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Abstract The realm of foreign language acquisition emphasizes the affective
dimension of learning rather than only cognitive. This affective turn has focused on
how EFL students’ emotions affect learning a new language and culture, as well as
identity development. This survey article examines the kinds of emotions students
experience, the causes of emotions and their potential effects on learning, based on
the emotioncy model. Ten students majoring in English participated in cognitive
interviews and they were asked to elaborate on the tensions they might have
encountered or are currently encountering. Based on the interview results, emotioncy
management is one of the instructors’ abilities that plays a significant role in the
process of foreign identity development. Further, in order to facilitate successful
learning, emotioncy should be materialized to the practical level to be an apropos
signifier in meeting students’ emotional needs.

Keywords: Affective Turn; Emotioncy; Emotioncy Tension; Emotions; Identity
Development.

1. Introduction
Learning a foreign language is an emotionally-charged activity. Emotions
enact an important role in language learning since learning is not only a
rational activity but also a social one. They play a crucial role in social
interactions, affecting how learners learn, behave, and apply what they
have learned. Students are active participants in the learning process and can help
improve it. Therefore, teachers should acknowledge and recognize their individual
characteristics (Amini & Weisi, 2023; Makiabadi et al., 2019).

According to Sahin (2008), identity is a fundamental and important trait of
students. The exposure to different emotions can trigger various feelings that can
shape or change a person’s identity, and individuals’ perceptions could be shaped
through the injection of sense-related emotions (Pishghadam, 2016).
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Drawing attention to the importance and challenges surrounding English
pedagogy, research has demonstrated that due to the global prominence of English,
governments of non-English speaking countries such as Iran have placed significant
emphasis on English language education. In this regard, EFL students are affected
by the new language alongside their original identities. In today’s globalized world,
students’ ability to achieve educational goals is closely linked to their identity, group
membership, and self-perception (Darvin & Norton, 2015).

Referring to Erickson’s theory (1968), it can be argued when an individual’s
identity is constructed based on experiences derived from appropriate social
reciprocal actions, their mental equilibrium would be ensured. Whereas if an
ambiguity of role happens instead of self-awareness and forming a positive identity,
their mental balance fails and leads to identity tensions. Therefore, individuals’
evolution depends on finding a solution to this tension (Markstrom & Iborra, 2003).
In the mainstream of language, culture, identity, and emotion, it has been highlighted
that what individuals should feel is determined by cultural norms under the shade of
self and identity; however, they can experience both positive and negative emotions
(Sharma, 2017). Emotions are not sheerly what we ‘have’ but what we ‘do’, ‘feel’,
and ‘experience’ (Richards, 2022; Pishghadam, 2015). Emotioncy makes a link
between sociolinguistics and psycholinguistics (Pishghadam, Adamson, et al.,
2013). As an integrated model, it combines sense, emotion, and cognition under one
canopy.

Through identity, individuals identify with which/whom they find themselves
similar; contrariwise, they detach from and feel uneasy about what they consider as
distinct or conflicting (Slay & Smith, 2011). In this regard, Edwards (2009) pointed
out that the elemental construct of identity is similarity, basing this theory on the
Latin root of the word ‘identity’ (identitas), which means the ‘same’. Identity is an
evolving psychological experience that people can throw light upon themselves by
tapping on personal values, life experiences, and social group participation (Oliver,
2013; Vignoles et al., 2011). Based on this definition, Radhakrishnan (1996)
demonstrated that there are at least two motivations: being-for-the-self and identity-
for-the-other. These assumptions align with the idea that identities are socially
constructed and evolve over time. Consequently, newly emerging identities are often
characterized as ‘shifting’ and ‘unbundling.” Individuals can develop self-created
identities based on their partial access to societal norms surrounding attributes such
as race, gender, and ethnicity (Karki et al., 2022).

This study endeavors to investigate the emotions expressed by EFL students,
utilizing two novel frameworks of analysis - emotioncy and emotioncy tension.
Employing the emotioncy model and developmental model of individual-differences
relationship-based (DIR), this research aims to bridge existing gaps and provide new
insights into the emotional experiences of EFL students. Therefore, this study
focuses on investigating the relationship between emotions and students’
experiences by addressing the following questions:
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¢ What kinds of emotions do EFL students experience in their respective
roles and teaching-learning contexts?

e What are the underlying conditions and factors, both internal and
external, that trigger these emotions?

¢ How do emotions affect the learning and identity development process?

Tapping into the cognitive and emotional aspects of identity, emotioncy
(emotion+frequency) is defined as sense-induced emotions that could manifest
cognition (Pishghadam, Adamson, et al., 2013). People can communicate with the
world outside and connect to themselves and others through their senses. Therefore,
under the umbrella of emotioncy, senses carry significant weight (Pishghadam &
Shakeebaee, 2020). Researchers asserted that the sensory inputs from the
environment affect and shape an individual’s perception of reality, their future, and
most importantly, their sense of self (Pishghadam, Ebrahimi, et al., 2019).
Masterminding the notion of emotioncy into a six-level matric, Pishghadam (2015)
typified one’s emotioncy level towards a specific phenomenon. In another study,
Pishghadam and Ebrahimi et al. (2020) developed the emotioncy matrix by adding
the “metavolvement” stage and “mastery emotioncy” to the extended emotioncy
model (Figure 1).
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Figure 1. Extended Model of Emotioncy

In finding educational traces, Zhang (2021) inspected the potential effect of EFL
students’ emotioncy levels on motivation and academic achievement. Reviewing
theoretical-conceptual analysis, the researcher concluded that there is a sundry of
categorizations in defining the level of students’ emotioncy. Furthermore, the
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majority of salient classification of students’ feelings is positive or negative whether
being positive or negative is not of great significance. The integral responsibility of
teachers is to find appropriate ways to regulate these feelings.

Everyone who enacts a role in the training cycle can have an impact on the
identity process. Teachers, peers, principals, and parents are among the impactful
people. In this line, other factors, such as culture, academic policy system,
educational milieu, students’ attitudes, and personalities, and even materials can
arise different levels of emotional weight which could be manifested in the shade of
positive or negative effects (Zhang, 2021). Entering a university is accompanied by
the withdrawal of any cultural, personal, and historical relations which may
contradict lived experiences and identity construction; hence, as Edwards (2009)
stated, identity fluctuation would happen. The domain of such a state might be
extended into a leading-edge notion of emotioncy tension (Pishghadam, 2016).
Emotioncy tension refers to a condition when a binary social force (internal and
external) stimulate individuals to be avolved, exvolved, or involved (Pishghadam,
2016), and metavolvement (Pishghadam, Ebrahimi, et al., 2019). In the process of
learning a foreign language, students are at risk of experiencing language-related
tensions. Materializing this justification authentically, Wang et al. (2021) found two
pertinent themes; tensions from identity as a non-local foreign language student and
tensions from identity as a university student of foreign languages. Oshima and
Harvey (2017) asserted that initiating university can be full of stress, especially for
those moving from another city. Building on the justifications, Wang et al. (2021)
found that during the early stages of university, students often view it as a
transformative period that equips them with the necessary skills for their future.
However, at this juncture, students may grapple with conflicting discourses
regarding the purpose of language learning, which can result in identity tensions as
they strive to reconcile these opposing viewpoints.

2. Method

The data for the current research were extracted from the qualitative component of a
study conducted by Amini and Weisi (2023Db) that focused on validating the scale of
the Student Identity Emotioncy Tension Scale (SIETS). This scale was inspired by
emotioncy matrix (Pishghadam, 2015), and Active/Passive Motivation Scale (APMS)
by Pishghadam, Makiabadi, et al. (2019). Inspired by the sub-constructs in APMS,
three sub-constructs were defined for the SIETS, including cognitive, socio-cultural,
and sensory identity emotioncy tension. A total of 318 EFL students pursuing a B.A.
from different universities across Khorasan-e-Razavi (Neyshabur, Sabzevar, and
Ferdowsi) were the target sample of this research. The participants included 160
males (50.3 %) and 158 females (49.7 %) with the age range of 18-24 (M=20.58,
SD=1.73). They were majoring in Translation, English Literature, and English
Language Teaching. Convenience sampling was used as the basis for choosing the
participants. Ten of the students participated in the cognitive interviews (Ferdowsi
University=2; Neyshabur University=6; and Sabzevar University=2). They were
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asked to elaborate on any tensions they might have encountered or are currently
encountering. The interviews were done in English. Ten students participated in the
study, including five males and five females. Of these students, four were seniors,
two were sophomores, two were juniors, and two were freshmen. The selection
criterion for the students was their degree of certainty in continuing higher education
studies in English majors. Five students who definitely intended to become EFL
students and continue their higher education in English majors were selected, as well
as five students who were uncertain about whether they would consider themselves
successful EFL students. This selection method is known as purposeful sampling
and allows for the examination of items from multiple perspectives, leading to a
variety of potential interpretations (Etikan et al., 2016).”

3. Results

The results obtained from the interviews were coded to ensure intra-subject
reliability agreement. A third researcher, who held a doctorate in English Language
Teaching (ELT), extracted and coded common themes from the responses.

Despite minor differences, the codes extracted by the third researcher had many
commonalities. In total, there were 31 codes that were extracted by at least one of
the researchers, and in 15 cases, the researchers agreed, resulting in an intra-subject
reliability of 48% (15/31). In relation to the second question, there were 22 codes
that were extracted by at least one of the authors and in 14 cases, the researchers
agreed, resulting in an intra-subject reliability of 63% (14/22). Finally, in relation to
the third question, there were a total of 25 codes that were extracted by at least one
of the authors and in 14 cases, the researchers agreed, resulting in an intra-subject
reliability of 56% (14/25). The types of emotioncy and emotioncy tension
experienced by the students included: social media, research, giving a speech,
performing a play, writing an article, pair work, translation, participating in
international conferences, traveling to foreign countries, reading English articles,
participating in discussion sessions, getting to know different people in scientific
events, listening to English news, watching English movies and attending Iranian
cultural events.

Situations that caused emotioncy arousal included: passing university units, first
culture, lack of recognition, lack of empathy, way of exposure, experience or lack of
experience in participating in English courses, holding informal classes, Persian
language, communicating in Persian, the theoretical focus of final exams, high
mastery of English, English-oriented classes, Iranian cultural occasions and the
amount of exposure.

Finally, students’ identity and learning development were affected in the
following 13 areas: lack of understanding of others, a sense of embarrassment,
different personality, a sense of duality, personality confusion, creating motivation
for more learning and learning. Finally, students’ identity and learning development
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were affected in the following 13 areas: lack of understanding of others, sense of
embarrassment, different personality, sense of duality, personality confusion,
creating motivation for more learning, learning progress, self-confidence, hoping for
better learning, enjoying learning more, confusion, limited communication and
social isolation.

By connecting the extracted codes with the interview responses, we can see how
Iranian EFL students like Narges express their inner- emotions toward L2
development:

As an EFL student who has not attended English classes at institutions,
| take pride in studying English literature. Professors engage us in ways
that make the new language and culture enjoyable. For example, in
conversational classes, social media is used in addition to books and
discussions. We are asked to choose a topic, research it by comparing
and contrasting it with L1 culture, and present it as a lecture to our
classmates.

Nima, another EFL student, shared his opinion on learning L2 and being an EFL
student:

I had a six-month learning experience at private English institutes and
found learning L2 at university more interesting. |1 would like to
highlight two significant experiences: In the beginning semesters, | was
embarrassed to express myself explicitly. However, this changed when
one of our professors held informal classes outside the university
campus. The professor allowed us to express ourselves in Persian first
and gradually introduced words and phrases relevant to the topic of
speaking and writing. This motivated me and gave me a strong sense of
joy and autonomy. Secondly, in an English drama course, all students
had difficulty learning and understanding Shakespeare's dramas. Group
work and performing Hamlet in the amphitheater in English boosted
our confidence so much that we did the same for other plays.

When comparing the experiences of college students with those of Iranian college
students, interviews conducted by the current researchers revealed additional
themes. In the following excerpt, Hamed shared his opinion:

As a senior student in ELT and someone who has completed four years
of English courses at language institutes, | have noticed that the more
courses | take and the more familiar | become with L2 culture, the wider
the gap between L1 and L2 becomes. Eastern culture is different from
Western cultures, and | have found some cultural issues to be
challenging and contradictory. A sense of duality shadows my identity,
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and | believe these tensions are part of developing a new identity. While
I recognize the importance of watching and listening to English sources
to improve my proficiency, communicating with family and friends
who do not speak English has become more difficult than before.

4. Discussion and Conclusion

Khodapanahi (2018) emphasized the importance of a positive emotional
environment in facilitating optimal learning. She found that a positive learning
context helps reduce affective filters and increase student engagement. Positive
emotions potentially boost students’ sense of self-confidence and encourage them to
experience the feeling of success in their learning. This motivates them to continue
learning and utilize a range of available learning resources through the Internet,
media, and interactions with others (Pishghadam, 2016; Trigwell et al., 2020).
Moreover, using media to stimulate audio-visual emotioncy, attending international
conferences, writing articles, traveling to foreign countries, and providing
translational reports instead of taking paper-pencil tests can promote arch and
mastery emotioncy (Chen et al., 2022; Pishghadam et al., 2016).

Referring to the emotioncy matrix in Figure 1 and the model of emotional
regulation (introduced by Gross, 2015) in Figure 2, it can be inferred that emotioncy
levels may change due to various external and internal factors and socialization
processes (Lincoln et al., 2022; Pishghadam & Shayesteh, 2016).

Figure 2. A Tentative Model of Tension and Emotional Regulation
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As students’ emotioncy levels or appraisals progress towards arch emotioncy
over time, they are better able to conduct research and immerse themselves in their
new L2 identity.

Responses like those of Narges and Nima may reflect individual characteristics
that vary among students, such as age, gender, previous learning experience,
personality, learning style, and motivation. According to DIR studies, the way and
amount of exposure people receive can affect and change identity development. By
relying on the concept of emotioncy, “individuals can construct their own unique
understanding of the world through their senses” (Pishghadam, 2016). Narges and
Nima’s opinions succinctly reflect the emotioncy path: emotioncy level begins with
avolvement and progresses to exvolvement (audio, visual, and Kinesthetic
emotioncy), followed by involvement (inner and arch emotioncy). Narges's
emotioncy cycle began with avolvement because she had not previously been
involved in learning English and gradually progressed through other types of
emotioncy. In contrast, Nima’s past experience of learning English propelled him
forward into involvement and metavolvement. As a result, both stated that the new
emotions they experienced in the university environment led them to a new identity
development process.

Eisenberg et al. (2015) provided a clearer picture of the tension between
emotioncy and identity by demonstrating that empathy, as prosocial behavior, is
crucial for the social development, emotional balance, and social changes of
university students. Pang et al. (2022) investigated the role of empathy in university
students' prosocial behavior and found that personal distress had an indirect negative
effect on prosocial behavior. Interestingly, their findings showed that empathy is not
always positive and that personal distress can reduce students’ prosocial behavior.
Pishghadam et al. (2023) introduced the concept of anti-emotioncy to explain the
negative role of empathy while emphasizing the importance of emotioncy. In some
situations, the emotioncy experienced may be based on a person's imagination and
may not be real. The person may believe they have reached metavolvement when it
was only their imagination, leading to resentment, loss, and “misvolvement”.

Hamed’s statements about his family and friends, who are not fluent in English
and have difficulty understanding him, lead us to the concept of “metapathy.” This
term refers to the level of concern people have for others, which varies from person
to person (Pishghadam, 2022). When a person experiences a problem, the extent to
which others sympathize with them can be categorized into four levels: “apathy,”
“sympathy,” “empathy,” and “metapathy” (Pishghadam et al., 2022). These levels
of metapathy correspond to the levels of emotioncy: apathy is equivalent to
avolvement in emotioncy (Pishghadam & Ebrahimi, in press), sympathy is
equivalent to exvolvement in emotioncy, empathy is equivalent to involvement in
emotioncy, and metapathy is equivalent to meta-awareness in emotioncy.
Considering the different levels of metapathy, we can infer from Hamed's statements
that when facing identity tension, people around him who are at the level of apathy
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push him towards isolation. On the other hand, due to unresolved conflicts between
his first and second cultures, Hamed is also aware of challenging issues and thus falls
into the sympathy stage.

Perception and emotional regulation are crucial aspects of teachers’ knowledge
and skills. For students, emotions play a fundamental role in how they experience
and process their learning and construct their L2 identity. For EFL students,
emotions can be brought to the forefront of successful learning by incorporating
tasks that encourage students to reflect on the role emotions play in their language
learning and in their responses to the emotional demands of learning. As educators,
we must be aware that not all gaps in theorizing the sociological relationships
between emotions and identity have been resolved. In this review, we have attempted
to bridge the gap between emotion and identity through the novel lens of emotioncy.
However, there is still work to be done, and future research is encouraged to
empirically investigate these concepts in the development of EFL identity.
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