ،  ررا تخارمة هالما عدااا ،تفا کی

تر و.مةرهیما ماند»دا ير»،«ه»و 

 ندا ر ااا.و.

ولارمرایا  گليسی يو:

مرار رگليسی ]4یولَرمة د و9يواد و

)عمي(4؛تخا( عد ویعنا فا د ا 9 وهاااکی

اتف9 )و3(ه و9ز و نداندا ا و 5و



4۶مر  اعاطاۀ5۰ۀما ،9(4۶9) 

.غيير و ارعنا([ د۰یولَيزرمة و[4و

( يواد8 عمي و)خصي و۶فا د ا  تخا( عد و

4عنای وهاااتفا ۰کی )و9و ندا([ ز(ه و

.مرامر ر يزای اصاَلو3ی[ د و4عد و

(و عنای فا د ا  تخا8ها واا )تفا و4کی

(ه8واند زغيير وعنا. و ]هی مرمة

]3یولَيز د و4( عد ویعنا فا د ا  تخا و8

وهاااتفا کی )4. و ندا([ ز(ه و

وداد ا ()اد:

د.ماتر کپا رمۀ د

و دکپا رمۀ

مر

اصا

رمۀ

همش

مر

ر

رمۀ

ار

وياد
عمي5-45-۰-7

خص2

دع

تخا  اد

فا یعنا
8۶4-

2-9-8-

۶

 تفالا ز گر

هاااتفا -7-9-9-89-8کی

-4-2-

9-8-

4

ه

ندا ز
4-9-

8
-3-9-49-99-9

ندا ا9

4عناغيير
-9-

8-7-3



 تفاظرَةمرةکپاو ...4

6. حتیجیر

مو دت حقي ، ات هتر  ا رر(امورا4ر )

اکپ درمة کپا و،رمة ماتر  ك ر ر اد

مووی ا   ا پ .رمو(ر5د ،)کپا رمة

ماتر تايو ك وَل ا :ویی

ک.ه مشرمۀ

ک2.مۀراصا

 م هی کپا مر د

3%

م هی کپا مر

29%

صا کپا مر دا

3%

اصا کپا مر

29%
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ک3.ر رمۀ

 

ک0.را رمۀ

وم ك  امتر مای مر د يوخ )مورر

ر5)،ي ا: يو

ک6.دکپا ترمارمۀ

ر کپا مر د

4%

ر کپا مر

3۰%

ار کپا مر د

۰%

ار کپا مر

34%

مر د

کپا

ر8%

مر د

ار کپا85%

مر د

کپا

اصا7%

مر د

م هی کپا

7%
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ماوظلا یوتريو دار رمة

ار رمة و،د  ا يَر   را رنسجرمة

ر رمة .مرايز اسری رارکت أَاة.

 طداا(د3)مرایرر ر سمرا

دثر)گليسی ۰)ا  متر سيامرایرفا   سدیدَ؛ا

ماو مو  و خ مراا ارمای

متر جاس  ا  د مگير فا ارمگليسی س گليسی

مرا. ای

 و (232،22۶) ا عد طي   ری ا   اعتقد

خصیار د ،مر دی،ظر ر رای

مرر ماتریذ.، د ويفی مسينی ۀاينی

ت فاد قصد یند.نظر  یو:فر يترمة را

غيير و  د ویعنا حر ا ردد وعنا متر ا 

هااا( تفا تاريتو9)کی د. را ايزرمة

عد تداتري قيکی  سا د و تري و  ی

عنای فا د،کی حر تريیعنا زی فا ا تري . 

مای مرا و ای ق ا ه ندا زَ؛امرا

عدای تري ت هادا ا ت  ،د و  س ر

مراتندس گليسی ترد؛ لی8ا ت ك  کی، حر و

ادماد.

َلویماو، هو  ذی ت يا ويا   س

 رر ال ا ،عی ماتر نظر  مودجا  ا د ا 

دا )غيير لا ط خصيرتنا )فتا ك  د   غيير ،

نند.
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فهمیسياةکت تو اد یدوگر   ار ژاازتما 

 ،ند عی  يا،    كو غيير و ای

مر یدور و  اد ت مر   لای غييريز تر مک

ددا ا.ر  ثامر  عکایگليسیر مير (himself)تفا

 دمو  ندا ز ا ه د ت لارد 

مرا.د و يز وجااای يتر ا ا َوریير

جا دد تقا دد گاگی   سای ر  مایندنا   اد 

َ ،ت و گر اد ،تعا دددد و،ا   جا  ا 

وی د )غينزةا لا ط  د  نجر  اتی ر دي ر

)يخص، د ر ظر ظر.د ید ر   گليسی ماتر

ودر دیوًاتمارا لی ت  او  جا 

دیر.

ا ااَل  ری  ری عا    زكریذ يفا و

کا يرا يفا  سيا ،ماو ثاا( د مو،يز ر
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1. Introduction  

The role of teachers in various educational contexts by evaluating their
personalities and behavioral characteristics has always been the focus of 
researchers in the field of language education. Among these characteristics, 
teacher concern and the way the teacher interacts with students are very

important. The concept of teacher concern refers to his concern for the problems of 
his students in various situations, which is expressed at different levels (Pishghadam, 
2022). The lowest level of concern is when the teacher, for various reasons, such as 
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Abstract Given the influential role of the emotional relationship between teachers 
and students in language learners’ achievements, this study investigated the cultuling
of teacher concern in the context of language institutes. The purpose of analyzing this 
educational cultuling was to identify the levels of teacher concern and the related 
cultural components reflected in the discourse of English language teachers. To this 
end, through conducting 108 semi-structured interviews with teachers (82 women 
and 26 men; from 21 to 40 years old), 352 sentences embracing this cultuling were 
extracted to the point of saturation. Then, based on the emotioncy model, the data 
were classified into four levels: apathy, sympathy, empathy, and metapathy. They 
were then analyzed using the conceptual model of cultuling analysis. Results showed 
that empathy had a higher frequency than other levels of teacher concern in this 
educational context. Moreover, teachers expressed their concerns at different levels, 
with goals, such as changing behavior, providing learning conditions, creating 
motivation, maintaining privacy, not accepting responsibility, and expressing 
dissatisfaction. Based on cultural models, data analysis showed the cultural patterns 
of collectivism and holistic, respect-oriented, overstating, high-context, high-trust, 
long-term orientation, and benevolence in this educational context. By identifying the
dominant culture in this educational context, the results of this study help to move 
toward euculturation and witness the realization of educational goals with greater 
quality and ease. 

Keywords: Teacher Concern; Conceptual Model of Cultuling Analysis; Apathy; 
Sympathy; Empathy; Metapathy 
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suppressing his feelings and emotions or not having the necessary skills to adapt to 
the conditions (Fahed & Steffens, 2021), shows a kind of indifference and apathy 
towards his students’ problems. On the other hand, teacher concern may appear at 
the level of sympathy, in the sense that he only tries to communicate superficially 
with his students and does not involve himself in their problems. At a higher level 
of concern, the teacher puts himself in the shoes of the students and empathizes with 
them. The remarkable point is that although empathy leads to the establishment of a 
positive and constructive relationship between the teacher and students, it happens 
at the moment, and at this level, the teacher only considers the moment of facing the 
problem and he is not concerned about the future of his students (Pishghadam, 2022). 
In this regard, Pishghadam (2022) introduces the concept of metapathy. According 
to him, metapathy is the highest level of concern by which a teacher, while 
understanding the student at the moment, tries to do something for him that will bring 
benefit to him in the future. It should be noted that in this case, the student may not 
realize metapathy correctly and may even see it in conflict with the spirit of empathy, 
and this will lead to his discomfort at the moment (Pishghadam, 2022; Pishghadam 
& Ebrahimi, in press). 

The discussion of teacher concern and its different levels can be examined from 
various perspectives, one of which is the cultural perspective. Obviously, at all levels 
of concern, we see a special discourse from the teachers. Therefore, considering the 
reciprocal and undeniable relationships among language, culture and thought, it is 
possible to explain the cultural characteristics of an educational context by 
examining words and sentences used in that context (cultulings; Pishghadam, 2015). 
In this regard, Pishghadam and Ebrahimi (2021) introduced the concept of 
educational cultuling. They believed that by identifying such cultulings, one can
understand the dominant culture in educational contexts. These cultulings have a 
significant effect on the performance of the learners and their analysis, and as a 
result, the discourse engineering of the educational administrators can improve the 
quality of education and learning. 

Given that teacher concern for students can play a significant role in their future 
achievements (Zhang, 2022), the present study investigates the cultuling of teacher 
concern through a qualitative analysis of the interviews conducted with EFL teachers 
in light of the conceptual model of cultuling analysis (Pishghadam et al., 2020). As 
can be seen in Table 1, this study defines teacher concern in the context of language 
institutes at four levels of apathy, sympathy, empathy and metapathy (Pishghadam 
et al., 2022) and takes a step towards revealing the dominant educational culture in 
this context and improving it. 
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Table 1. Concern Types in Light of the Emotioncy Model (Adopted from 
104 Educational Concepts by Pishghadam, 2022, p. 85)

Metapathy Empathy Sympathy Apathy 
Feeling 

Engagement 

×××××× ×××××× ××××××AvolvedDisengagement 

×××××× ×××××× Exvolved××××××
Under 

engagement 

×××××× Involved×××××× ×××××× Engagement 

Metavolved ×××××× ×××××× ×××××× 
Over 

engagement 

2. Method  

This qualitative study aimed to investigate the dominant level of teacher concern for 
his students in the context of language institutes. Since the interactions between the 
teacher and students are not limited to the classroom period and a small number of 
sessions, the researcher conducted semi-structured interviews with 108 English 
language teachers who were teaching English in language institutes. They were 
asked to describe their level of concern for the future of their students and to explain 
it by quoting their experiences in this regard. The participants consisted of 82 female 
and 26 male teachers in the age range of 21 to 40 years old and were undergraduate 
students or had a bachelor’s degree, a master’s degree and a doctorate in the fields 
of English language teaching, translation studies, and English literature. They taught 
at different proficiency levels from beginner to advanced for children, teenagers and 
adults. All the participants were teaching in Mashhad and the affluent areas of the 
city. Their teaching experience was from two to ten years. The interviews were 
conducted both face-to-face and online (through social networks). The data 
collection continued until reaching the saturation level and was done for four months 
(from June to September 2022) using convenience sampling. 

After transcribing the interviews, the researcher extracted and analyzed the 
sentences containing the cultuling of teacher concern in light of the conceptual model 
of cultuling analysis. The total number of extracted sentences was 352, which were 
classified into four levels: apathy (29 sentences), sympathy (98 sentences), empathy 
(154 sentences) and metapathy (71 sentences). 

 3. Results  

The results of this study indicated that the educational cultuling of teacher concern 
occurs in private and informal situations in addition to public and formal situations, 
and the teacher and the language learner relate to each other in an unequal and formal 
situation as well as an unequal and informal situation. Teacher concern for language 
learners occurs in both spoken and written forms. This educational cultuling is used 
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in different tones, such as friendly, admonitory, compassionate, and complaining, 
and the teacher expresses his concern at different levels with goals, such as changing 
the behavior of the language learner (metapathy), providing a suitable environment 
for learning and creating motivation (empathy), creating interest in learning 
(sympathy), and expressing dissatisfaction and preserving privacy (apathy).  

In addition, the analysis of the data showed that the cultuling of teacher concern 
is used abundantly at different levels of concern in the context of language institutes, 
and as a result, the teachers are at the emotioncy level of involvement in this regard. 
Based on the results of the interviews, in the investigated educational context, 
sympathy, empathy, and metapathy had a significantly higher frequency than apathy, 
suggesting that the teacher cares about the students though at the verbal level. 
Examining hidden cultural patterns in the language of teachers showed the dominant 
cultural patterns in this educational context, including collectivism and holistic, 
overstating, high-context, long-term oriented, respect-oriented and benevolence 
culture. 

4. Discussion and Conclusion  

In the first place, the findings of this study are consistent with the dominant culture 
of collectivism (Hofstede, 2001) of Iranians, which Nisbett (1998) calls holistic 
culture from a cognitive point of view. Teacher concern, especially at higher levels, 
shows that the teacher does not consider his success independent of that of the 
language learners. This finding is in line with the results of previous studies (e.g., 
Pishghadam & Ebrahimi, 2021; Pishghadam & Ebrahimi, in press; Pishghadam et 
al., 2021) in which the collectivistic culture of the Iranians has been acknowledged.

On the other hand, the frequent use of sympathy by teachers can be regarded as 
an expression of the Iranians’ overstating culture, which is also found in this 
educational context. According to Meyer (2014), unlike understating societies where 
people express their real feelings and emotions directly and without compliments, in 
overstating societies people often express them indirectly and in a complimentary 
way. Regarding the teacher’s concern at the level of sympathy, the fact that the 
teacher does not perform any special action for the student and only sympathizes 
with him, and characteristics, such as the use of sentences that seem milder reveals 
this cultural dimension. 

The results also indicated that the teacher values the relationship between himself 
and the students and the important role of trust in their relationship, which is the 
reminder of a high-context culture (Hall, 1976) in this educational setting. Since 
understanding meaning in high-context cultures happens by relying on the physical, 
social and psychological context of the discourse, the rapport between the teacher 
and the language learner is very important. Therefore, it can be seen that the greater 
the rapport between them, the students talk about their problems more freely and the 
teacher receives more positive emotions from the students. In contrast with the 
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findings of Pishghadam and Jajarmi’s (2014) study, which showed a prevailing low-
trust culture in the context of research in the country, this study revealed a high-trust 
culture (Fukuyama, 1995) in the context of language education in the investigated 
setting. It means that the relationship between the teacher and the language learner 
is based on trust. 

In addition, empathy and metapathy indicate the culture of long-term orientations 
(Hofstede, 2001) in this educational setting. This means that the teacher does not 
only consider the present time and feels concerned for the future of the learners as 
well. In addition, from the point of view of Bond’s (1987) value orientations, the 
culture of benevolence appears in the teacher’s concern at the levels of metapathy 
and empathy, and even sympathy. According to Schwartz (2007), benevolent 
orientations in collectivist societies are manifested only in intragroup relations, while 
in the present study, the investigation of teachers’ discourse about their concern for 
their language learners showed that this is not true about the target educational 
context. 

The results of this study also showed that empathy has a higher frequency than 
other levels of teacher concern in this educational setting. However, the high 
frequency of sympathy, which was in the second place, can indicate the tendency of 
the teachers to just sympathize with students, which emerges as a result of 
unfavorable working conditions and dissatisfaction. The findings of this study depict 
part of the prevailing culture of the educational setting at language institutes 
concerning the cultuling of teacher concern. They can be used to evaluate the hidden 
reasons for using this cultuling in order to move towards euculturation in educational 
contexts (Pishghadam & Ebrahimi, 2021). In this regard, it is suggested that the 
administrators pay more attention to maintaining a healthy culture of empathy and 
effective communication among the activists in this area and try to remove obstacles. 
On the other hand, this research focused on language institutes; it is suggested that 
further studies examine other educational settings to present a more comprehensive 
cultural depiction. In addition, more detailed studies can be done concerning this 
cultuling by taking into account variables such as gender, age, education, teaching 
experience, and the social and economic class of the teacher and the learners.



  

چکیدجآف بیهم ق ر  ّعل وآ،رو

رذیأث ّم  طّیگر ر . ورر ّعلرک و

 مرروبلو ّعل مف  ر  نرر  آ ِ . 

 ِژفی، نگرگل  وآ سؤ   ّعلسی،ن د طو

دندفؤ  ّعلنگرر و ،آ  ورد .ر رر  ،نظوج1

)میۀصب ّد 18 8  ف80،)58نر؛

 پ د. خر ب د  نرگو«َََدیج» ط ه  گرّعل 

نی،ر،ر قسیف   یحلفهوگود نحل یو

 رند. ر   ش طو  سبگردندر سد ّعل 

وآمچن .ی،د  لخ طو  ن مچوغجرییر آ ر ، 

ری،گجی،رز ف،پذرسئوی ر  فوحل ری.

گونگرزینر رمشگر گر،رحو،ر،زو،

ه ،زمیر  ّدلندیور وآ  . م عطند

ن    نرحیوآ، ه نگر  ر یجد حق د

وآ یفی هو ریش.و

لید:ا نگرّعلگو؛فهوحلین؛ی؛ر؛؛ر
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55 مر  عط5م ،8(08) 

«گرّعل»یجۀع حو آّعل ر ّمّی ور .

 فهوگرّعلد ر  ر کلش  س ق   ند

  وو ر لخ طو  وی(،د888)ی .ط ر

د   ندّعلیج  س گرور مل  لفخ  

فنز  )د ر  ط ر  ه د   و8،88و ،)س

گل ش و  ر س ق د گر، و  ندد.

ّعلمد ط   مک0ید هو  رع نه   عن   ند؛

ندور  طحط  کند. آ س یر  و  ند

د  ر،ندّعل ر ر   ومد    ،ند.5د

مدفهوًمدنسر ل،جری د

گرمچنیری ذ ر  ر  یر(غم،0.)ر

ِمد ، ّعل ر یج  ف عیو  ر   ش

یو  برزآ(،82)مچنی  و  بس ر تب گر ج ا 

 وآ  هو( ویش7،88.) وّکۀ نکو

مدرر و یطۀ د  تبّعلر و،ّحظ  ّف

،ط    علّد ظر   ئلس   حظۀ م نه یر

دد ر ندآ ر ندی(،د888).

ی ،  ( د888فهو )«ر»1ّعر ق  رند.

 ط رد  گر  ندطۀر آیلق ر 

  حظ   ل ند، فع  ر ندآ   د ج  ر  ند

1. teacher concern 
2. Fahed & Steffens 
3. apathy 
4. sympathy 
5. empathy 
6. Eisenberg & Liew 
7. Zohoorian & Zeraatpishe 
8. metapathy



 ن رّد  و :ّعل گر...5

   خ  مک ،     ر   د.  مر

ّ  کند دی ر  نجر ر   بیند دم   ن   آ 

و حظ  خی(د،888ی ؛   ،یمر  د).نوت،

 وعلّم ه   ر     ر ندآ ر گر ود

رۀ حّد  رُ کلیف و ر ر   د. ج مر

   ی حظۀ نه ونک   مک علّیند  کر    ر

ّ  و  و گر کلی    ح یر     ق

ّعلبهگیر،ّ ندآ  ّو  قد  وّعل ل    ج

. و  نفع

 دعلّگرحا لخ طو ندد  وو 

 ک   رهر. نگر د مۀآ   هدطو

دندّ مف د ،و  ّدیس؛ ،رنّو طۀ و

حو  نر ، ی کذر فکّرر ،  ر  و  ف

  ف ووآن()آ نگر یصو ،بی مو ی

(ید،2، می  .)ید( یمر 0)فهو«وآ ن»

ّعرمودقدع ن ونو  نر حی

وآر.آ،جآن أثیرزیرر ملکر 

 هآ  وهندیجد، مفیوآ،ق  وآیفینجر

یر.د ود

ر ند ف چآ ،ژ آ فهور  عم م «ر»

 آ ف مچو ن   ،مدگرّعلنظر 

.پر وآجآحیسۀؤ  د ،شگ مل  لفخ وآ 

طعۀ ر د، و وش  وآیر،وآ ن سؤ

ظر   وآر د.    وآ حی  خ یّو



57 مر  عط5م ،8(08) 

ّمّیگلیس  یرنوی  یرر   یس عد ،ملل

و  سؤد؛آکر     ،رنگرّعلر

 ر آود د ذأثیر آ ند (،888)،ر ژ

بص یف حلی ر  دآ م  ّدگلیس ور گو

ن حلی فهو8(ید،مک88)،نگرّعل 

 وآ سؤی ط ه  ،ر0 ،5ر بیی

ندنر   ّد   وآ نر کآ ه 

 عآ  خشیدر .

پژپیشینۀ.2

2..نا

 نر ، ی گمبس ر فکّر دۀ  أید و مو،ن

ع  ن نمچو(25،)ی 7(25،252ید ،)1

(220،275کسگو ،)2(21،271آ  )(8،220ر . ر ر )

(  ،ت25) و ق  سر هیو  فکّرر ی  هآ

ح ًمیق وأثیر کل د    .نندبگر ، د 

ریّ ۀ بر کۀ (ندفکّر بیس پ  ) س8

ه(ح س ینأثیرّد )  و س و  وند

1. Zhang 
2. conceptual model of cultuling analysis 
3. apathy 
4. sympathy 
5. empathy 
6. Whorf 
7. Piaget 
8. Halliday 
9. Vygotsky 
10. Agar 
11. linguistic determinism  
12. linguistic relativity



 ن رّد  و :ّعل گر...51

 رش.ند کس  شۀ   ند  و حی، ر لآ

(220 )ّعرفهو«نر» مو  نر   ی نسس یود 

 نرنوچ یو بد نر ر   مرزرند رآ

     آ قصد، نر .( 8آا  یز ،)

نر  ییف کر   و ر  سند حظ د، و یز گر 

 یز عیو ج   موند   آ   ند نید و و

 طر نی  د؛  آ لزس   ه   وّو 

. نر

، می ید(2فهو ۀ  )«ن»8     یر(

 ذ ّح   ع نگر یوص بلو ر گر  ،)نری 

 آ ر  ر ر  ع  نر«نر ».یدی ی ،ر

نب     عل  ل ندس ر نر مگر  ود

 هآ ر    مو کآ    سر نگر گو وآ نه

نگر  ه  ؤثر 0ی( ر،یمر  د88ی مک،؛  د

0، ر ل .)ید(2 )ّعرفهو«نر»5   ر 

م مل  ف ط   نونرشخ  شو لک رد

عدّد ب نر وجوس  وومودو

گو نگر  وش . کش ،ن ،

 نر    ب ندن ند جمو .ونوت،

عمی ن  خش،)نیدره میش م( مجید مچو لفخ ملکر ود

یسئو  )گلو یگ ه م( و)یس و یشو ر ًل( زر

1. languaculture 
2. cultuling 
3. culturology of language 
4. euculturing 
5. metacultuling



52 مر  عط5م ،8(08) 

نر رجموۀ د «مر» ر یر  عن د  .یر

م نر  یی  و ظر ر   عل وض نظر  ًب ،ر

 )ینونند قس ر د ،یمر ،ید،مک 88.)

ژ نو ّعد  مل آ    د ج ن و   و

ن روآسری(،یمر  د0؛)ند

(وزر ن،22،)رحونحو( ید،فهو یر

،مک22تب ،)( گریدش ،،مک 22 هر( ز ،)

،یخ حمو22ی( مس ،)،ط  د25ی(  ،)،یید  د

20( فر  )ید،مک 2.مو  )

2.2.نا حلی فهو گو

ید،یمرش(88ر ل  و  نر ن د  )

،نگر    گو ش ر  نگر ع  یدگوفهو

گومود.عر()ّکنیحل  آحلیح وطی،

سرنگ  -یجف ر ظر    ، گو ر

ن م  ع   آد. و   ر یو گو  د

 د ر.

1. collectivism



 ن رّد  و :ّعل گر...

کنا حلی فهو گو ،2424.خشاریم،دی)پ. ،)

2.2..ح اطی1(گوSPEAKING)

مز ق (278 )س م   آ ر   نگر وو

.ّظر ۀ  «وب»8،     رر یز    س

و رود  مررّمّیّور  نر  

  ن ل  ف ب.د أید م  نگرمی،

 عبیر ر ذأثیر ومف عن 1ّل گو نو ح

«SPEAKING»ّعر. ر ر   مو

ّ(Sک   عیو  )  ّو فؤ   

رمو/وص  م/قسی میرند.و(  P) ور

رنند0مف  ر ظر  غیرمچنس و،ی،

یچیدنندرریطویل ،مف   حلی  ور 

1. environmental factor 
2. communicative competence 
3. setting 
4. participants



 مر  عط5م ،8(08) 

ووّو رری.ر ،ل  د ح  گر، ر نند

کدگر  سبه ر ف عیو:دیررم ند(مک)؛

رم ندمی( )م  رر ؛ ر(  ر (ند رر

و)میم  ز ).)ند و Eد ،)  ظ و   قد  ،

شخ مفر.ر ظر  ،مچنیمف ر  مف نآعیی 

دّمّی یس(ید،یرفهو،مک 22،مز .(27؛

( ه A)ملکر یرمف8م عبیر  (27) د 

رق   نند،دخ ل آ   .ویگریر ،

  ب ملکر د  ل   کِو ر  س مف

 ی    ک  و(رآ و،مک 2).نج 

(K)،ل 0ح عطو ی یو  ،وعیو َ  لخ ّ ک

 ید رن.دنوت ل ح ،، عنود ،نندرسهز،یآ،ر

،ونزآمص،دآهدزییر ( ش5،8.)د (I)مف ز ،

ر ی ب    نندّو.ندۀ   ب ّل

 ف  و.وف (N)،مف یو7،م نج .نگر

.  ع ر  مف ب عر   ر حب لند ،ت ر

 مکًلرذ  د دع گر نو

لقّ م نج.و ه،( ش Gمف و وید1(، و ،

ر ، ، عر، ،  مف یر  متوّو رد

.(27)مز،

1. end 
2. act sequence 
3. Goffman 
4. key 
5. Wardhaugh 
6. instrumentalities 
7. norms 
8. genre



 ن رّد  و :ّعل گر...8

گر و ،ید( مک 0 ر     ««SPEAKINGگو(

ف شید صور  ر ن گو خلمز و ی نگر یا 

 گو  ؤفۀ ش  یج ؤفۀ ر   رد ه ،  و

ِمویرحو فکّر.  ع   هف نر یرفهو ،

وب گ(گوSPEAKINGو فهو  )( ب یج گگو

E.SPEAKING)   س.وبگر،ید( مک 0 )ّعر

فهو«نگر یج8»ر ،ّمّیظرر   )نف  تب( یج 

دد أید نگر فسیر   ف.

2.2.2.انگر3(گوا)نگر

نیحلفهوگو  ج.وۀّ   ف

ُن ر  ور عرسد  ر  و  طحد   ۀ

می گر،   کآ  ع  نگر دم(ید،یمر

ش،88).گنگر بدنگر  رش  ر

 عو گ هد  فرند  و( 0،217)ود 

 دی گونهم ب د  رمد  و(5،87)؛

،رنجآنگرس ب  آ ددو

علأثیررنندییع ر،81یوی(دسر ،)گو

نگر. ر

1. ethnography of communication 
2. cultural emoling 
3. cultural factor 
4. Quinn & Holland 
5. Markus & Hamedani 
6. Neuliep



 مر  عط5م ،8(08) 

،رس حقیق گونگرفّعردد.ن  کدر

نگر گو هدآسُ عدرر-مر8،د ل،

زر ه0گرر ،-گر5ه ،یر-خیره یرّدلند .

هیرو ّد7و،دس(8،مک  سد ،تنو8.)؛

رم-ررعُد خصۀ قل ذر رور ع  

ومک  ر(1،85). عن و رررن  قل

خصوگر ر یرند،ق  عۀمریر  عطو

و ر ر ض گر ن خ ه گر  ر گس  نجر 

میص یرر.،گر نظر یر2(80)نر ر زۀ

ر یقس.ندورز،ر ن ،ر  عد

 ور ی قیسیر  و ظرنندو ر،ر

ظل ی د  قیس ،  و ظر ینند.وو ، ر ل

(225)ر   کدگر  آ م یز  ر  ع  ر نر

م(ی م نر)زم 8(م نر)یقس ندند

ی(،ر  د20).گر و  ،(27)نگر بع 

عی  و نگر    0 بیی.ند( ییو عبیر 81،)ل ر

1. Hofstede 
2. individualism/collectivism 
3. power distance 
4. uncertainty avoidance 
5. masculinity/femininity 
6. indulgence/restraint 
7. long-term orientation/short-term orientation
8. Shulruf et al. 
9. Meyer 
10. overstating 
11. understating 
12. low-trust and high-trust cultures 
13. Hall 
14. high-context and low-context cultures



 ن رّد  و :ّعل گر...0

،عی نگر ،و نگر  رعنکیریز م ،ک

 مفجو.

2.2..س ا-یجا1گو(َََدیجا)

گوفهوحلین،نگر گو  حیط و ر لر یج

ع  بس فهو یزنوعیی لل ب  نندز

ّمّی،نظو   .ن حلی رع  گو«َََدیج»(یج+

85)د،یسد؛ کش ؤ فۀ« هو  د یر و  

 »،«یجد ج   بس»«دس هو » ر هرو

(یدر می،.)   ، گور یجر 8

فرآ رندس عآ یج یجۀوو و یر

  حأثیردسآ،ر ن بس ( ینند د

،مک8.)

گوَََدیجک(8)فؤ ه   فؤر ف و

للسبرطو صور   فهو      ر ن لخ.شد

فؤفؤر مر  آ بدیآ(َََدیجه0)ر ،5آ

(َََدیجد ،نیدمس.ر ،)7آ(َََدیج  1 )

آر2(َََدیجر؛ی،مک  د21).لۀر ییز ر ،آ

 یز مّ یج ی رن د.د آ  بس پثر

1. sensory-emotional factor 
2. emotional load 
3. avolvement 
4. null emotioncy 
5. exvolvement 
6. auditory, visual, and kinesthetic emotioncy 
7. involvement
8. inner and arch emotioncy 
9. metavolvement 
10. mastery



5 مر  عط5م ،8(08) 

 نیدآر م   د ،ر رلۀ  آ آیج و   د

 جر.ند،ر طح نگ جر ًقیمس  یز رن  د

ّ س ب  آ  یشر ل زآرلۀ یج  8د

 جر .نده،ر د وو  بس میق   د

ر یدو یز ویدو ود د، نندرطط عنَََدیج

ر آر( یریدر می،88)؛ ظر  هد ،رن رد

قدَََدیجفهو      بس ر آ د، یشریشر و ل  

ع د  ر  .رن ید سر م ط  ر ط .ند

 عن نای ۀ َََدیج وید ر ر نند

ند ر فدیر(یدیمر )   ،.

یر،ی نن  آ ل  وف ذ 

دد،ّ ی ر .دد ر ل  رر نن  آ

مد  ر ل    و ط  نه هآ رگدد .

گر، ر نن  آ ور   ذ  و

فموو ردآ ر لع  و .دوه،ن

ن  آر ف وّویشنر ت( نر  سر ر

 ینمّد  پ   رس ع   )وزلودد  ّومو

 ف ردر(یدر می،88؛یدیمر )   ،.

ّوچُآ د، ف   َرََدیجنحلی  هم ق

 آرر یج ط   بس لخ وو  ع  

 کآ(یدیمر )   ،.

1. distal emotion 
2. proximal emotion



 ن رّد  و :ّعل گر...

ک2گو .َََدیجابسو(پی،مکا  د18. ،21)

ژ رجدتر ظر و    یگر ن و 

رّفن حلی ر شگرژ( مز گو ،27،ش(  و )

22مل  رم عط  )ید( مک  یمر ،88ن ر  ،

خب یجین،)ید ش ،( مک88 ن ر  ،8،)

( ه  یمر0ر  ،ر ندشن ۀر )ید،

( مک  یمر888ب ن ر  ،ۀلی    ر

ر مک  گلیس بفهو گو  )ر هر ن حلیر ل د.

عط ی نو  وآ ن ر  گرّعل پر.

1. sapioemotionality 
2. devaluation 
3. accreditation with English in daily conversations



7 مر  عط5م ،8(08) 

2..ناوآگرّعلی  ا: وآ ر

روآ ننر،رد مل  وآ دعلّم

 یرر ل ف وآ ض   ونگر  کر ظ

   آ آه   نمو طلوی(د

،یمر 0).نوآگرّعلبگر،   ف

ّعلکلش  س  هو ررنر و ود

د ر و عۀ ر  وآلخ طو دندمف عّل

 ید مو.ند،عط   طوگرّعل (د)یََجَدگور

 ر ظر  وی ط ه ،ر،رقسیود

(یدعبد ،مک ،88.)

د.وگرّعلطو ا 2422.دپی)جاَدیََر ،86)

گو  دی،جَدیََر  طحآ    ندّعل سب

ی عی  ر س. ر آبگر،ر ر س  آ

1. Al Abdwani



 ن رّد  و :ّعل گر...1

ّمّی یر  د کند آ شکل یر  و ،د ن ی رن

م ش و  عبددی(دیز ،مک ،88.)ب ،  

مچو« ط   »،«ن ل د  و ،و »«سئلۀ   گ

 یر  وو یخو  نی » مف ّعل نید و

 نددش. وآ حی   گد

ر آ  ونومدر  ،یز    

ّعلر عی  ر س  بس. ر آ عن  

س    یج  ل نه  آوند د ل

ونفعلپر هآ ر یحص ی()   ،یمر  د.

ت ف«  فأّفمو ق   د ا   ر.

 بر د کن»«ر زد  دو  ر ی»

د  ط  نددشندّعل.ندس

مد یزد  رندّعلط     آ

و  عدّعلمچنی  هآ ه  ر کلش  ع  ر د

رچ گ روۀ گ( وود،87.)عرمدنو

یج  سخرذ ًل د،ّُ ن مد ن عد

  آ ف عُد ر(8،81یند)ندر ل ر . ،ع حو

 عن   ّعل ع   م  ر  ر ظر   ند

ر  کش ر رر ر  ،حظی(،د888.)ند مل«ر ر

 ی ی کلش گ لس وی لم ظر   یب ر»،«یر.

ؤ یدپر دد ی ه ید »«ی ح ر  ببی م د   ا

نی ر»د ط و ندّعل.ندس

1. Tettegah & Anderson 
2. McAlinden



2 مر  عط5م ،8(08) 

د ط رندّعل،ر،   .ّعلر آر ط 

 ل ،ر ظر    حظۀ  ر،رر ط  .یرّعلل

ند ند ج  عی   ر  غییر  دد ج ر ر 

ر می  د  مک ند ر  ل  یر  ندآ و 

حظ  ری( و،د888 (ی؛   ،یمر  د.ند ب«

و ر د ج    م ر     رن»«

 ب   ل مولسۀ ق  ن»د ط شگر ند یل

ّعل.ندس ر عن

.پژ

ژ دریف و -یفو،ر نگرّعلر

وآ وآ سؤ.جآمکلع یّعل

 وآ ل   د لس عد  ،م حد،ودگ

رجیم گلیسد1ّصبۀ ش غد  و

گودآو و آ یز  گردندآ  بس و ند

مند بیی ط   و یجر ق   آ   ر  شر.ّد

رنندژشک188رن80 ،د

حصلیجوپلش(نن ،)،نر  د 

رم ،وآ ّیگلیسندس لخ طو   بدود 

یررشنی وو ،وزددر.مۀّدو

عطشهد هر  ن د دۀجررد.هر هیآ8

.و بص  ضو وربک ر (.د ج )م 

مّ ۀآ  ید  لبّد و    (  ه ر

1. saturation level



 ن رّد  و :ّعل گر...7

هرو0مو    )یرر .د جؤدو ب بص

:

 شکل  س  آو وآّمّیید؟

  آو وآمدنید؟گو  قد ؟

  آو وآمدنید؟گو  قد ؟

 ندآ ر هآ ج  ید؟

  م د رگرره؟آیس 

  سنوآ،نف ،تب(… ر ق  )م گر

یس؟

ؤ ر بصطوگرّعلن حلی فهو گو ر

ودد.  ن ؤّ ،گو  ور «SPEAKING»،

ر یجد ط  نگر گو د خر نندؤ،ور 

. ر  یج ی  بص ،دگخر  

فنن حلی فهو گو رو ر.جمو

عدف ور د خر  نگرّعل58فو 

،ر ط ه ی(82ف)ر ،(21ف) ،(50

ف)ر (7ف).دد ند

0.تااپژ 

ن ،خ  گرّعل وآ سؤ  گلیس ر

رگو حلی و نگر یج ر ظر   مر ن حلی فهو 

.یر
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0.. ناگرّعلا SPEAKINGگور

0...کا  ا عیو

ر   شگرّعلوظرآ وعیومو 

م)گوآ(میر  وص مچنی (یج مک ،

لفن) ر.د،مچنی و  یگر گرّعلعیو مو

م،ریشو «ر»«»ن عیو

میر  وصو  مونو».ر«یشر ر  عیو

 میر  وص:ر  ر و  و«ّچ یر و  هم 

ًتل .بر و  ندآ  وکوآ  CD کش  ...

 ج و،وCDو rar ر لگر د 

 رrarد   ند کش5 مسCDلوآ لگر 

ر».مو رعیو:  ب م  مو«ّعلر

،ل   لى شکل و   ینور و قیس یر

».

0..2.رانند

ّعل ر سؤگلیس  وآعیو    سبرم  ر

،مچنیم  دمیرر ر ن گرّعلدش عیو  ر 

.و ر ل،عیو م  ررر ، ، ر سد 

عیوم  میرر   ریش سد  ر ،.مور   

عیوم  رر ب « ر کل د شودیی

مد و لن ر هشو ریش».مورو یع

م  ر«میرر ریآ    ف  وآند د و.

 عل دو    ش میم و نن وند».



 ن رّد  و :ّعل گر...78

0...د

 حلی  شّعلد  ظر و وآ  ووو گر

 ر لخ طو  ن.دشر   ُ د ف نرسد

لخ طودندّعل ر  ر   .ودد ن

مک عن ند مپو  گرّعلکس د ط  

در ید هو  ر ف ندد.

 ن ،  رعلّگرر ط د ر د ر

 ف:و

 غجریی  و(51%)آ« آ: گرندل وآ 

  ل م  سنر   ش  د   نرر

ریل و ،د ه  دیو».

 رر آری ر و(88%)آ« د: طر ر و  ق

چّ ر م ر  سعد   شکل رمو  وآ».

 گر ررآ8)%ند« :)ر ری   ف  وآ 

ندآ د ومر   . هشو ند ر . ر  

 می و شوذ  ًعدهم…».

  نگرّعل ط د  ر د ر 

 ر:و

 ریثأذر  تبیوآ%(5« :)مّچّحظ

مکلد ر مسخر و  وو. رلیخیر

 منع .ن رکدگرل ًمنند».

 ّمّی س  و  و(80)%آ:«ر  وآ

سّعلو ز هآ  م  ر  ل 

مند  د».



7 مر  عط5م ،8(08) 

 گیز ج(ر د % 88):« تب ق أآر ودی  

   و   رق وآسن مفس 

یقونشگ  یز شو ریشر».

 جضر نری%( 2« :) عى  یر و  ن

وهر  ل و ر ل   و ون وند».

 ن  دگرّعلر ط   رود مر 

ربد:

 مدر%(2):« ر کل د شودیی

مد و لن ر هشو ریش».

 جر لری%():«   گیر   گلیسى  نک

لند  .هم ر ش و لیر».

 ن  د مل گرّعلط ی  روبد

:

 پذرسئوی%(« ع(: ن .ل و د و گمو

نکّونگیرسئویوو».

 %(  ر8« :)سد   میش.ر جبو

ردیم  عر  زییر».

 ر ف%()« :ًعمو چّد   د ف نم ن و

بر س ».

 نظر   ش یز نگر یجی ل ر  نجر 

 خ  نف یج جر ،وّعلتب یج ج

دج.،قرویر ر لرنف یج ج ا  

 ر   ب و  س یج   وّعل ل    ر

 تب یج  بد.وت ر،علّم:ر ه ط   «  ن



 ن رّد  و :ّعل گر...70

چّ ندآ و   ی ون،ّّ وو  م  نو ،ن

 خو حا ، جر  عد  ،ن  نی ر  ن ن قد هم

شکّ ی و فعشو   .«نر

0..0.فتما ملکر یر

بص  ش  ر مف ملکر یرودندّعلآ

 رند. ف ط یجآّعللر شک نید  

 مف ب و م د  ،د.ور ط ،ّعل

 ف مدندیج   و ملو (نوت،منو

وطف) .ند ط   ر نک ی  ، س ند

و ّوّعل د ل  تب یجووش   آد

 مف ر،جد. طۀو ق  ر ّعل  ر به

 رر      .رّعلر آ بر د ر ، دآ

 نعک و ل   ند.آ

0..6.لا ح

ر ه  آ،نندر  نآن ظرو  

 طوعیولخ ک فمو ید رند د  مر

هآبد:

 یحص%( »2آیز :)ققطظرد،د

صیحشویل.شآگرنبدرچّ

ن»().

 %( وس5:)«کّچوریکلیفرفر،و

فررگیریلزوآر

دمرریکن»().



75 مر  عط5م ،8(08) 

 %( 5:)«ک د ین  ینۀ    ى ۀ

 شوآ یلن( »ر).

 ّحب%( »8آیز :)نگیل دوآوود،گ

،سیچینوّعلوگورر

میشووهشوولقمو»().

 ع%( »آیز :) ر  میش دو   شکل  

     گی ه »ر().

 ل%( »آیز :) وهش .وندآ گر  مک    دو

 وهک د ع م  ن ید  ه ید ب عد نید ر

ید شکل»ر().

 صب%(2)« عّ:  یک ج  ّیم یشول  ن

 وو ر فهم د .نم  و ن ندآ   یر

خو و»)ر(.

 ونزآ%(5)« چّ: ه  ل یو ،ل و  ق گن

 مر  ونیر وی یز کن کر مو و»

ر().

 نندسر%():«روآ لدنرمهّون 

ی و»ی().

موت  ،ید  سطد رندّعلیج   

د   مک،و  ر ل نآ ،مل  حلغییر  یز

.و

0..5.فتما ز

ب ّعلظرو   ر ر لموۀو ،د ر ف 

ویز.وت ر،ی   رر لگر ّعلو

و«لس   یش .و ر و نو کلی ر  بخشید یچر



 ن رّد  و :ّعل گر...7

»پری؟ ّعل    :ند«. و  یدلس 

 و ر و د کلسًۀم گ   یفک.ن»مو 

دندّعلر ط   ور ود.ر ل

،  نر ه ر ،عط  نندهآ گروفصو

ر ط ره  یجا یشر ذأثیر و 

سند کدگر یج    مر و.ت ر، کّعل   ط

ر شر« : د ی  ر و و ّچ  لگر  و

د ج م   نو س  ح ود    ن.»

0..7.فتما یو

مل م نج.مف ب ر  نگر ن  برگرّعل

 ومر(تّچ شکل میش ّچ ت   .ر د

 ر  .س وو.ر  )( حوتر وآسّعلل

 ز هآ  م  ر ومن  شود.)مو .

،مچنیبص  ر ش ی طی علّم   جرۀ د

 رمر    ورحًر فآ   ر .نندر ،گر 

لعلّم یشر، د جرۀ  حصیل ،   ط   و گر 

رّع  ل ک  یج  و ّیحو ر نجر  یجویدند

تب.وند آجر ر ندآ  عطو یشر ر، ر

 ج  ر   سئل  د ب.ر

0..8.فتما و

 ر ش  ن  کمۀعلّگرد و  ًب ظر و  

ف ور   مف .  ر ل،ن وآ

ر متر   ذ   د،ت ر . ر یز

رعلّم  شّمّیرّعلب«د هر    و».ر



77 مر  عط5م ،8(08) 

0.2. ناگرّعلا رنگگور ا

نگر گو ر  دّسر وآ سؤژ  گلیس

ر، نگر گو بیوآ   ر ر :

 نرم  رگر:«ّچ شکلب   .س   شکل ،

یسئو وندآ  ه».

 ر نرز:«  و ر  یس لد  

 ّشوو  ر  نم خ هشو یر».

 :و نگر «ّچ  م ه و  ه   و ب 

 و .«نرمو

 هیرّدلند:« رلیم  همیشمکل  سبوو

ئوس سین م     ؛رنّعّی ل

جن قو ش».

 رحو:« ذ رمکلکر خرسگمد 

هشو».

 ویر:«لی و آ  ورند هگر.

ًوخص ق  ه ینلیریش ق 

 رگر د جن ع ن مکشو ن».

0.. ناگرّعلا جاَدیََگور

 ر ژ  بیر ن  وگرّعلطو 

د لخند گوآ  وف وب،علّم سب

 دََیج ط  د.آ ر آییر     ش  ،

سد ،وآر ی  ر ،،  سد ریش یر  

 ص وند،ریش.آ  ،صبر

1. benevolence



 ن رّد  و :ّعل گر...71

ف ر ح  مک مل  ندز شکل   عّل

وو غل ر ،گرّعل ط ر م  آ آیآ

ییدند،   .ّعل یر شکلدیشر یر  و ریشک ند

ًه مد  رل ط  نه ّفد سندد.ن

6. یرتیجحث

ّوّمّیط نر ن  نگر  م عه و

ی( نگر دیر ر ر ،یمر  د88)م ننگ طۀ چنی

عط  ،  نر  یدوفنگر

ّعل رر1یم علّمصبۀ د  شغو گلیس  

وآ سؤفؤ ، بیی  ن   سر نگر دمعد .58

فی ط ه  ،ر  ر ، ، ر  ند د

ن حلی فهو گو رو  .ندر ر د و آ   

وآ ن ر لعیوم  مو عیو وص

 ر یز میر علّد وگرآکد  سبعیو   مرر 

،مچنیم  د.میرر ر  نگرّعل ر  وآ

 ف  و.دح  وآ ن مل  ف ،

صیحل  سو آیز، ف خلعلّوآیز طو   و گر

دندمچو د غجریی  وآ،)ر(آ رض

ر نری( گیز ج  ،)جر لرییر()ر 

ی( ر ف   ر ).د

، ر لبص   ژ،ر  ظر و وآ حی  ،

ر ،ر  وّهوی  بس ر سد  

شندّمّیّعلل ط  ند ر لع  ر لۀ  .



72 مر  عط5م ،8(08) 

ّم  نر    ،،دس( ر8ر )یسب   قط 

(221 نر  آ ،ن ح  8گر( طوصوعلّگرد. 

 ش نر   د  ر دظر  وّآو    قیّد و 

ّو    قسّقی م ود.آ،مل ( یشی عط    

ی،یمر  د0ی ؛   ،یمر  دی ؛ ش ،د

،مک88 ) آ م نر  یر ر. د

ر  سد گر، ر  علّم  ر نر یگر وز

یرۀع فۀ  ر .  رس یز وآ حی    س ر

(80ر و ل ر )ر   و ع یج  سو

 ی ع    قیسر و  لنند، ر زوسیرقی

ع ک  و ش ن  حا  رعلّگرند. ط ،

نکّعلم ج ر ر  مد  نه یصو  ند

ل  مل  ف مچو ظر  ر ش  نگر عد  د.ند،

د     مچنی ّعل  و ی ب رق  وآ

،( و نگر  آ   آ   م ه27حی   )

. وآجآنر  عن ر،کیز  ر کی  و   

 ج مف   می ب میمی ،وّعل  یس وآز

ّمّی؛ رن ر د، یشر هآ ی میمی قد ر   و

مچنی  ر طر  و س ریش مّعل )تب یج( ره 

بوص  بس ر  وآ  می ر ، ر ل مد.

 لظر ید طعۀ  ( ر  د20نر بی  )م

نر  یشر عط  ظر و وآ و ، وش شژ و 

1. Nisbett 
2. holistic



 ن رّد  و :ّعل گر...1

،وو( زم225ی ب  عن د  )ّعل م ر نب وآ

.

ل ر  ،ه نر شگر ر  یرّدلند،دس(8)

 عن د . وآ حی  ّعلم ظر     نهر  یر

 ندآ گر س یز وند؛آبگرم د آ، ر نب  رند

ه د  ، ر ل .یرد  (217  ،)گرّعل

 طوّ  ر  ر  م ویر نر و ق  .و

ه8(87وز )یرم و  ویر    ق رر

ی مو ند،دمف ر ر، ژ ّعل  ب  گر

 ر هآ ش شوآیوو ظر و وآ      د

.د

گر و ژ   ،  شعلّمط  ن   بس

 دََیجد ر آ د گر طو  بس ندّعلدس

. رر  سد ند ر ر ر  ۀ   و شگر ود

ّعلم فرمددث  طلو ر در 

مندنص  هو د.ۀ

عط  گر     سؤ وآ عۀ نر  

 ن  بگرّعل صور   شد  رود

 ف  نسر هبو نظو ل  وو ر  یدخش

حیصورنگد  ت س وآ د ؤثر  فید

(یدر می،0). نهیش ،  ور وآ و سئو و

 مو یسئو س یط  نشگر ؤثر ب  مد  نر ف ر

1. Bond 
2. Schwartz



1 مر  عط5م ،8(08) 

کوند. و  هژ  گر، و  و.ر مرز  وآ سؤ

 یشنه یشر، حقیق وو یا    گر وآ ر د ند 

 نگر صور رژ  ، ر ل .و آ وظ  ر

حصیل ، ،نسی مچو غیر رص  م بقۀ  د قۀ ،

ّعل ر وآیر. ج ن   ب 

تاا

( . ،ه  ،. ،یمر0.)گوفهوحلی عرن؛  رنؤثر

یریر)عطۀودر ن :شن ۀر.)ژشنۀ

  وآ ری،(8،)5-5.

https://doi.org/10.30479/jtpsol.2021.15104.1521
وزر ن ،( .22ع ر .)د ن نآ مف ر  

.  مر   عط،5(0،)-2.

https://doi.org/10.22067/lts.v53i4.88442

ی. ،د(2).عر«ن» گرحو ز نو«نر .»عط

مر  ،05(0)،07-8.

ی،د.،ر می،( .0).عروآ ن فهوو :سر .

عل صلنیر ی،7()،82-58.

ی،د.،ر می،ر .)  ( . نگررگر یر:

یچدر .ژ.

ید،.یمر ،،.عیر ،،،.ش،.(0.)عر«یج»لقۀ نو

و فقوگو کم :ب گSPEAKING.مز س،8()،-0.

https://doi.org/10.29252/LRR.12.1.1
ی ،د،. ،یمر،.. ،یبب (21.)  و کر وآ ن.

شهد ر شگ ش.
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وسند ا

ایرا،گل  ویآس وآ سؤو . ه

لژش وۀشصن،نع ن. 



 

Abstract The main point is how translation as a system plays a role in 
the emergence and transformation of the Persian pre-Constitutional 
literary poly-system. As a tool, translation makes a change not only in 
the social and political sectors of the community but also in the 
development of the cultural and literary systems of society. In the pre-
Constitutional era, the prevalence of translation led to the emergence of 
new patterns that have not previously been prevalent in the community. 
Meanwhile, Even-Zohar’s poly-system theory can offer illuminating 
insights into the literary and cultural poly-system prevalent in the pre-
Constitutional era. Overall, the translation system brings with it some 
new literary genres into the repertoire of the Persian literary and 
cultural poly-system. Therefore, the translation system, along with 
other systems, plays an important role in producing newly-born genres 
in the pre-modern Iranian literary poly-system. 
 

Keywords: Poly-system Theory; Literary System; Translation System; Literary 
Genres; Pre-Constitutional Era 
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1. Introduction  

In the system of Persian language and literature until the Constitutional 
era, and especially in the classical era, i.e., before the beginning of the 
Qajar dynasty, the tradition of novel writing in its modern sense based on 
the Western tradition of novel writing, did not gain enough currency. 

However, in the Qajar period, and especially in the two periods of Abbas Mirza 
and Naseri eras, accompanied by the systematic formation of the translational 
tradition through the establishment of ‘the Naseri Academy of Arts and 
Translation’ and ‘the House of Sciences’ (Dār ul-Funun) attention was paid to 
translating historical works, and especially what Taher Mirza called 'historical 
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novels', along with the translation of works related to military and war techniques 
and political and social pamphlets, especially travelogues and memoirs.  

This paper seeks to show how the translation system contributes to the 
formation and emergence of newborn literary genres in the Iranian evolving 
society. Based on poly-system theory, this paper argues how the translated works 
find their way into the literary treasures of the Persian target culture and pave the 
way for the birth of new types of literary systems, such as narrative fiction within 
the Persian literary system. 

2. Review of the Literature 

From the middle of the 20th century onwards, several books, papers, and 
monographs discussed the effect of translation in the development of new Persian 
prose and new genres of narrative fiction. For the first time, Natel Khanlari (1947) 
in his influential sermon writes, “due to establishing more relations with other 
countries and the changes that had begun in the social and political situation of 
Iran, the court works diversified and multiplied” (p. 133). In his fourth volume of 
the History of Persian Literature, Brown (1969) discusses the influence of modern 
science and technology on Persian prose and, quoting Mohammad Ali Tarbiyat’s 
translations, takes translations of Moliere’s plays and Jules Verne’s legends as
“further causes for people to pay attention to the Europian and foreign languages”. 
Yasemi (1974) takes novel writing as the combination of historical events and the 
presentation of believable material with the familiarity of Iranian writers with 
European mythical books obtained through translation. Mahboubi Ardakani (1975) 
concludes that “the vast majority of these translations have been translated by 
Europeans or Armenians who were familiar with the colloquial Persian and have 
been written in literary language by Iranian secretaries and literary men” (p. 228).
The important point is that the translations were first made into colloquial language 
by Europeans familiar with Persian. Then Iranian writers translated them into a 
literary language. 

3. Method 

The poly-system theory was first developed by Itamar-Even-Zohar, a researcher, 
translator, and thinker at the University of Jerusalem in the 1970s (Even-Zohar, 
1979, 1990a). Even-Zohar borrowed his original idea from the Russian formalist, 
Yuri Tynyanov (1894-1943). In the meantime, a part of the system theory deals 
with the position of translated literature in the target culture. In rich and profound 
literary systems, traditional literary genres continue to be influential. Thus, 
translated literature is not at the center of the literary tradition of the target 
language but at the margins of this tradition. Nevertheless, in lesser or more 
middle-class literary systems where literary works are not influential, translated 
literature moves from the periphery to the center and finds a primary place. What 
remains largely unexplored is how the situation of the Iranian literary system was 
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in the two eras of Abbas Mirza and Naseri and whether it is rich and profound or 
poor and unprofound. The Persian literary system, which in the classical era is rich 
and profound due to the development of various literary genres, has been 
mentioned in the two eras known as the Return Period. Literally and culturally, it 
imitates the tradition of great ancient poets, does not have the “concern of linguistic
issues” and literature of its time, and is mostly considered a defender of the 
traditional method and opposes modernity” (Talattof, 2015, p. 43). Thus, it seems
that these systems lack some literary genres, or that society can no longer tolerate 
these old and cliche types of literature and needs to become acquainted with new 
literary forms and types. Therefore, new genres and forms of writing introduced to 
the Persian literary system through translation became much more popular. Of 
course, the conflict between the traditional system and the new system is related to 
the political and social challenges of society. It can even be said that it is a general 
feature of the literature of this era and, in the first place, Constitutional literature. 
Constitutional literature, as a new system, is formed during the conflict with old 
literature that has long been established as a traditional system. According to 
Momeni (1976, p. 30), Constitutional literature was considered new in terms of 
form and content. Thus, the new system criticizes the traditional system and in 
doing so, it brings about a vacuum in that system, and sharp criticism is one of the 
tactics of the new system to break the defensive walls of the core of the traditional 
system. For instance, for Constitutional literature to have legitimate criticisms, it 
uses the tools of satire. This is the reason why satire becomes one of the influential 
genres of Constitutional literature. At the same time, since the predominant genre 
in the traditional system of society is poetry, the new system tries to become more 
central by turning to prose than poetry, which is also more in line with the liberal 
atmosphere of society. 

Approaching this from Even-Zohar’s perspective, we can conclude that
translated literature, while preserving the traditional forms of Persian literature, 
brings new ideas to the Iranian cultural system through newly-born literary genres, 
such as travel books as well as novels. Therefore, the theory of poly-system 
discussed both the position of translated literature and the position of the literary 
systems of the target culture, which of course, will be an influential part of 
translated literature. This paper examines the role of the translation system in the 
formation of early Persian novel writing in light of the poly-system theory. 

4. Results 

The translation system is involved in the emergence of the first works of fiction. 
Meisamy (2013, p. 24) writes that the first books translated from European 
languages into Persian were textbooks on military sciences and some other 
sciences prepared for the students of Dār ul-Funun and other educational centers. 
Historical writings and later novels were gradually translated.  
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Initially, historical-fiction novels were translated into Persian. As the poly-
system theory posits, the translation system has a direct effect on simplifying the 
writing style of texts. This tendency to simplify writing gradually becomes part of 
Persian short stories and novels. Balay (2007, p. 98) also acknowledges that 
Persian novels, at least thanks to stories, anecdotes, proverbs, and sayings, were not 
confined to imitating European examples. We know that novel writing has found 
its way into the tradition of the Persian literary system through the translation of 
Western works, especially French and English. In addition to the different 
motivations of translators in translating European works, the new form of 
traditional Persian literature played a considerable role in growing and developing 
the European genre of the novel in Persian literature.  

Second, the development of society during the Constitutional period and the 
prevalence of modernity have made the genre of narrative fiction, including short 
stories and novels, bringing with it innovative forms of expression and art, 
allowing the author to present his concepts and ideas in a new, pristine, and 
certainly fascinating form. 

The narrative is well-represented in fictional genres. Therefore, the reasons for 
the popularity of narrative fiction genres and, for example, novels among the 
traditional types of Persian literary system can be ascribed to its potential in 
directing reader’s attention toward this new writing style and the modernity the
society had faced. The entertaining and educational aspects of these works were the 
hallmarks of the early works of Persian novels. Therefore, it seems that real stories 
and events called ‘history’ are the best sources for translators in the first place and 
the best source of inspiration for writers in the second place.  

Third, Natel Khanlari (1947) believes that the translation of European works, 
especially historical novels, influenced Persian prose writing. He states that “it was
Iranians’ hobby, and their copies were handed out, and ... on winter nights, the 
family would gather together, and someone would read aloud One Thousand and 
One Nights and Le Comte de Monte-Cristo a loud” (p. 143). 

In general, translation appears in two influential ways in the Persian literary 
system. One is the central position that the translated works occupied in the Persian 
system. Another is the role of the translation system in introducing newly-born 
genres to the target literary system. In fact, due to the absence of some literary 
genres in the traditional Persian literary system in this era, some new genres were 
born due to the political and social contexts. Then, they gradually found their way 
to the center of traditional systems. Although they didn’t replace traditional genres, 
they became their companions. Because of their popularity, they soon became 
common genres among Iranian readers. These include the press genre, the drama 
genre, the historical novel, the social novel, and the short story at the beginning of 
the 20th century.  
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5. Discussion and Conclusion 

The tradition of storytelling in Iran was not unprecedented. The classical period 
from the Shahnameh onwards abounds with fictional materials. It is therefore wise 
to conclude that the tradition of early Persian novel writing in the Constitutional 
era is rooted in the tradition of written and oral fiction of the classical period. 
Notwithstanding this claim, novel writing—despite having some similarities with 
European novel writing as expected—is rooted in the written Persian tradition. 
These narrative works in storytelling have indeed followed the tradition of their 
ancestors; in other words, in using the elements of the story and in understanding 
how to narrate events and, in a word, narrative methods. From the point of view of 
poly-system theory, the genre of European storytelling became somewhat marginal 
and held a secondary position. Poetry, for example, still held its central position in 
the classical and Constitutional Persian literary systems. However, the changes 
taking place in society on the one hand and people's emerging needs, especially in 
terms of Constitutionalism, on the other hand, found their way into Iranian society 
along with modernization and technologies such as the printing industry. Thus, 
secondary and peripheral works did their best to take a central position within the 
poly-system. Hence, they intend to set the ground for occupying a central position 
in the literary system. When the conditions were set out, the peripheral works 
found their way into the central core of the system with the help of other political, 
economic, and social systems. Therefore, they soon became popular genres among 
the readers of the society. The case of early Persian novel writing is no exception to 
this rule, as the evolving society felt that it can no longer empathize with poetic 
works and should make room for narrative works to emerge. That is why some new 
genres occupied a central position in the Persian literary system and were also 
placed at the heart of the Iranian cultural systems of the Constitutional era. Not 
only did the printing industry but also political, social, and especially Western 
literary works contribute to Persian novel writing. This paper demonstrated how 
the translation of European novels, especially historical novels contributed to 
Persian writing styles, most notably prose writing. 

The theory of translation systems can be used to study other fields. For 
example, researchers can address the following queries: 

 What effect does the translation system have on the tradition of short story 
writing in Iran?  

 Why is the tradition of short story writing more successful than original novel 
writing in Iran? 

 What is the status quo of modern Iranian novel writing in the 20th century, and 
what does it have to do with short story writing? 

 How does the translation system influence the selection of translation 
strategies and methods in Persian literary systems in the 20th century? 

 How was the translation system presented in literary magazines and journals? 
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 What are the differences or similarities between the origins of modernism in 
the West and the East?  

The author intends to examine some of these questions in his other writings. 



 

  

کوّچکید  درآ  مر ظا گو ك  ي ل ح گاظا شایشر

 قفايكند.مرثاۀزريغجاریی ّحو  كا  قیاتما 

کو  لک ،عاينگر گاظا ّکو   اطبو ظا گذ  عاي،ژكم

 ياجارّدو ايتا مكند صر  شای. مر  ،شراي

خو ا ظااگو مر  ا  آو یكرتد قا عا  ظر  دد.

وظر نظر يّۀ گاظایشنها ك ر اايگاماَست ّیامرد

 ح،اكند يگا صر  مر ظاشایشر ،شدر.آ ّصو 

 كم مر ،جموكندتاو با نثوگ  نظو بیركنا  مر ظا 

ظاريا  ب ر وّداوایا، ايتا گاظا شای. ذیرأ شر

ظايّۀظر:هادیل رم؛؛ظاگا؛ ظاار؛ شرشایصر
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ر ، شگا

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

.ّقد

 ا گاظا یّاا ا شر كلایوصر صر  اخيعن

اا کو اآ  ی،ّناع  ويسصطل نار تأ كّن

اويس ر،ّکۀقا  . بو  یک اا ري

ُ، ّب صاصر  یر ك را کر ظاا یرندّن مر

 گذ فنو یمأترۀرا مر،ووّمرۀيا اآ
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491مر  ا عاطا65ما ،2(412) 

مكنارۀ ارآباظ ون نگا ی ز  اتم  ايژ

افررخا  یی،ا زتيا ز اايآاۀمرياد. 

تااع ياافر  یل ويسخارا و ،تاو   ا

ّن  ا ا گاظاند یا  كآو ا ا ا ار  ا

قا صر، کر  ا  بودمايااّی تاي یأ وکت

مرد4.ي،مرۀا ب ك يا اۀآّظرياگظا2یشاهن

-ر3و ،د  وآ اح ذ سو  ماتدود اايگ1

یا،د ار ا م دنّتیكلا اير  ردخیزكاايگ 

ست د ركز  نجعتبرۀنی اآ  را   خو 6تبا.دۀمح

ذیرأُ ري   مر ظا،مرۀ ااآي-تاو راار 

ّود تياا ا،ست  ما یا د می ا5 وروكّبت،

 با ایر د عا ط  ستتر ادمرص  اد. ود

آ-یشا ر ،شر خولجديژذگديش  اديشر ا

آاندۀخوا ردآخویر ،خا لک یر ،ااآينه ز  بريز خا،

 ایر رر  قلا ایر قاظحاد  ُكا ك لّک  عا ل ا

 تند یا   ،ح آاد. یا دمر در ويا ايگا  ك

تر آ،ودحسو7اعتبرآاد ايگانّتاا ك قصد نر  رر

كر صادآ حسو عتبر اما می  ود، دابایر

حاظاقل ایر رر . كا

                                                 
1. written original and translated narrative fiction 
2. poly-system theory 
3. I. Even-Zohar 
4. satellites 
5. canonized 
6. kernels 
7. non-canonized
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قا يدوك کوي  مر ظا گو دد شاّکوارا 

ّود تعيااۀ ّحوير اياد ا ري   عمواً دكآي

يکمر اآ لا ، ايگا  رك ر دما ست ايگانجۀنیگاظا

يگر؛نّت م ،ور سیر اخت عمیو يجاددي ااّیتا

ا ك يیي، نجاا الوگوا، آ گااّیاجر

.و کر ظر  ،ی ي د مرمو اخل راوسیر  ا

یّا  ي تاُ ري ،ّناويسّۀیا يا ،ي.أیر

ظاگامرۀثاظاانداكنا رم اريظامل  اظاا

تمایاي د شر گذ  جكحاّو وحس عا دو،

 ااورا ّنگاظاادكن.يي ح ،

قا يكگونظر ظريّۀ«گاظا»آ ،مر اد،نجیۀننر 

ا نديار  سیر يوااظا اگيعناّی

تايام ؟كنندو

پژهنةیشیپ.2

أیر ح کوي  مر قّکوُ ري   ا ديد ارا،ثر

يیّا تادت  ك  دآ كر نب  كتا نديداه

 مساخیۀ ر ا.وّ ر،ا یالراخ( 4326 )ۀخطا

 ذیرأ،اا صر  ك«ويسد غییر  يگر اكشو ا یشتر با ب 

  تما  ّنو يو اكا ،و د اآ ير یاتيا كثر  ر 

جا بارا».(433. ستر خ یا  )ر4(4959)جلد

هاكتاا یا يایرأ ا ثر ر ديد نو  لو  فت 

  قّرحم ،یر لدممايشنا ایرو ا2سا   ا3«با

                                                 
1. Brown 
2. Molière 
3. Jules Verne



495مر  ا عاطا65ما ،2(412) 

وّزيد  ر  خااا ا» كر ).كر مش4362يا  یز ) 

كتایّارعا يا اي یزآ ا ا گا ،ا یأ  مر ي ،خو

ا طا يرا  كرير اويسند نايآكت داايۀساا

  كمر گذدآ ا.( 49ّحم  عتقد ميا .)اآ یر دار

پسند»4ا با ».ا كر مر«پسند با»ّیب ، و ویمر

 تربیع  ك اوامرتر   ا حبود.خبر

( كا4361 ش  یز يرؤساايتاك(  ديد مدكفصی

یا عینگر  كر ر اا صر  نو ا ش  ،«مركُۀت

اي»،ختصا یرمركُۀاي تا  كند«ري فاّكثر

مر ين يا یاا  كا  ا احات نايآ مر د،

 يركر ا  نشیا  آها رك اش  اد…ّل یم   

مر لی  حی اباً  آ ا تفا ا».(22۲.)کتۀ ه

ك  ي  ا رمينجا، تد اا حاآ یاا     انا

ر ا م،دآا آ ير يبا ا  قرير  شا ،كرك د

ُ خوکت ر. 

و(4353 ،ا  سر ا  مر ك قش  )ّناّیايف ا

كر ،.ويدكیا( ا435۲فر )ّوا آ يژ ،ظرراص مر 

ند   ااکتمند4كند-و ن يا اي عمواً ك ماتردت د،

   كتار دار بي،اآد شا  حرير  آ يررك؛

2-َتر اًكتمد ياو لم  ظا ، یورم3-د  مداً آا ،

 جا   لی یک تر.كتا   یز اياشمرااكو تا

ا(435۲ )ا ا يید(4375)فصی مر ق   فت

، كتاوظاو  رمندر رخ ّر ا ا  ی قطا

                                                 
1. Dumas
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كظريّۀ گاظا-رُكرا ،آ ای . تذ آ اكن  ذ

ايايک ، مر حلی  كاآد ظر نا  مر ق ر  یديا

اّآۀیاحسو .و

( تغی4374)ور   ا  روؤراثر دتما ا

ديش  اويسند ا نايآ  یا ( ر 433.)يااگ تغی ،گو

 ي اوم بیی ستد.كنديآ( و4372مر ق  یز )يدی 

آيآا . فت  ا وي أ اه و آاكيكند امتر

تو  ياز اي  ايّ لکر كا ّص    آها ا ويسا

تآ ا عا ا ير.دّبتيآ چآ ،مر ع و وحس د،نكا

و د ب  ُرصرد ،مو حسو مر سيآ ،ا عتقد. و

مر ي ا،ا اثر  دكرا امتر و ،تد دز

يكویگا ا  كنند بعی ل ت ندنويس بیع  ا  طا وند

  آ  اقاً ك ّصن  سج رباث ايز  ير مر د،

.( كنند 25يآ .)ومندكند« مر ي ر اش ايد بو ا

 ك راحاا  ثر يباي  ا ما   يز یااورخ

 ،ر  مز دوآ( »يآ. ،و25.)( م4373خاا تصر( ق 

  كر مرمندحلی   عتقد سندا  یا ّلامتر رخ ت

ّوکرُ  ا ثر ،مر   و،ينک يگر  كر مسرۀاآ

اا صر ر د مرروختآ یاير   قلید و  تر.( 444.)

ّبت ر تق یل ی مخا ،ّّكل ااويۀام  د.خوكنتاهر

د437۲) ق ) کوي   فنو لقّکوّۀ ه مر  اک كريم كند.

(437۲)وا رموز ي. رك ر  ير  ( ایمی4397)دين

  اکیرثرا ك شر ، آ صاش  ويس هد

ز طبوا؛ اا؛ یأ.مر  نفکر؛ ر؛  حص 



49۲مر  ا عاطا65ما ،2(412) 

( لا43۲صر  مر هض  عتقد یز )،اهاري نگر ا

ير  ا يا ا ه   ما  ا يا ا د.وآيدیانير

(43۲یز )فصیایّا شريژکیرا مل  ا و

تما ،يا. كر ح د ( ویز43۲4آ ) عتقد حتو

تقات  مایّای  شر حتو  بااّیاف ري یكلا

. نیا  وا( شا43۲4م )چيا ر تصر رۀنیشیير  م

اآ مر  كا تهر ،ااماتر خارا،  ش تما سلطن

ا  مردكن.ساا(43۲4زی )كیّفص مر ق  

کا یر ا يا اا،آ  وز یر خ تلین ي 

یک،بو ، كر يوظا. ختپر ق ي  یز(43۲3)هبهاند

عت  ساقد كنا ،یا ّ شهوا اغییرندمّكّی ر گر  

آد ديد خو ویر ها   خو .(62.)اّحم( 43۲3د مر ق )

ا ا طبیق ر رو  ا کوي غر  ما درما

ندگف ااو هرا رترینويادرما تیج  كر 

اغر  منب  سیا ا  تأر يحتو  اختا ادفنگ

هرو ا  عا تما و  ختر  رتيذریأینويایز

.شااك( 43۲1ل جديدمد(  لاب  اظر   َ   ا

کت خلاآ  كند. تشا  ملعطاۀاكتییش   داا اي

يژ فويرر ار؛ او صر  نر    لا ااا؛ 

 ااكشوکس فراي؛ ی؛  ير یا اّدرايا نع؛

 ،اطبو تشا  شر )أیا؛ رش قلا ديد؛ د4323-4327.). .

ّبت  ي  شاكا ،ام مر ق   ًدع یک شكند، يگر 

مر ستی  ،اكتا كریز یا .آ( 43۲1َآد ويسا م یز )

ایشنها،آ یا  ل نب  كر کآ د  شاكامرۀتا اآ

 هض ندا   ايي ري ه رشیشادّ ، ا



 ّن درآشایگذ  شر...499

مندّكل حلیل ويا رم«عتقد و يتا حا  ر را

زتز ،و نیا]یأ ع[ ر ا  حا ا   ا آها ا  ثر

باو  و يزت ثرر  ر تاوسي ر ير اخآ 

وأ ثر ي ا  اكر( ».132دآ ،یک .)ازتز ،مر گو ينک

آ ا و گو   رر بام ن ويد.كنند،

( یثم439یرأ  یر یز رۀرم( اي اظآ ير مايش اآ  ثر ،

(ا ا4375كند. ا ذيریرأ یز )مر ،ا تل طو  

،حور حتو  وّ ،كر ا وو ي كاآد خیل. رک

اكتاكدكنعیف ريآن(439)فصیر ق ر ماّیا

يژ  عار ایعر آيّاحگزیا ككندطرا

«ِامّحود  دا  عا ِيِا  مر تغیّرِ   عا ،ير ِد رِ

ا».(26.)( ياتا4394)ظريّۀ اند ظاتا ر کی ا لنديس را

ي  ر ،رينسو يز تارشا  ردكند ،جا  نگر ير

مرگلی ا  د تا  ك سا  شر عیاۀ م ود،خكن

ُ ر  قصد ا  و.ود د رراكی( ركود4392)ر 

 یاا ا   مریّا،شرا ر  ّ ادد. ،ا

مرأ  دي  یف ،اافا يک ا ايد يگر ي كد ،  د؟

مر اد؟آ قد  یاا ا  تفا  یفأ يا د(لط4393دعتق یز )

فا ك آدد ديد سیا  اآ ،شر صر  د ی  ّ شیدد، اقا

 د د  بن  )يمكرود.توستند رخ4391)کا   عتقد

خیل شگرژّكلوياافت  مر أیر  قّ گواد، ي گ

أ  میاُ ري   صر  خ ري  مداً ك مر تبایر ،ا

ا کرآيد، .د(4391آ)يگا اكنو خو و  ا  ز ري

. كر  ير  مر ياوا( ر4396 ايج  ند لو  )اقل



2مر  ا عاطا65ما ،2(412) 

درآ  شریّایا- ا تما اآ  مل آ  زكند.

ي یاریر ها يژر؛ّب لایار  وا؛ ر یأیركبیر

فنو(.22.)بامکا(222)زیجمو ل اقا(Routledge)،

تل ومرريرح  ح دكر.ّر( 439۲ح )

گاظانظ  مبس ك  كر ر يگر ر. كنو ر نظراياتۀ  ،

ظا،مر گااچۀيمرريريژّنیشرشا،رك

عاينآ. د

3.هپژ 

نداظا»يا«ظاگا«ظريّۀ ا» ايتا دت -ُرگشژر مر، ژ

لی شگا آكرطر794.ۀ4،ديشمند عدا  عو  س 

(-،رُ4972499؛4979؛) دير-. وخ ل راگر2 

ُ ريواینی وي   3 يا .ریش ،ای ي ۀّظري

ايگا  ،گاظایّامردقصد نر .رُ  گاظا  اير

 ،ن ارنّتیأ مچنا ر م ذ.كنندي،یّامر د 

قصدنّركز ا ، لکاۀیيّن رییک .راگظا 

ياك ايیایرأ  اآ ك ايد ذ،دیّامردزرك م  یا 

رك،س ايگا  ید اگظا عی ك ينجا ر ،ا كند.

صر   يرّبُ آيا ؟ گو را  یر اك يا  ن  اير اي

ایاي؟

ا  گاظاكیكلا صر ب  ُخل ،گا  ون  اير

 ،يا صر ،دُم لو ن  ايرو رنگ»كند،   ی  

ّن قلید ايد ز را؛«كند«دۀا سا»خو صر  د ؛

                                                 
1. Jerusalem 
2. Russian formalists 
3. Y. Tynyanov 1894-1943



 ّن درآشایگذ  شر...24

«د ورينّتوییشتر ا  »،ّلط(4393. ،13) وحس.و

نا ظر  ،ي ي ود يا را رخ گاظاد   اينک اعيا

 کر  كهن و ي حم ا يگر یا  د ک ا ك ایند

اكن ید نايدآ يماك،يا  و آ كهن کاا و ار 

اد آد دا. را ، می کامر گذ  ك ا تاو

عرّ ا  گاظا وخیل د،  نيا دی یو  بتّ.دنكند

دی ظا انّتگاا ا ديد گاظا  یا ا   یز عا اتم

ّت   باوّكل يژ لاً ك فیّاري   صر يُ،

ایّ حسو  شر.و

،یّاشرۀثاريا  ديد گاظاا دّیاكهنۀثا

گاظانّت ک   یرعبیرنؤ(4361. ،3)یّارظ   رش

 ،حتو ظر    ک .نّو کيظا ،دي دگاتو کآ ر د

 اينفذستۀگاظانّت اتق  كند، يجا ّنظۀكهنگانّتا

رتقا ندزیر مل  ر ديد گاظا ايو  عد ا

تودنّتظاگاركزۀست کآ ر ،گه . اتقا وخینش

درد لو ذیرأ  ، تفا یز جو  نز زمینك   كد  

ان مل  رزكلایّاشرحسو  .ویا،جاكآر

گاظا  انّتديد گاظا ، عر ر ،عا دكوآ  ثرا  

اآ و  ا ا یشتر ك خواۀعر وم یز عایش ر ،تر

ار ل ايگا   يخوز صر ي ركز.كند 

ي نظر  ر ايگرمیّا،نگرير-، ينک ا دّ ا ،د  

ک ف یانّتديش ،ا  گذ   ديد اا  ار 

افر ثويس وياسكا نگبر ظا د ير .دوجم،ظّۀري

 گاظااايگایّامر ح د  ظاگااكند خو ايگا



22مر  ا عاطا65ما ،2(412) 

ك قصد نر ّبت تأر شیّامر.و خود دقا يظا ق ،

ک  مریكلّراّ ويسیۀاور ظريّۀر گاظا 4دكن.

اويكيهکتۀ وظر،ینرواظرّكلراآ

كندكينو«ايگامر»ریركدواار 

ا باايگااّآیمردتل ن ختیاذگ.،

باقیحقستيا ،ادکریاآاّیااعطا نظر 

ايگا مرر( رنز1241ی؛324اس؛2242دود 6؛

222د ظاگا222.)،؛ ،مر يا  ش  مک مر اگ

يرايس ك و حا و.یز ر  عطا ،كا ي ۀ   ت

.تاهپژ ها

ی ير ید  مر ظاّ يدتا نثو اآ یا خی.یثم

(43۲6. ،21)وسديیستاكتامر داااياُك ،ت

لو اظارخلوگريك ورتفاجوشيفا ون

پیهگريآوركز عدًيااوتدد. زیااديي

مر دد. ز اتا-ياااتد،ااایا درر 

(4372.ويآ.(،439۲رّ)دد ،25)مراّینیياكند

ب…یترم تاوتول ا گا مک د ا 

بعی سج با   عرا كیييژا

ثر اما دآ،رزیكر رد. ذيمراددي

بآدم و مک ،ركرسیاكفتا ا

ایا ،بايثيرايزیهر، .ریگکرزند

                                                 
4 ،قا ي گا. قاۀ يگر )رّستۀ  د،439۲).

2. Rundel 
3. D’hulst 
4. Pym 
5. Hermans



 ّن درآشایگذ  شر...23

آۀکت   هيق  وی  مر ب يدرورو.

نظر  اظريّۀ،  مر ظا ،گاظاكر تقیس أیر تو تاو ب

ا  ير ي .د ويس تا   خو اد   اكو ایز ا ا

شاد.ياا،قیقي اا43۲5)ي. ،9۲)زی اك

اوسياكُيمّص،اکايا،ثاکا نحصر دیقل،

رگومو  ر وّ،سیياايدا د ركا

نای،اوسي اآ رمۀ ريژرسو ،گلیس ّن ظا

ایركد. ،اگكنیازاآ رمۀ  امتر تل

آچيا ،یۀو تها    م اي اّناق

فايكندا  داو و اۀ ،وانّت  كوادند صر 

احوّرییغاۀ  رش   عاخودجروي،

ید،ماتكساادو د.،اراّیتا

خو ا ،ا  اكو تا مل   يیاویانريدمر آ

 ويسندادفایدياش  بخوا،اکرّذ طعاً  

یرمادييريرعنيو ق،«او»کايا

اریشمااندكرر  ندخودنكخو با  دکشا ما ،ك

ار یّا تا يرویاکمخويدكن.يرظ ل ،

 ندخويیوويتاواكنرويدجاكۀعنّتآ ا

ريبامل  ،ايار تهایّاتا ر  يا ،مو 

یاوانّت ظااوحسو.یداآ  چّآۀی

اوسياّمّینبۀ ،رركنندّبتعلمیرتیي ا؛آ

رنايظر  ،دذرو  اعا اي،رهتينب وخ

 س لۀ  ماترهتريها نبونسيادوحس ، ربۀ و.

ّبت،نگاكايذراعاي یاآيب ،

خا رۀ  چآ ر بااک، ونظی؛سلک و



21مر  ا عاطا65ما ،2(412) 

اخدعيرككسو . دآ سا  تاريگ،

اوي،ايطا  و كتا  اخويو ايخذدكن،

ّ  آ رگويرا یاختخترصنو يتاكامي

 ،خیتااندخوردّحم ار. )رید ق ايا43۲5. ،49)

،ا اآ تريل«ساوسي» ا «اتوي»دا.وجم،

.43۲5)ياا ،94)و   اّعردكن«اتوسي4ۀكاس ا

ايرر یستوتیا2اكايسا.»يطل اّبت

لودك بهكنند ر رذ»ياساۀ».  اايياياي

ت   سا،اياياايغریییطلا  ها ،ینهاشتكريس

ادكياا .ه ار ، آيااتاا ااند ااي

ملتعدّ  غرییّحواايعۀايرمچنیعۀو  مر نع 

،اطبولیخا ب قبو تددهيّیااأفیزی

ايذراياهادیر.يابا(43۲7. ،۲1) یدي»عتقد

 ،يا ظر  ير الاۀری ایبن دا ار  ا

شرک ید د   خووذير جا هلو تبد.»

و، يگر ( 43۲3يا. ،6۲)وسدييمر وا ّمّیدّ .

يو،نکياسنديراوفیتارهاقلآدیكنند ينک،

حبویياخو ا هرخوكتاديدیمعا عا تو بقا  

آما .يغییرّبتینتانگرویركعباریاي

(4377. ،4،)«ّحومیا ما  عا زتا اباً اکاگور

 ست.»خو ا مر اگوا  مرو آق دوياش

نفکریزيیاكیس.وادديار مل  اّی

 ي تاُ ري اكو تا  ا ،زیط می الاّحوا

                                                 
1. historical novel 
2. romantic history



 ّن درآشایگذ  شر...26

تما،یانگر عاكضیر دناو.ا( اي4377،

.4)وسدي«  ،اي؛ حرحركیکاخلدر

ایير ارواکااكرگوايي

ا«.ديآديد،يخوستجوديد مر  ي، اناو

يو اطبو وعۀ  ا نع بگريواند ،دوكبتاو

نثوابتاو نظوگیرك عر وراََثالوحس آ

و.يا ك ا ثر ،یييژو ي ا رشیشا

ي ار ،د یود  نايد آار ي د  نجۀنیا وخ 

كند.الر4325)خا ق مۀمیاۀنگستار43۲۲ ،.1)رأت صر ي

 مر «ثر»ث  عتقد ير شر[-یشا]يیكراد،

 حد رستكا ،ّنو  ر دياي  اتم  یا سا ا

 تااگار یر.يويساثر ر ید ،رويژ

کیزآ ويساثرمرۀشر ا  اآ رند،ّمارۀ ندعر

مديا.

یز و وا( لر4326خا عتقد ايۀرم( اآيژاا

ثر ر ياأ ا ويسك لرخا . تذ ّكخطاشیر ی

كنگر  ير اويسند،كندويد«تا مر يگر ا  ك اي د،

ا بّنو  ،ت كا  يا ق  ندنر  اايگافنّۀلیريف 

یاير وساهاآ ش…ست اواخ ا ،ا

 م  لند د ا فر ي  یدد توكنكريس ود ا 

 (.413.،4326)«خودلند

وها ّی ،تق(4326)ا  اعتۀخطا لرخا »قد ديهّل 

ق ي ا ثر  اختر ثر ظی سلّأیر یق ك  اّیکا ا، یكلا

كنوآاك   بات ك خیل ،کاي  و ،رك ر  و د



25مر  ا عاطا65ما ،2(412) 

 وو ي .… ثر و ي ك  ب دياّی اخترا

 يعن رخیر اآ 4۲رو  ور  وم د تقر  ععاۀ

یوكر-و و«.(4۲-4۲4.)ّی چآا ا د ما كند،

 ظريّۀكگاظا مر گذ  ديد  ار تيا  يتسۀاگظا

ا يا آ  .وقصد

( شا43۲4كر هر م )مرا عتقد ،اا صر تد  ماتر

اۀاق  ر ا  كر مریو مر ي ب  مر  اا،

ا  اي ا  ستییرأ.( و ذ۲4 شا .)ويسد

ر ماترآك  تو  برد طل   اندخواد  فهو

 اد، مو عایر   اي اطلا  عایر ك كویدد

زا اطلاكنند د ير.مترۀمااّبّحم ،یر ااد

ّدرايا     یر طع  یشینیارست.دو

 ايبند    ي و با و فهوآككا قطا مر

اد. ت ت ا فظباگري،مر( و طلو آ ا،شا

43۲4،.۲2).

ي  ، نا ار تر ،شا باا  ،سر  ركرظر يا 

 رعر َيد، ايگزثَيا  ل ل ت ي  كر تر  خو كو ما

 اكا  مر ك س«،دا ایير یا  ذ و ك نا یاديیا.»

(،شا43۲4. ،۲2.)

جمو،  ظا  ري   مرا ذیرأ ا بر  ،يک .و

ايگاركز آكامر د ید ا گاظاندكمكرۀاااا

فهاََث آ لا (ّر،439۲).ظا ك قش ،يگر مر  را عر

وا ا يفا قصد  گاظا  كند. ب  ، رخ بو  ار

گاظانّت   رخ صر، ي  این د ساد   ا ارا



 ّن درآشایگذ  شر...27

  یا تود ،تما د  ود ظاۀستد  ركزگانّت  دنيا

ار ايگزي نّترم ّ شاود، آها ی  ددی ك یتوحب ب

  خیل كنند،  د ور  دت ار مل آ  رود.

ماي ر ،اطبوُ ري   يژ ،يا ا تد ، اتم ا عدا،

تد  اكو تاد.یستیا ا آا،ۀاتيودر أ  ك اب

یا يژیوايتگریّايمردا ا  ،تيا گا د

 ا گاظا  ويسثر و ي اد شرو تا ، واا

لایر،فۀنیبا،محسنی سا،غر  ميژیتناۀای یر

ركر ا(ر،439۲).

تیجبحث.6 یر

زۀکیریّاديد ي تايژا ا ت ،اي ويس د

 نید رش صر دير اندويس  اخوجد ا.وي ،

ديشارا ،باکا ا خو اقا کاواگظا انّتا 

 ا زاد ّو ور ّوحوحت  واّی

 ر آخودند. ،ر(4364)مو ما خو اکتو    اقا  غریی

ا خ،ّوقدا،صیحّو ظ   عر ّورث اينه ز 

 ويد«ّ ، ظ و رند عر طا عض ثلاً .یس عر ظم ر ا

رفُ ی س كر ظ ا ،ا…كنندا صر  ا جر يا … ا ر 

رخلا ،فت .4364)آخود،«دار ،29آیر ينک يا .)يگ ،اراخ

 ي ديشمند خو كا  اي لمادي   ،كر مر  لنو ر

ا،فهااااۀرم رخو  ّم  ّیمرۀ«ا»اي

 ويد«  ي یر[]رك مر[ تو  اكت ي ك ]تبیخو ،

لّ و  خلا  و  ير …ّجس ندخو ظر دكن …ا ر 

 فر لک  بر  نبی با يرخلاداقشر ود. یر  و خو



2۲مر  ا عاطا65ما ،2(412) 

كتا ي  شا  عر رم هذهتر .وآ    ود وخ كس ر

 خیل رنويسد، خود ايد»یآ  ق (4367. ،227.)

نع مل  ديد دم ظار رخ صر، ي ديشمند ر لا و، يگر 

اُرنگاآ  ورساآيژياتما،يا؛

اير تشا ا  اطبو وعۀ  مراخبر ا، ،ايشريژا

ذملگ یّانّتاواتدیّایكلايژنظوا

مداًماينا ك-ا بظريّۀگاظا-ن گوا، اد ومندجاا

خلر یّا ، ي تاواا اريدر واونث

ييژق ،اافايد.كرااايآاويسد،و

صاايصر» افروسيكضانیسبتًخایا ر

ز )ر د هبها،43۲3. ،61)ۀایتنارییلااي عص،را( 

ر4۲96 ).يدعاير(4۲37-494؛)مدكتافايبنۀیاسا

وتۀ(4323/496ار،یمحسن  ر ).ربدی( بوا4۲61-4944 ،)مل 

اّآۀیاوسيااكفر ا دآ گا  یک اژيد،

لیّا.د  ي تارخاآزی ًرا ریاوگ افر

یتدار ،ذرا فر ا  آها  تا اهرص اقكس

جرا،اهر ريو.كتاری4269/4۲۲)لاتۀو ).یر

)ممایقحمد  مل آ اا43۲5ي. .43۲5)ياا.(236، ،233)

 كتاعتقد  يیّاا و د »كنندنگيآماخر ي

ت ،خصلتلاًكاقلاي آفتۀ خا  حصو  شرد .دي

كتااخ هر  ،ظا وردوریا،تمانگر.»

  و، يگر و ،ظفر  را  یز ا ويسثر اكو اديا

دكردردموۀك ونث اكو اطع ي . آ الّبتما

يژایّاو يجا ر  ین دد،  اكو ي تاي  ا 

ر ير  تا آك قاّ ،بوا  دا اك  ،و



 ّن درآشایگذ  شر...29

ت ر ّص جمو .اكو تای كتا اايکوب يک و 

مامو ،اّۀی ير  ويس اكو تا حسوآ  ختر ك ود

 يگر جا.لبد

،انظر ظريّۀ گو گاظااآ ي گا وۀی ایبی ؟رك

 ك  يّنتاريير كقاآ  یا تخو ق ر  یسا

 یكلا ناا،كنی ا و، ي تا طا  و  هتنا ج ا

روي قا ح  .يژا ما اآناا ك یکن جظر ،

وخیر ي طا خ كنند.و ۀیّويسانّر،ود ا

  شر كلایتانّصر  فا  کتو يريش،ید

نزگفت،یک .يا ك  ي سأآ  ويسك و  ک 

يژیرلاتنایاك یز   مدكتار بوایینا 

ار اي ويس ايآ ،نا اتظ ك يش ،ّن وکت

تذ فادیشتر نّت درآ ّحو ا عاااۀ  رش صر

خل دآارد  .خو یكلا آ ي ك  ي اّصيعن ير

ما ،تعا اخد لسل ق ّن  وخ دد ،ریكا

صّ نار  ،،اكل ي   و ق گگویوايتگ رّن

تماي خو دشت ز ،ا رظريّۀظرند. ،نگري ك گاظاتا يروی

     ما ايگا  ت ر یا  د ا اييژ سب

 گاظا  ك عر ،رك ف  خو ركز ايگا مچنا شر  یكلا

ر ر یا. تياا،ّحوا  ك اي     ا  عو

ید ا ایادريژشر  جدمروخ  يگر، و  نا ا

د ا مر ك ايمو  ا نع ث د  ير  یوعیزوۀاطبو

ديش  کا وخ اج  البوداا   كا او  ررر ر

و د،كرر  رّنن نظو اآ كر خلأار ايذنف 
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كۀست عر ظا ركز( ر چآ  ر   ،كر يجا ، ر ركز 

ا  قاي4377. ،667) آ«جرۀريب» مو ااد، كند. ك اآ ،

ركز،ای اآ  سب عمواً  د ر  ايگاا م د ا  د، ر

  ر د.ركز ر ل ايگا صا  ست ي ترد ا، ا اند

 د ندا اينفذ  ر  ین ۀست، گاظا ركز.دبینن اآ  هیا

ۀنیكیم ي اآ  كم ا ما اآ ،وظا اير تصا ،یا ا

 ،تماستۀ ید  ركز د  وكنند  را  حبد  ا و

خي یا  د د عا آ اندو  ركز ايگا  ،كر نجصاۀنیاآ

اععتبر آ دا عی یۀود. ويس.یس ستثنا دا ي  یز ا

جاكآعاۀّحو سا تيام يگر افكند مد نظو اآ ا ررود 

م  كند، ير ي اآ ديا،خو ا  آ ودت  خوا -فنن 

،وآ  تمااد  اد، یا -يز ر آایند. ك  می

یفتۀ تأر مداً ك يمر ظا  تأ،تيا یأر  خو لد، ا

ستۀ د ا  گاظا لك ظاگود یزآ انر گاظا ط 

 تر ا شر صر ير.

،آ عاطا ا با ین  مر ظا ح يگر ار . ستنكا یز

ظا ،مور یرأ  مر ّنتااكوويس  رير نّ؟

تااوكوسيير  اكوا  سبّ ويسّو ،یعی ؟ و ر

ا ير د ويسدگو یستتا ا سبت   كوا؟ ويس

 عیی ر گو مر ظا  برا  مر ا گاظا ا د

تذ أیر یستگو مر ظا شري؟  ت ر  هو  جلا  ا

غرسیدخاتگا؟ یبا يا فا ايتگاخا سیدا

 ريژير،ر   ك ما ي  اير  و نااهآ 

ر.خ
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یمچن ر لا ،مر دوّب حمّاهد  ریده  یرد

راماي ب  مداً كمع  ر اايندخو تا   ت ا

و ياا  يگر و  ،رّنمرخو  ك كر يا ايد یز ذير

ا ،بو ا تمايز ك  ديشار لا صا لکفا  ا  

   ا مر ،ا مرۀ تل اآق  یا تخو ر  د

 مرّحوثرك  اُ ري  تا ثر  اا ،یا فت  ،

 ي ماترمر اآدگی ر ايد ر ي یفاأ هتر، ييا يگر،   .ري

ق  ر«فاؤ-ماتر»و تقیسیر  تقیسّوحآ   ا ثر

ثر ،یایّايفا ق ي تادكرا اخ لک ری  مل آ  .

( د4219-4325( زبري بوا یردب ری ،). .426-4329ری ،). .

تو( فها بی4344،). .ّحمر یرعفر ،یر )دار 426-434

). .اخاآ یر ( ا427كر-4341یا  ). .گري.كر يا ماترّبتر

کآ توی صويرعی  كر،ۀرمر  ماتر ي اآ چآ  ا

 آ«ا»4 يااج وخ ك و ر ماتر  ي ر  ،وا

.لبدیا،اسيتكّنیشرشااعطا نظر اياگ

مررزی.وص دگارخ  رد ي ابا  ريگ

توكند ر خو ا.

تاا

( . ،شا43۲4.ا  گر ا كتا رمۀ اآ .)نا ير،63،79-44.

آ.ي،یو .(4374.)یوي صحفراۀ ،ر .  رت ،یررا .(اتش .)

للاا س شر يا( .4۲4)

. ،یاار(.43۲1)آ.قلا  ی ير .شر

( . ،و43۲4آ.))شر   عر  تر( جد يا ر ختريا شر ..

                                                 
1. habitus 



242مر  ا عاطا65ما ،2(412) 

دآخو( . ،4364.)اقا(.آ تشا .)دآر ،نو.

( . ،یدي(.4367آیرش ااكر اخاآ یا تشا ..

( . ،4391آ.)اا صر ايا ا تاا   ير  مر ياقنو ..

( . ،و يیما(.4372آ ا با .(4تشا .) . 

( . شر(.43۲1آد،    جدلو  حقیقا سو ..سا

. ،ا(4375.ا   ا  آ أیر  مر .)جلاقل شگا،4۲-49،44-

42.

،ايا( . 4377.)يیداا.(متر ،خطا .  ويما). تشاجم  عی

.سر شنايرل س شر يا(499۲)

 ،. ،ايایش،. (435۲.)مشرتا اا اكوكريم .(، اک)رت.

سر شناير جم  عی تشا.ل س شر يا(4995)

( . ،ساا43۲4.)يا ا قد  ظرياشم ..

( . ،لط4393.)عا تا  عر  شژ تاو یار(.كمارت شر(، .

ا.ل س شر يا(2)

،ر( .439۲.اگظا ظريۀ رو  شر  هض  ظا ثا  مر ق .)ای

طبیق،9(2،)22-12.

( . ،م4373خا.)رش تقر ا فوي قو (  شا   ير یا يا).

ايات شا.

( . ،تغی4374.)يریا  تضا اير عار خنیا شر ..

( . ،یا4326.)لرخا قاۀ ا کت ير.ند اويسند كنگر ستی .

( . ،حمدا43۲3).فنگد  ا غر  م طبیق ر ( ا کوي  مر ق

ه و يرینو دايا)ا)ا ناكا شدنتشر عل.)اۀ یر شگاهر. 

( . ،كدكن فیع439.)آين  ر يشا ستجو ا عر حو ا. شر .

 ،كدكن فیع( .4394.)كلما تاخیز ..

( . ير437.)فا،  یا يا.(1تش .)ر ا.

( . ،لا43۲ ا يید  مر ق .).ا ياا یا  ا،32،417-47.

( . ،ر وا4396.)تما ق یا يانا-ع ير  یا یاراآ ..



 ّن درآشایگذ  شر...243

( . ،شا43۲1كا.)ايا ديد ثر ذ .

( . 435۲كیافر، ه(.  مر.اا د .،66،23-2۲شر

( . ا.435۲كیافر، ديرا  ا اآ  اا هد  مر .) .،4،23-2۲شر

كیا( . ا4392.)ر،  ر مر شرأیر  یا  یاا(ايادشنتشر اۀ

د ناكا) .ر شگاشهد.

( . ،اك حبو4361اي كت رمۀ .).. وحباك(دآر،)يا

ير  ديد مد ساو.(4. ،221-229.)تشاهر شگا.

)تاي . ،ير(.4394ا  يسلند را تا ر کی ا اند ظا ظريۀ تازي

دايا).ورينس ناكا شدنتشر )اۀ یرند.. شگا

( . ،نو4361.).شر یا.لشاي تشا 

 ،یثم..(43۲4شر   ير یا  مر أیر .).تا یا جل،61،3-1.

( . ،دينایر43۲.)دتا اويسيرشم ..

( . ،لرخا ا4326.)خیر   ا يرثر اويسند كنگر ستی ..

( . ،و4353.) سر  مر ياكنو ا اآ  ير  ا.ياكا .

( . ،تاهر 437۲.مر د  فنو ق .)تر،3،94-4.

 ،ميا( عار.(.4362. یا.ناي ااۀ

( . ،43۲3يا .)ا( لند تا .)( ياار .دآر)ی ري  تا یا

يریکا شناۀ اقا ر(.تی،. ،تر4-26).یركبیر .
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Process of Affective Turn and Emotioncy Evolution in EFL Students’
Identity Development: An Examination of Emotioncy and Emotioncy

Tension Rollercoaster 
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Abstract The realm of foreign language acquisition emphasizes the affective 
dimension of learning rather than only cognitive. This affective turn has focused on 
how EFL students’ emotions affect learning a new language and culture, as well as
identity development. This survey article examines the kinds of emotions students 
experience, the causes of emotions and their potential effects on learning, based on 
the emotioncy model. Ten students majoring in English participated in cognitive 
interviews and they were asked to elaborate on the tensions they might have 
encountered or are currently encountering. Based on the interview results, emotioncy 
management is one of the instructors’ abilities that plays a significant role in the
process of foreign identity development. Further, in order to facilitate successful 
learning, emotioncy should be materialized to the practical level to be an apropos 
signifier in meeting students’ emotional needs.  
 
Keywords: Affective Turn; Emotioncy; Emotioncy Tension; Emotions; Identity 
Development.  

 

 

1. Introduction 
Learning a foreign language is an emotionally-charged activity. Emotions 
enact an important role in language learning since learning is not only a 
rational activity but also a social one. They play a crucial role in social 
interactions, affecting how learners learn, behave, and apply what they 

have learned. Students are active participants in the learning process and can help 
improve it. Therefore, teachers should acknowledge and recognize their individual 
characteristics (Amini & Weisi, 2023; Makiabadi et al., 2019).  

According to Sahin (2008), identity is a fundamental and important trait of 
students.  The exposure to different emotions can trigger various feelings that can 
shape or change a person’s identity, and individuals’ perceptions could be shaped 
through the injection of sense-related emotions (Pishghadam, 2016).  
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Drawing attention to the importance and challenges surrounding English 
pedagogy, research has demonstrated that due to the global prominence of English, 
governments of non-English speaking countries such as Iran have placed significant 
emphasis on English language education. In this regard, EFL students are affected 
by the new language alongside their original identities. In today’s globalized world,
students’ ability to achieve educational goals is closely linked to their identity, group 
membership, and self-perception (Darvin & Norton, 2015). 

Referring to Erickson’s theory (1968), it can be argued when an individual’s
identity is constructed based on experiences derived from appropriate social 
reciprocal actions, their mental equilibrium would be ensured. Whereas if an 
ambiguity of role happens instead of self-awareness and forming a positive identity, 
their mental balance fails and leads to identity tensions. Therefore, individuals’ 
evolution depends on finding a solution to this tension (Markstrom & Iborra, 2003). 
In the mainstream of language, culture, identity, and emotion, it has been highlighted 
that what individuals should feel is determined by cultural norms under the shade of 
self and identity; however, they can experience both positive and negative emotions 
(Sharma, 2017). Emotions are not sheerly what we ‘have’ but what we ‘do’, ‘feel’, 
and ‘experience’ (Richards, 2022; Pishghadam, 2015). Emotioncy makes a link 
between sociolinguistics and psycholinguistics (Pishghadam, Adamson, et al., 
2013). As an integrated model, it combines sense, emotion, and cognition under one 
canopy.  

Through identity, individuals identify with which/whom they find themselves 
similar; contrariwise, they detach from and feel uneasy about what they consider as 
distinct or conflicting (Slay & Smith, 2011). In this regard, Edwards (2009) pointed 
out that the elemental construct of identity is similarity, basing this theory on the 
Latin root of the word ‘identity’ (identitas), which means the ‘same’. Identity is an 
evolving psychological experience that people can throw light upon themselves by 
tapping on personal values, life experiences, and social group participation (Oliver, 
2013; Vignoles et al., 2011). Based on this definition, Radhakrishnan (1996) 
demonstrated that there are at least two motivations: being-for-the-self and identity-
for-the-other. These assumptions align with the idea that identities are socially 
constructed and evolve over time. Consequently, newly emerging identities are often 
characterized as ‘shifting’ and ‘unbundling.’ Individuals can develop self-created 
identities based on their partial access to societal norms surrounding attributes such 
as race, gender, and ethnicity (Karki et al., 2022). 

This study endeavors to investigate the emotions expressed by EFL students, 
utilizing two novel frameworks of analysis - emotioncy and emotioncy tension. 
Employing the emotioncy model and developmental model of individual-differences 
relationship-based (DIR), this research aims to bridge existing gaps and provide new 
insights into the emotional experiences of EFL students. Therefore, this study 
focuses on investigating the relationship between emotions and students’ 
experiences by addressing the following questions: 
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 What kinds of emotions do EFL students experience in their respective 

roles and teaching-learning contexts? 
 What are the underlying conditions and factors, both internal and 

external, that trigger these emotions? 
 How do emotions affect the learning and identity development process? 

 
Tapping into the cognitive and emotional aspects of identity, emotioncy 

(emotion+frequency) is defined as sense-induced emotions that could manifest 
cognition (Pishghadam, Adamson, et al., 2013). People can communicate with the 
world outside and connect to themselves and others through their senses. Therefore, 
under the umbrella of emotioncy, senses carry significant weight (Pishghadam & 
Shakeebaee, 2020). Researchers asserted that the sensory inputs from the 
environment affect and shape an individual’s perception of reality, their future, and
most importantly, their sense of self (Pishghadam, Ebrahimi, et al., 2019). 
Masterminding the notion of emotioncy into a six-level matric, Pishghadam (2015) 
typified one’s emotioncy level towards a specific phenomenon. In another study,
Pishghadam and Ebrahimi et al. (2020) developed the emotioncy matrix by adding 
the “metavolvement” stage and “mastery emotioncy” to the extended emotioncy
model (Figure 1). 

 

Figure 1. Extended Model of Emotioncy 
 

In finding educational traces, Zhang (2021) inspected the potential effect of EFL 
students’ emotioncy levels on motivation and academic achievement. Reviewing 
theoretical-conceptual analysis, the researcher concluded that there is a sundry of 
categorizations in defining the level of students’ emotioncy. Furthermore, the 
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majority of salient classification of students’ feelings is positive or negative whether 
being positive or negative is not of great significance. The integral responsibility of 
teachers is to find appropriate ways to regulate these feelings.  

Everyone who enacts a role in the training cycle can have an impact on the 
identity process. Teachers, peers, principals, and parents are among the impactful 
people. In this line, other factors, such as culture, academic policy system, 
educational milieu, students’ attitudes, and personalities, and even materials can 
arise different levels of emotional weight which could be manifested in the shade of 
positive or negative effects (Zhang, 2021). Entering a university is accompanied by 
the withdrawal of any cultural, personal, and historical relations which may 
contradict lived experiences and identity construction; hence, as Edwards (2009) 
stated, identity fluctuation would happen. The domain of such a state might be 
extended into a leading-edge notion of emotioncy tension (Pishghadam, 2016). 
Emotioncy tension refers to a condition when a binary social force (internal and 
external) stimulate individuals to be avolved, exvolved, or involved (Pishghadam, 
2016), and metavolvement (Pishghadam, Ebrahimi, et al., 2019). In the process of 
learning a foreign language, students are at risk of experiencing language-related 
tensions. Materializing this justification authentically, Wang et al. (2021) found two 
pertinent themes; tensions from identity as a non-local foreign language student and 
tensions from identity as a university student of foreign languages. Oshima and 
Harvey (2017) asserted that initiating university can be full of stress, especially for 
those moving from another city. Building on the justifications, Wang et al. (2021) 
found that during the early stages of university, students often view it as a 
transformative period that equips them with the necessary skills for their future. 
However, at this juncture, students may grapple with conflicting discourses 
regarding the purpose of language learning, which can result in identity tensions as 
they strive to reconcile these opposing viewpoints. 

2. Method 

The data for the current research were extracted from the qualitative component of a 
study conducted by Amini and Weisi (2023b) that focused on validating the scale of 
the Student Identity Emotioncy Tension Scale (SIETS). This scale was inspired by 
emotioncy matrix (Pishghadam, 2015), and Active/Passive Motivation Scale (APMS) 
by Pishghadam, Makiabadi, et al. (2019). Inspired by the sub-constructs in APMS, 
three sub-constructs were defined for the SIETS, including cognitive, socio-cultural, 
and sensory identity emotioncy tension. A total of 318 EFL students pursuing a B.A. 
from different universities across Khorasan-e-Razavi (Neyshabur, Sabzevar, and 
Ferdowsi) were the target sample of this research. The participants included 160 
males (50.3 %) and 158 females (49.7 %) with the age range of 18-24 (M=20.58, 
SD=1.73).  They were majoring in Translation, English Literature, and English 
Language Teaching. Convenience sampling was used as the basis for choosing the 
participants. Ten of the students participated in the cognitive interviews (Ferdowsi
University=2; Neyshabur University=6; and Sabzevar University=2). They were 
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asked to elaborate on any tensions they might have encountered or are currently 
encountering. The interviews were done in English. Ten students participated in the 
study, including five males and five females. Of these students, four were seniors, 
two were sophomores, two were juniors, and two were freshmen. The selection 
criterion for the students was their degree of certainty in continuing higher education 
studies in English majors. Five students who definitely intended to become EFL 
students and continue their higher education in English majors were selected, as well 
as five students who were uncertain about whether they would consider themselves 
successful EFL students. This selection method is known as purposeful sampling 
and allows for the examination of items from multiple perspectives, leading to a 
variety of potential interpretations (Etikan et al., 2016).” 

3. Results 

The results obtained from the interviews were coded to ensure intra-subject 
reliability agreement. A third researcher, who held a doctorate in English Language 
Teaching (ELT), extracted and coded common themes from the responses.  

Despite minor differences, the codes extracted by the third researcher had many 
commonalities. In total, there were 31 codes that were extracted by at least one of 
the researchers, and in 15 cases, the researchers agreed, resulting in an intra-subject 
reliability of 48% (15/31). In relation to the second question, there were 22 codes 
that were extracted by at least one of the authors and in 14 cases, the researchers 
agreed, resulting in an intra-subject reliability of 63% (14/22). Finally, in relation to 
the third question, there were a total of 25 codes that were extracted by at least one 
of the authors and in 14 cases, the researchers agreed, resulting in an intra-subject 
reliability of 56% (14/25). The types of emotioncy and emotioncy tension 
experienced by the students included: social media, research, giving a speech, 
performing a play, writing an article, pair work, translation, participating in 
international conferences, traveling to foreign countries, reading English articles, 
participating in discussion sessions, getting to know different people in scientific 
events, listening to English news, watching English movies and attending Iranian 
cultural events. 

Situations that caused emotioncy arousal included: passing university units, first 
culture, lack of recognition, lack of empathy, way of exposure, experience or lack of 
experience in participating in English courses, holding informal classes, Persian 
language, communicating in Persian, the theoretical focus of final exams, high 
mastery of English, English-oriented classes, Iranian cultural occasions and the 
amount of exposure. 

Finally, students’ identity and learning development were affected in the
following 13 areas: lack of understanding of others, a sense of embarrassment, 
different personality, a sense of duality, personality confusion, creating motivation 
for more learning and learning. Finally, students’ identity and learning development
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were affected in the following 13 areas: lack of understanding of others, sense of 
embarrassment, different personality, sense of duality, personality confusion, 
creating motivation for more learning, learning progress, self-confidence, hoping for 
better learning, enjoying learning more, confusion, limited communication and 
social isolation. 

By connecting the extracted codes with the interview responses, we can see how 
Iranian EFL students like Narges express their inner- emotions toward L2 
development: 

As an EFL student who has not attended English classes at institutions, 
I take pride in studying English literature. Professors engage us in ways 
that make the new language and culture enjoyable. For example, in 
conversational classes, social media is used in addition to books and 
discussions. We are asked to choose a topic, research it by comparing 
and contrasting it with L1 culture, and present it as a lecture to our 
classmates. 

Nima, another EFL student, shared his opinion on learning L2 and being an EFL 
student:  

I had a six-month learning experience at private English institutes and 
found learning L2 at university more interesting. I would like to 
highlight two significant experiences: In the beginning semesters, I was 
embarrassed to express myself explicitly. However, this changed when 
one of our professors held informal classes outside the university 
campus. The professor allowed us to express ourselves in Persian first 
and gradually introduced words and phrases relevant to the topic of 
speaking and writing. This motivated me and gave me a strong sense of 
joy and autonomy. Secondly, in an English drama course, all students 
had difficulty learning and understanding Shakespeare's dramas. Group 
work and performing Hamlet in the amphitheater in English boosted 
our confidence so much that we did the same for other plays. 

When comparing the experiences of college students with those of Iranian college 
students, interviews conducted by the current researchers revealed additional 
themes. In the following excerpt, Hamed shared his opinion: 

As a senior student in ELT and someone who has completed four years 
of English courses at language institutes, I have noticed that the more 
courses I take and the more familiar I become with L2 culture, the wider 
the gap between L1 and L2 becomes. Eastern culture is different from 
Western cultures, and I have found some cultural issues to be 
challenging and contradictory. A sense of duality shadows my identity, 
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and I believe these tensions are part of developing a new identity. While 
I recognize the importance of watching and listening to English sources 
to improve my proficiency, communicating with family and friends 
who do not speak English has become more difficult than before. 

4. Discussion and Conclusion 

Khodapanahi (2018) emphasized the importance of a positive emotional 
environment in facilitating optimal learning. She found that a positive learning 
context helps reduce affective filters and increase student engagement. Positive 
emotions potentially boost students’ sense of self-confidence and encourage them to 
experience the feeling of success in their learning. This motivates them to continue 
learning and utilize a range of available learning resources through the Internet, 
media, and interactions with others (Pishghadam, 2016; Trigwell et al., 2020). 
Moreover, using media to stimulate audio-visual emotioncy, attending international 
conferences, writing articles, traveling to foreign countries, and providing 
translational reports instead of taking paper-pencil tests can promote arch and 
mastery emotioncy (Chen et al., 2022; Pishghadam et al., 2016). 

Referring to the emotioncy matrix in Figure 1 and the model of emotional 
regulation (introduced by Gross, 2015) in Figure 2, it can be inferred that emotioncy 
levels may change due to various external and internal factors and socialization 
processes (Lincoln et al., 2022; Pishghadam & Shayesteh, 2016).   

 

Figure 2. A Tentative Model of Tension and Emotional Regulation 
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As students’ emotioncy levels or appraisals progress towards arch emotioncy 
over time, they are better able to conduct research and immerse themselves in their 
new L2 identity.  

Responses like those of Narges and Nima may reflect individual characteristics 
that vary among students, such as age, gender, previous learning experience, 
personality, learning style, and motivation. According to DIR studies, the way and 
amount of exposure people receive can affect and change identity development. By 
relying on the concept of emotioncy, “individuals can construct their own unique 
understanding of the world through their senses” (Pishghadam, 2016). Narges and 
Nima’s opinions succinctly reflect the emotioncy path: emotioncy level begins with 
avolvement and progresses to exvolvement (audio, visual, and kinesthetic 
emotioncy), followed by involvement (inner and arch emotioncy). Narges's 
emotioncy cycle began with avolvement because she had not previously been 
involved in learning English and gradually progressed through other types of 
emotioncy. In contrast, Nima’s past experience of learning English propelled him 
forward into involvement and metavolvement. As a result, both stated that the new 
emotions they experienced in the university environment led them to a new identity 
development process. 

Eisenberg et al. (2015) provided a clearer picture of the tension between 
emotioncy and identity by demonstrating that empathy, as prosocial behavior, is 
crucial for the social development, emotional balance, and social changes of 
university students. Pang et al. (2022) investigated the role of empathy in university 
students' prosocial behavior and found that personal distress had an indirect negative 
effect on prosocial behavior. Interestingly, their findings showed that empathy is not 
always positive and that personal distress can reduce students’ prosocial behavior. 
Pishghadam et al. (2023) introduced the concept of anti-emotioncy to explain the 
negative role of empathy while emphasizing the importance of emotioncy. In some 
situations, the emotioncy experienced may be based on a person's imagination and 
may not be real. The person may believe they have reached metavolvement when it 
was only their imagination, leading to resentment, loss, and “misvolvement”. 

Hamed’s statements about his family and friends, who are not fluent in English 
and have difficulty understanding him, lead us to the concept of “metapathy.” This 
term refers to the level of concern people have for others, which varies from person 
to person (Pishghadam, 2022). When a person experiences a problem, the extent to 
which others sympathize with them can be categorized into four levels: “apathy,” 
“sympathy,” “empathy,” and “metapathy” (Pishghadam et al., 2022). These levels 
of metapathy correspond to the levels of emotioncy: apathy is equivalent to 
avolvement in emotioncy (Pishghadam & Ebrahimi, in press), sympathy is 
equivalent to exvolvement in emotioncy, empathy is equivalent to involvement in 
emotioncy, and metapathy is equivalent to meta-awareness in emotioncy. 
Considering the different levels of metapathy, we can infer from Hamed's statements 
that when facing identity tension, people around him who are at the level of apathy
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push him towards isolation. On the other hand, due to unresolved conflicts between 
his first and second cultures, Hamed is also aware of challenging issues and thus falls 
into the sympathy stage. 

Perception and emotional regulation are crucial aspects of teachers’ knowledge
and skills. For students, emotions play a fundamental role in how they experience 
and process their learning and construct their L2 identity. For EFL students, 
emotions can be brought to the forefront of successful learning by incorporating 
tasks that encourage students to reflect on the role emotions play in their language 
learning and in their responses to the emotional demands of learning. As educators, 
we must be aware that not all gaps in theorizing the sociological relationships 
between emotions and identity have been resolved. In this review, we have attempted 
to bridge the gap between emotion and identity through the novel lens of emotioncy. 
However, there is still work to be done, and future research is encouraged to 
empirically investigate these concepts in the development of EFL identity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



چکیدو رریا ا«فا ّحو»تنا ُعد ر افنها ُعد لکریا

زیأدی .گگو  ّحوأری«دیر«جاریاک  اریوّ. ا

یاسجاتایکوّ د. دیلفجاقی یجا ساد + ّفؤما اا

طاع ستند. نا رۀر و  أشمایار  ری ودیجار ریجر

نندگر ل ختگیأ یرتماهارآریار و  رد  . فر

گلاشجو اسیبصا تۀناهاآ   رد رن   د توا

ویحص و   آهایند دا وادوجم ا دافتی. ،بصار

دیاجاو  حسو اّدو دیعجاو وۀّا ق ر لا .

،ّحق د ملداجادیز،یآیوّقریاا ط سترداشا رآا ر

دایافاریا.دا
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افحو د دهیجا کیر هواشجوگلیس اا:ز
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ین یآس هیو *؛
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ندرآ،وآیررحو قدهبوندرآتساژا

نحصررظیرّنسی،،گیز،وخصیا جا بایراّو

(ین،س505؛لیلمکا  و،505کّ؛اآ،مکا

509). و  مّاد ا  راّیرژا،ّوحون

یرروتناّودایا(،50).،یراا،نها،

تلزسعییحوررباا، ژ وولکحوردنبا

یجاوآیزاوبر(5،505).ّو  یجا یا یود جا ،ا

آویجااتعدّاجموودیجاد کیرّو

ی(ید،506).ادیرشوآندا شور

اگلیسنواادو،اایمللدو 

ایارریرااازتمرد.اوش ا

گلیسل زبا،یساعوۀوآاگلیسستند.،

یررلارّول،وح  مکیرأ اّوددیر ر.د

و  ا  ها آوحقّ،ردهاستر دااا

ّوّضو و ر ر(وو،502.)

چنا ،ا یرا ّوررایاجراناتقاتما

ناک،یرعاّوتمیضدو،د،گر و وجر

واتضاّو،ععاّوتتلا ا مکگیختگر

حرّونجر؛رذّو کاترتالرحرتسگ

(وکس4،961.)نۀنیاامکیفا«َدیََجا»2«حرَدیََجا»6

سدا(ید،506؛یدمکا ،50.)دیجانوگو،کپا

1. Sahin 
2. Hébert 
3. Darvin & Norton 
4. Erikson 
5. emotiomcy 
6. emotiomcy tension
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،یجانارترلفیند.ار گیختگر  ژحر

ّوا«حر»خش ذادرّو .ار،اّو

،یجاماچآرستاساندّوانجانگرر واتر

ّوعییر؛اا،مکراا ایجااا( ،ود

50).

ایجاواّوشاحراّوحسودو(یسترا5،

916)ما یزتندیسّتعل ، ر  لکچآ «جای»،«سا

نی»«جرنی» اد(ید،502چا اایجا،5055).؛

داستندحیتمانگراتادن آگیختردو.

،«رصّحوایجا»4تلزسرقایجایرا اّو

(تو2،500).اتذدشژزندمُعدتما

 ایجاّو وتد،راق یجاکیرّوا

کسدد(نوثا،اا6،509ر ر7،502؛ (.1،5055؛ 

اشراوور ایجاادیجاجردّوا اشجو

ادگا ،گلیسعطارۀا فهودیجاحر( ریجاد فهو 

بر خستیّوید(506)در طر ) گو«ّحوکپاۀسا»9هر

رد  پنسر(د0،991.)،ذعطارۀادوااؤ

:موتمرز

1. Sharma 
2. Baumeister 
3. Richards 
4. affective turn era 
5. Sturdy 
6. Barbalet 
7. Brown 
8. Walker 
9. individual-differences relationship-based 
10. Greenpan & Weider 
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 اجوشاگلیسو یجاد حر  یجاد ینا

یراوجرنند؟

 دعیواو(یر)باوگیختگردیجا

رنند؟

 گو گلیسوّدایررآندریجاد ا اجوشیرأ

ذ؟

2.هپژ پیشینۀ

2..کیر هو

طۀّو،رشخیندوبیازتمارگ ظر دیر

(لمی،50.)،ط5(5009)یا«با»ا

ّوشۀیاآعنا«ما».نوندرآتنا،ّو

اررهارؤآرار کیا،ژاجا ر،

کا  ایجا یادر(زگنومکا4،50.)ّواناقیق :

«تس»ستروگرشا باتقانا بنا  رگگو

عیی/خیشّوو  کاآو؛رناّودواع ررا ا

ر شاعر،ار(.500،یلو)ادجلّار شنارد

گیز رّوو،«ورو»«ّورگر.»

ینۀّخصعاطا صّوگگوکیرآ،نداطرد

.نیلورد اتوستند:

1. Slay & Smith 
2. Edwards 
3. identitas 
4. Vignoles et al 
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 کیروّوواورذ،ّواا

کتر«غرذییرفکریذ»ستند(یو،50).

 ّو«رآ و»5تررازانجاتما(ژا

بی،ژّینسّیو)ا(رمکا،5055).اۀ

ّظرۀّو،فا4(971)اتدموّورلو ملا

ندو2بقندااتماور،ذّینس 

تماو«فهو،ول.ّوناتلیّ حو تا»ر

یوغییرتای،رنور(ّور)رنوک

ضاعا(ّوتما)طر.د

هیجاد.2.2

ید(502)،دیجا لفیق«یجا»+«داس»اما گرنا

ر گا.ظر تعدّ،ریما ایجاجر تفا ا  ر  نندر ،

ایاجرس نجر کاا نااآ تاا

و(ید،مکا 96.)ّلو،رندورواو

ر ویشتریّمّ«و«یجاد،تررنار،؛اندتباار

یر(ید،مکا95.)اّوفهو،دیجاید(502) ۀرل،

«یا6«آ،«را7«آ«ا1«آر بقندطوختلدیجا

ر  .ر دیجاد،0()نیدیجاد،9(0)هیجاد:اظر

1. Oliver 
2. identity creator 
3. Karki et al 
4. Tajfel 
5. self-concept 
6. exvolvement 
7. involvement 
8. avolvement 
9. null 
10. audio 
11. visual 
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()،رت-مسیجاد،(5) 5(4یجاد ستند(2)ایجاد( .ژ

،گریدمکا(91)ز گویجادی»4رآا»ۀرلا

بسودیجا2عودر یجاد 6(6دز  )ک(.)،ط  ا ر

ا دّودوسلد  ویحاماند ر  وو ویر

ّ ،ط   د.  را ر ر الاوجر یز راا  

س /فهو یرا  یجادا.

ک.بسو گودهیجا(پیدهمکا ،931)

 

امک  یت7اتندّحراثبور   یرر ،یجا

عایّ  راا طو  طا هتر ریجا  وند.،مچنیگیزا

ر  یرا ردنندیو  نجر ثب اایج1در(ید

1. kinesthetic 
2. inner 
3. arch 
4. metavolvement 
5. extended model emotioncy 
6. mastery emotioncy 
7. Titsworth et al 
8. positive emotions 
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یمر،96).و ویجااویانگانباارندا

 )وما.(،506یز-گو)ستندغییرار یگد91 یا )،

ایجانرددایرتندسیرّحرایر

ند. مر اواند ا واند فا ا  ا 

تایدأفکیرذااّو،ررار نا

کیرّور(وو،997.)تا،یوگرشژ

تند ادیجاقشدایرافاندمچنی رریرو؛

گرهاآبسیراکیرّویرأدذ(تح،مکا5050؛

یدمکا،99).اتاا،وآ5(505)یرأدیجارط

ندیجادطیدتیجررگلیساشجواگیز

طحدمو.لار،ثبانفوایجاّمیندد

یفلّداتاانانظیایجادیجا.

یمر«فهو(99)،مکادی،یجااتماگریالجاا

یجااآردعر»ّیجاد  گیختروندونو

رآچار.ودرتظر2تما4رطگیزجاحرّ

ردوطوختلگیزجر،ندیمردیجا(دیجا-یجا)6،

مکا،دی(دندبق1(یجا-یجادس)7(س-یجاد)

99)تا .ژیدمکا(99)اشدر یجا یز  ا

یجایشتر اد، آ ویددساد رطراآ و اآ 

1. Rodrigo-Ruiz 
2. Zhang 
3. emotioncy profile 
4. individual 
5. social 
6. EMOTIONcy 
7. emotionCY 
8. EMOTIONCY 
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دتبا زآکرماودجرثبیجادایشتریز؛

دا.،کریجا چناشد گیخترتیجۀکرنث ا نف و  ساد ا،د

مکر مگیزگرانف ود.ید(507)ها

تسنکرختل طو یر ،اآاآ اعّآیّا

اّتعددا ید ،وژاّتوّاکد.اّحقو،و

را،دییجادیزروّتایناادا

عطااررجاد(ید،507.)تاااآود

یخصرااغییرت.رطوراا

،یدداارطدژحادشخود،یجاد

اراطیاردیجا ااتلاصبدد؛،رناچآمک

رخصیریرأ،گذّیادساجاّعّیاا.

2.9.حردهیجا

ملمۀ  رّدا،،یرررددیستوآفاقنند

ستارندرآکیرّورؤندا(ترو ،507).،تاو

گرندا،نریست،شگاحی،وآگرخصییررّت

طاوآندوطوختلفدیجاگیزردن(،505).( فا971)

مو هاّوتمانوتاابتنرناایجاؤفۀ

«تنا»5،«ا»«یجا»4.فؤۀتناّ ا  الاشارعّل

رر،فؤ ی ،اثبانفرر ضآ ،و

 ا.نبۀیجااساعلادعلررار

ایجانداد ویر اندفهو  ا امر.

1. Trepte & Loy 
2. cognitive 
3. evaluative 
4. emotional 
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طاکیرّوغییرتماتاژعطارۀرر(996)

شادضو،شگارلرۀدد ودسا  مک

جردا ضا    ا بناانگریاجرست ظر گیرد.

،ماو(5009)ها،یررجرراوّوتدو

تباروننیتاحردیجاسدا.

یجاد حر فهوطر لاوجمونویر

،لووداوحمیندارمیاآراآ

ووآنندشوآهامکنسجیرااد.و 

طوااآاآرندر.

عیی حراّوت (5006)ئوافوا،اشگا5حو-ستر

شادّواعرغییرردیر،اگوفتماار

تبا گوا/ودرارشا(نندغییریز ،  غییر جا 

فتماانهار  اش ،ّیعا  رر ا ،ا ر د یر

دد نر  ا طااولک مک ایجاو  

ادویز.)یر شمر

گرشژ(ندایو4،505؛مکا 2،505)اتسرموق

حراندگایرراا،رادیویچیدندیا

نایرروکوودناتماورگگویرأ

یرااددرکیرّوزمردر.رّواجوشی،ن

مکا (505)یووعّحقدیدخشووبر

ا:اتند حرّواتنادنویرریرواا

1. Kroger & Green 
2. value-based 
3. Halford & Leonard 
4. Ushioda 
5. Wang et al 
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حرّواتنادنوشجواا.دویماا

(507)هاتندرشگادوواداۀجر ژتر،ا

ررهرگرقکانند.اکیر،یهاومک ا

(505)شادریۀر،شگااشجو،شگانوغییر

نداهاآرندآاآندایحصواآنند.

تیج،جا ،ًاتما،فتمااتضایزاآاشجوّتجلدو

،تیجاطبیفتمااتضا،احرّوتدو.  

9.هپژ

خشتبا نجعۀطاید( مکا509)هاترد.فهو

ایّعّاردیرعد.ُگیزبسودایرنش/،نشگیز

سبآاوداوعدعد.ُار«آا«ا

اایّعّ «یاآ»«راآ»اد.ارفهو باد:

ارطبیا؛سگیزرنگ-تماگیزنات،گیز

یجاد حر فهو،54وقیاو«یکر»سجاتندا.

تر،یرموخاا گلیس ا اجوشراوآ

ا،گلیساّیاگلیسعاطامرگاش،وایشکی

بزرهدشتخادد.1(گییا=5021حر=عیا7)

اشجواّاها(=21=ر60)شنارکمیدر.یا1

،0شجو ر(:اآوفر گاش5:وایش گاش ،6کی گاش 

:بز5(باصۀتنادر رهاآتود نا

ویحصاآودا دویو ،( ااؤاند ا

گلیسدو.)گا (2اشجو،رزا ر2) رد ر بصا 

شجو4 ها،فر ا 5جوش شجوّ،5افر فر و ا5فر

1. Oshima & Harvey 



اف ّحو د دیجاک ریوّ...54

مچنیاشجو رم5،ود؛ عااط ر  ر2فر  فر

ا وگلآیسّی  ا ر  ود.فر یحص ا  گلیس ا

ا طجرۀدذا وآگاواآ   ی گلیس ا

،شگا6فرقاۀ دذ.تند 

نظومآا،0جوشرباصاتناتخادد:2

ااتوکمیلحصیلاتندصدشجو  ورگلیس

رداگلیساتکمیلحصیلاۀدشجو2د

اناتاصابکاا،ۀآیارکر،اآومر.ود

هاؤر-حومرارینااجار(اترو،504)اؤ .

 ود با:

 نیاونواوآادیدذ/دذد

یونید.

 «ظرمانوایحصماگوجاد/

و؟

 اآنیناوّویداگاشو؟لظر

ترد/دو؟

 یشنهامافررنینا؟یس

رماوآرش،اکارؤارا(نوثا،

،گویزر)باد(تاشوورو5،992.)ین کد

مویرمنددندا نی   کارشگرژ

1. Harlen & Qualter 
2. Holstein & Gubrium 



52 مر  اعاطا26ما ،5(405) 

رنداورندنظررنندیرفااّقو

مکایکا(ونجرتعدّ ،506.)

0.تاپژها ه

تا ،تددآباصۀتناُذداا و ا دذُدد

وواّحق تا،   .ر حاوآ تر د   و 

یا   ترش قا و گلیس ااا تخرُذدل .مو

فاا،زُادستخرّوّحق.دو ا اتر  و 

رؤّادیجا و( جردّو،)اشجوجموُو د

 د  ود ر تخر  آ ادگا2گرشژ آ و ّفا

 تند ووتیجظر  اا41( و د ./2ا ط  ،مچنی .)

ؤ(عیواگیختگر و  یر   و دو،)55ُد

  ود  ود ر تخر  آ ادگا4شگرژ آ و

ّت ظر فا  ووتیجند  اا6( و د .55/4)؛ها ،

ا طیوؤگگو(یرأد  یرا رآند ر 52وجم(،وّیجاد

ُ  و دد  ود ر تخر  آ ادگاشگرژ آ و

ّفا  تند ووتیجظر  اا26( و د .52/4.)

یا یرحر  یجاد و ،ادیجاجر اشجو ردبا ،دو

:.اا،تما5،ر حقی ..خنر،ر4،شناما ر .2تو .

،اق6.را،7 جا .،مر1نفر  ر .یملل،9 فر .

،ا اشو0،گلیس اقا دو ..ر،فتگو  ح لسا 5.

 ختل ر ا د گلیس،رو.لم،داآنا با4اما .

،گلیس یل ر2و .بناانگر.ر

1. Etikan et al 
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،مچنیعیوادیجا گیختگر و   و دوباود

:دذ .اد،شگا5ّ نر .،،صد د .4،مد د حو.2.

،یرر عر جرۀ رلاا،گلیس ا6.دجرۀ ر

لاا،گلیس ا7.زرلاا،م ا1.،یر ا9.باا 

،ا0.وآااارظر-،حوّسل .،گلیس ا  یشتر 5گلیس .

و حوالا،.بانا،ر نگر4یرر عر  یز ..

ها  وّاین، عو ،اجوش یرا  حیرأ:ر ر.

د،یار 5.،جا.یخص،تفا4،گا  .2فتگآ .

گیز6ت،خصیّ جا یشتر. یرا ر،7.،یرا ریش1.تماف،9.

ید،هتر یرا 0.ّذ،تریش یرا  .وش،5د حدر .

،ابا.ز.تما

یا با رر صابدتخرداُا نوثا،( رنار

ورواآف تر شژ لا و واآا ،در

رندا)نوکاشجوراگلیستشگا

ایجاوسبعوۀا ّوور یا:

نوشجواگلیسلاااگلیسّساور

کر،عطایاگلیسّذر.یدااویریرا

نندانرددرانداوند.نوثا،

لاا،مکازتفا،تاااتماتفاو.ا

تااوندووتخانیوآحقی

نیانراّسقانیآا خنر.نی

یماا ظر یراانر:

جرایراّساوصواگلیست.

راّیارداساجا.تکیدا
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لاامیراحوۀشگازررا

تدانظواایانیپ دلمابابر

ریرااروتپرحبووا د

گیزیدر.ًیاا اشجو ،شناماشنامااکسپیر

شکتند.ارعیییکازنارشناماۀمل

اگلیسفرآئاضو یدااشجوادآد

تمافگیررمااگرمینوتیر ی .

شجوارا ویررنایهاوداجوش،ر

رویدشاگرضایشجوااعلگاداۀصاب

:عتقداد

نوشجوا هار وآاگلیسحصین

هاااگلیسدذ،ترنراد

شگایشترذا نرایشترناآو،فاا

یاااّوشندآرسانگر

اگیزرضاانر رتا.گا ّتوحشعّا

ردکرنحراامارعوّوددستند.نکر

ّمیاماوناگلیسهبوهاو،یست ا

 بااوا تاسلگلیس،یستندروی

ظردسا ننزرد.

طداُظریرا  ستخراؤ،وهسا ها:

کنانوشجواگلیساآود،د

صد.نوشجو،ا نهایداتۀاگلیسو

ماصدنندوواشگامد.شگاا

نوشگایمللتناو،رنااستیراا

1. lack of acknowledgment 
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یمللتظاوبنااختلرضواا

ایدر،سا،تعیعارط،نیتیج.ود

وردوو.

یرتیجحث.6

 ّ،ویرکایرخشسهییجاثبحیمیّریدأا

( ناد97)استر یرااّو،ثباایلتریجا،ز

عایررا فتگآنمااندذ یرر نییرر

اسددبرانرادّذدروش دوایرا

اتقاعااانتر،ملکاایعیندجدّ

گرتفاندما(یدمکا ،506؛گورمکا ،505.)لار،

یرراجاادیوا یجااوونگرانداتفاا

رگیخترومع،صررنفرایملل،تواقا

ۀاشوافر زآاساوو حر

مکا،دی(وندهررا؛یجاد 506مکا   ،5؛

5055.)

زو(5055)اشدعوۀّووواکوو

پازاداقط می  اّحوو.با

نگنگاادگاشاجوشمکهاستعدآانجانگر

،4آ(ذأیرشاوّروۀووداحردذرتدد

5005.)،طنتروو2(505)اتد رنآایزرد

1. Trigwell et al 
2. Chen et al 
3. Ozer & Schwartz 
4. Arnett 
5. Winter & O'Donohue
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اکترگااآکیرّوددک ،اسیاک

ّوشگااتتر .وظر

(یجانتربسوگوکیجادیاا ّور5

ا502)د طرک5،ور تیجیویر،ط

نتیجاد یجا راغییر(ید،تسا507؛ینکلمکا ،

انبیامازیجا،نترظرّۀرکیا(.5055 ،هانباها

ذانفاثباشرجموۀذ.تندسُعدعدا

دادجادّحقد.رنانستند(ًثلاّو

ّحر)ر«کیز»تندس(ًثلام.)نتریجاوّا

عایاتیساذاادتیس

ذ(حنوتیسذ«ر»تناو)تیس

ذگرتخاند(حنو«رّ»تناو،تیس

ذ،نظوجموایجاجاند)نو،آ

ونفاثباندهاگیزاملّعاند.

جموظرترداّعّیاجموۀذرّغییرد.

1. emotional regulation model 
2. Gross 
3. Lincoln et al
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ک2.گوبسوندرآنترهیجار(246)(تبازهپژینکل

،2422همکا)

رایجادمایجادطاا ی،

یررتریشیردوهتراّوادداا فترناود

( مکا  ها400 )جرۀس انداژ   ا ر 

پر وو آ .

ااظیرویما  ر باصمکنعکنندژار

شجوستند(گیزخصیایر،بلجر،نسی،ّاند)

جوشگرتفا.اّوگحوّوۀکپا سا54،حویزر

ترعرّالادورعوۀّویرأگذآتخوغییر

یجادطفهو،رکیا؛نندنعکیجاددیمارظر.ند

دنید(،یجاداووسیروآاآایا
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مس-تر)دروصدیجا(،ادآیجا)ا

ارند.ددیجارینکی ایرااگلیسیر

بوداوگردیجای،اّحواآو،اجۀر

آا،آارطوآوگاگلیساایریما

اآر ود.تیج،( مکا  تسا فت ر کی تیجو5050،)ا

روهیس ر لا  ط  خ  و  ا ،یرا خش

ّ اآرّو    تریش الاکلاش  جردند،تنا 

یرر مر   وو .تا ّفاافتار طف ا ،بصا

یجاد فهوید( مکا 507)تند ادسایز هوۀ ا ر

عایّ یجاانوو،ا نداوا ایجا  شو هر(،)اند

واند  نث ایجاید(. ا )حاو یرااا

 ر  ،لا ا حی  لا زر ،تماآشناماۀملتفا

ا ا مگوحرود   یما  رآد

نار  شود مر واند ایجا ا د دد ا  نر 

.

برزآمکا (502)اروصرحراجردّو

اشدتاتمااندرآیارزدا

مکاشولاعاتماد ق.فتۀ(5055)مدعنا

گوووگردصر.،امکا5(5055)

ردرایجامکمدمندن.عطاامکا 

(5055)قمدتاتمااجوشوررد.جزحلی

تگمبسگراشیرأتقیسیرفتگآیجارتاتماو.نظو

1. Eisenberg et al 
2. Pang et al 
3. emotional distress 



اف ّحو د دیجاک ریوّ...545

فتگآیجارتاتمایرأنفت.تااعیستردر

مدمیشقدافاندملکمکدتا

تمااجوشنجرو.عطا،یریدمکا (405ا ،)ّعر

فهودیجا فد ا  مد نف قحودیجاراویو د.

یجاد ،طرجردّصو بر ویرا  باد ع  مک 

صوّ رند؛ ید اآر لر انها عی ّصو و 

مک ّتاج  نجر ب،اادآ5و.

فتار بن اد تا  وا  دسلا یس گلیسا تند

فهو  ر ودیز  فهو  .گرگر  سب ر 

 تفا ر )ر  اید،5055.)،،ر ر کش ر نگا

نک  تس،و مد ر  ا د  مکادیا (5055،)طوّتعد 

گرت ها « ی»4،«ر»2،«»6«ر»یقسرد.

بقندا طبی ا رد ، یجاد طویرط  یعا( 

ر یجاد(،  اآ یبسشکجردراگر( دید

یمر،ر.)اط ر)دیجا  اآ ر عا(،دندنها ر

حد لا.م ط ا ر یجاد(،  اآ  عا(

قا خمدندم   ندها،ر ط عا(

اآر)دیجا ر ،وقا خ شک یر  و اندّت 

د ر   .رر ختلظریراند طو،رفتادا

وومو رّو حر ا و ،  تط  یاری

 ندو درنزواد لّ،ور. اضاشد

1. anti-emotioncy 
2. misvolvement 
3. metapathy 
4. apathy 
5. sympathy 
6. empathy



54 مر  اعاطا26ما ،5(405) 

ض شدسانرّ یزاد،ا اآسااگیزرنا  سر

لرۀرق فاند.

رانشأیدحرگامکااونگردنا.

رنرا،اجوشمکیرانرا تاشعاا

لااوندا.اینیخش،یولمن(500)تندا

أیربارریزررضارعلّی،شوآوستر

ذ؛،رنااجوشمکرانداّوددهاآنو

اجوشاومالاذموچنانۀ

لاعااگلیسالایدش؛ومکگرآنو

ماو5ّلقندما.

ویجاآفتگمودتداژشگرهسا،افتوّا

اسحووظرتروگیزور4تا ا

عیطلواگیختگررحرند.اّوبحور،ا

مکا2(50)یاتندوطفتگآسر،داگیزو

ر( رگیزاااسفتگآیجاهرر)مک

م،ندلکمافرز د.

یجادفهوگورارۀطاع حر  قیجاد ّقواهاآ

عوّۀواشجوتر مچنیرعطاۀایجارت

عیوحور،ژّظرمتسرند.نتردیجا

نبالیداوّداحسوومچنی .ودسا دیجا

رلا.نندفااقوّوعۀایردحوا

1 Wen & Clement 
2. show off 
3. self-oriented 
4. egoistic 
5 Carrera et al 



اف ّحو د دیجاک ریوّ...544

،ه ا تابصاا شادانکنبعلوایراّویزقیآ

ااندسترملطونداقوّوایجادیجاااد،

ااندقشایجایراافاننداایافا

یراندا.ّداتساووندافااا

ّظررعاتناتناوّووافر

ددش.عطاررا،ادگارآوداچۀدفهو

یجادیجاد حر ،لیا ووانداّوجانند.

نتاتوود،نعکیجاوّریُفرآچجمیا

مویرر ایجاادیجاّتعد جرنندرد،یرا

کیرّولایجایرأذ.أیرامکیچید

ا،ندفاادقایراریر،ثرراّرند؛ظر

حرّوتاآ.جاآ ایجادیجااااکّو

یررندووحسدو،ّداوشدواقداّهو

نماایجا  فاقو تکاشیررتفااگلیس

گوگراستادّا،مۀ.نندذراوّۀوع  یز

واجوش ایجاندا.تاایرّدنالاِآختکالف

ّدانداحیلا ندیجا5ندا،ریشنهاا

ر(اا،506):

 فهوحرّوتادیجاطلواتماآوجرر

یررّعرر؛د

 تااناناوحراّوتنفاکان

هاآ،نماارّدارر؛

1. shadow effects 
2. emotionally-supportive 
3. Cavanagh 
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 ّمیاضلا ندیجاگگوتیاآفاا

ر؛

  یررتفاماواساشود؛ر

 گیزیررترذیاجریرادیجاآ  ا

یستند؛

 اجمیتاباصایمتاتااادگا تۀطاع، یجار

:ندرت

 ّوردحو،اررد ویرر؛

 تخاهتررقاهاایچیدا و؛

 چآ  یررصدفتم ا ؛ودد،

 ا ا اسددنرا ا یرر ،

فتگآدو؛

 رربااا یرر ،واشکهودو؛

 ر  م ما یررلسااوآا و

شاند؛

  ا  ر  د افادجایااّا

نرا.

اا،حیوادیجاجردّواشجواگلیس

سترشو روبعاهاآحدراوترعطا

مویشنهاراجمواشژندآو جرریفا

پرد.

1. confusion 
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تاا

( . ،یگد91 ا یجا و ظ د ر بتن ر یا  ر   رد .)

،)تار( د ی . .وآ فهو گو عروآ فهو گو عر.(77

شهد.509- ر شگا تشا .)

( . ،ا  ،. ،. ،یابابا ،. ، د ی95.)یرر ا ظر را  تقا حلی

.کو ا ید  : اشهد ر شگا تشا.

( . ،عبد  ،.،یمر ،. ،د ی405ا :ّعل ر شنار انجا  ر .)

.ر و مر  ا عاطا،26(،)-1.

https://doi.org/10.22067/lts.2022.78969.1160 
( . ،یگد  ،.،یمر ،. ،د ی99ا آ طۀ ر  دیجا یمر گو عر .)

.تما  ر گر،تما نا لم صلنا 0(5،)79-

05.https://doi.org/10.30473/sc.2020.52094.2519 

( . . ،یابابا  ،.،یمر ،. ،د ی91.)ا وآ نا   و کر.

شهد ر شگا تشا.
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