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Abstract Culturally responsive classroom management plays a great
role in effective teaching and learning. Teachers, therefore, should be
aware of its importance, recognize students' family backgrounds and
individual micro-cultures, and incorporate them into their classroom
practices with respect and sensitivity. Some studies have focused on
this topic in some countries. This study aims to investigate this issue
in the Iranian context. It seeks to qualitatively explore the
perspectives of English Language teachers holding different
academic degrees, including BA, MA, and PhD. After interviewing
56 instructors and observing their classes, 11 main themes were
found (establishing rules and regulations, making friends with
students, being flexible, choosing syllabus course materials based on
students' cultures, remaining nonjudgmental, having management
strategies, knowing students' cultural backgrounds, respecting
students, accepting criticism from students, thinking, and changing
prejudices and biases). The results can be fruitful for all the people
involved in education.

Keywords: Culturally Responsive Classroom Management (CRCM),
Cultural Background, Management Strategie, Culture, EFL Teaching

x

XT6¢-768%-,000-6000/010°P1210//:sdNY :A1DHO
/(|oosuoué) pezyag :doyIny 6u!-puodsauo:)

© 2026 LTS.
All rights reserved

Please cite this paper as follows:

Shiriaminloo, M., Ghonsooly, B., & Pishghadam, R. (2026). Culturally responsive classroom
management in Iranian Iranian EFL education. Language and Translation Studies, 58(4), 88—
122. https://doi.org/10.22067/1ts.2026.96289.1399

-. © 2026 Shiriaminloo, Ghonsooly, & Pishghadam

This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY).
All rights reserved.



https://doi.org/10.22067/lts.2026.96289.1399
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.22067/lts.2026.96289.1399
mailto:ghonsooly@um.ac.ir
mailto:ghonsooly@um.ac.ir
https://orcid.org/0009-0007-4894-291X

Culturally Responsive Classroom Management... 89

1. Introduction

ack of multicultural competence on the part of both students and

teachers exacerbates difficulties that most of the teachers face in

managing their classes. Teachers' expectations of their students are

directly linked to the teachers' culture, and normally, conflicts happen
when teachers and students have diverse cultural backgrounds.

Creating safe and productive environments with a diverse student
population requires more than the strategies recommended in the original
management literature (Brown, 2007, 2004; Thompson, 2004; Weinstein,
Curran, & Tomlinson-Clarke, 2003; Weinstein, Tomlinson-Clarke, & Curran,
2004).

Effective teaching is closely related to the establishment of a relationship
between the instructor and students. Teachers who have and show emotion
are more successful in building positive relationships. For, they can create a
caring environment for their students. Effective classroom management
involves the ability to meet the social, emotional, cultural, and cognitive
needs of the learners. Brown (2004) stated that effectively managing students
generally involves the ability to develop a classroom social environment in
which students are willing to cooperate with teachers and other classmates to
gain academic growth.

In order to have democracy in class, teachers should treat the students
based on the cultural differences that exist in their classes. Therefore, he
should try to know the culture of each student, and he should be careful to
manage his or her class culturally throughout the whole term or year. The
teachers should be good listeners as well as good speakers.

Some teachers do not know how to build a positive relationship and how
to manage their class culturally because there has not been much research in
this area to provide them with practical strategies about culturally responsive
classroom management and care-based approach in the Iranian context. In
other words, generalizing the outcomes of research that has been done in a
totally different culture and context to the complex EFL educational situation
of Iran is problematic and can be put in question:

What are the main culturally-responsive classroom management

(CRCM) strategies proposed by EFL teachers with BA, MA, and PhD

degrees?

2. Method

This study was carried out in the Damavand Islamic Azad University and
some institutes in Tehran. The reason for selecting these universities is that
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most of the students of these universities come from Tehran, which consists
of an amalgamation of different cultures. Fifty-six participants took part
voluntarily. The lecturers involved 40 females and 16 males. Their ages
ranged from 23 to 48. Their experiences ranged from 2 to 22, and they had
different degrees, namely BA, MA, and PhD.

Triangulation was used to gather data. Therefore, semi-structured
interviews and observation were used to gain a comprehensive understanding
of teachers' CRCM strategies. The interview questions were formed based on
the preexisting literature, the researchers' experience, and some experienced
lecturers' suggestions. The interview questions asked about how the teachers
interacted with students, what management style they applied, and what their
most successful strategies in communicating with students were. The
questions were designed to be open-ended, so that the researcher could
elaborate on them and get into the details of the interviewees' management
strategies.

Each interview session took 35 to 60 minutes, and the process of the
interview with different interviewees continued until the saturation criterion
was met. All the interviews were recorded. The themes were identified,
codified, analyzed, and interpreted. Five major constructs emerged from the
collected data related to the semi-structured interview, the observations, and
the literature review.

3. Results

Thematic analysis was applied to identify the embedded themes throughout
the interview. Eleven themes were extracted, namely, establishing rules and
expectations, making friends with students, being flexible, choosing syllabus
course materials based on students' cultures, remaining nonjudgmental,
management strategies, knowing students' cultural backgrounds, respecting
students, accepting criticism from students, thinking and changing prejudices
and biases, and teacher care.

Table 1. Examples of culturally responsive classroom management

strategies
Themes Examples
Establishing rules and Expectations | establish the rules and set them with the

students, and make my expectations explicit. For
example, about class time, discipline, their
responsibilities, ....

Making friends with students I communicate with them through social
network, and call their first names.

Being flexible
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I try to match class activities with the students’

interests.
Choosing syllabus course materials I give my students some options so that the
based on students' cultures students can choose the option that best suits
their culture.
Remain nonjudgmental If 1 observe a kind of behavior which seems odd

to me and to most of the students, | remain
nonjudgmental and keep quiet. It might be part
of the student's culture that is different from our
culture.

Management strategies I sometimes use the students' discourse style to
be able to manage my class and reduce the
distance students might feel.

Knowing students' cultural I try to understand about my students' cultural
backgrounds backgrounds directly and indirectly.
Respecting students I respect their home culture and their identity.
Accepting criticism from students My students can criticize during the class time
or after the class and | think about their
criticism.
Thinking and changing prejudices I always think whether | am unfair to some
and biases students without any reason or not.
I share their interests, call them by their first
Teacher care names and tell them that I love them.

Table 2. An overview of culturally responsive management strategies in
EFL education

Degree Factors
BA degree 1. Establishing rules and Expectations
2. Making friends with students
3. Being flexible
MA degree 1. Choosing syllabus and course materials based

on students' cultures

Remain nonjudgmental

Management strategies

Knowing students' cultural backgrounds
Respecting students

Accepting criticism from students

Thinking and changing prejudices and biases
Management strategies

Knowing students' cultural background
Teacher care

PhD degree

ocoupwWNDERMODN

The five major themes emerged from the data, including knowledge of
students' cultures, recognition of one's own prejudices and biases, culturally
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appropriate  management strategies, creating caring classrooms, and
expressing students' suggestions and criticism.

4. Discussion and Conclusion

Qualitative data led to the initial themes, which were extracted from
interviews, observations, and the review of the related literature. The key
ideas related to EFL teachers' culturally responsive management strategies
developed. Other researchers have also referred to culturally responsive
classroom management. For instance, Bergeron (2008) referred to cultural
disequilibrium, which is related to cultural mismatch between teachers and
students. Milner and Tenor (2010) also believed that many management
conflicts are due to disconnections between teachers and students. The
conflicts arise due to misunderstandings that are likely to be “shaped by
socioeconomic, cultural, racial, and ethnic inconsistencies that exist between
teachers and students” (Milner & Tenor, 2010, p. 565). Five major categories
that represent teachers' conceptions of culturally responsive classroom
management were devised as follows:

Recognition of one's own prejudices and biases refers to the fact that
teachers have biases for some students and against others without any logical
reason. Hence, they need to be aware of their biases or prejudices in order to
control them. Many teachers believe that they are not racist or sexist;
however, when they review their assumptions and give each one a second
thought, they confess that they are. Therefore, they should make sure what
their biases are regarding race, social class, ethnic groups, etc. Critical
thinking skills help teachers focus on their biases and prejudices and make an
effort to change them. Regarding the issue, Weinstein et al. (2004, p. 20)
expressed that teachers are required to get to know their “own motives,
beliefs, biases, values, and assumptions about human behavior”. They further
referred to critical reflection through which teachers start questioning their
assumptions related to classroom management. Furthermore, Shockley and
Banks (2011) pointed out that most of the education teachers provide their
students with teaching methods that have roots in their own educational
system when they were students. Therefore, the ideas are mainly didactic and
have seldom been reflected upon. They added that teachers need to transform
their racial and cultural views and destroy their previous assumptions. They
also introduced a solution to teachers' cultural problems and referred to "self-
discovery" as a helpful strategy. They maintained that everyone has some
kind of privilege, but they are unaware of it. Therefore, teachers are required
to ponder what their society thinks about social class, culture, race, and
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sexuality. After reflecting on these issues, teachers can change their attitudes
and think differently by freeing themselves from their biases. Shockley and
Banks (2011, p. 237) also claimed that after critical reflection, most of the
teachers in their study confessed that they not only “experienced major
transformative growth toward working on being less biased and trying to
understand the different cultures of others”, but also changed their own
lifestyle for the better (Shockley & Banks, 2011). They tried to be better
teachers and better people for their society. Milner and Tenore's (2010)
suggestions are in line with the findings of this study by mentioning that
teachers are not aware of their implicit decisions regarding pedagogical,
curricular, assessment, and management. The researchers maintained that the
reason why teachers cannot critically examine these conceptions is the fact
that they are not aware of them. They further pinpointed that teachers are
required to critically reflect on their conceptions by “striving to understand
themselves in relation to their students, their students' parents, and their
students' communities” (Milner & Tenore, 2010, p. 595).

Knowledge of students' cultures refers to EFL teachers' knowledge of
students' backgrounds. Teachers do their best to know students' cultural
heritage, learning styles, communication styles, religious beliefs, economic
status, social status, values, history, and discipline styles. Students come from
different families in Iran. Some have strong religious beliefs, while others do
not care about religion. Some students’ home cultures are closer to those of
the teacher or other classmates who build the major group in a class. These
minority groups of students are usually marginalized and ignored by the
teacher or other classmates. EFL teachers need to know their background in
order to be able to communicate meaningfully with them. If teachers ask the
marginalized students to follow the mainstream education and disregard their
home culture, they will suffer a lot and will resist more. This is in line with
Weinstein et al.'s (2004) conception that teachers must know students' cultural
background in order to be able to develop skills to interact with students of
different home cultures. Therefore, teachers must get to know “students’
family background, educational experiences, and cultural norms and values”
(Weinstein et al., 2004, p. 30). Some researchers also emphasized that
teachers need to ask directly or figure out indirectly what their students'
cultural backgrounds are, namely, family background and structure,
education, interpersonal relationship styles, discipline, time and space,
religion, food, and history (Grossman, 1995; Kottler, 1994; Sileo & Prater,
1998; as cited in Weinstein et al., 2004). Taking care of students' cultural
identity is a critical issue that must be paid attention to by all teachers.
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Culturally appropriate management strategies refer to the fact that
students' home culture should be reflected on, and they should think about
what they have studied and how they have studied. The activities and teaching
materials are required to be in harmony with the students' home culture, and
teachers need to try their best not to blame the minority students whose culture
is so distinct from the mainstream education. In some reported cases, students'
behaviors were considered rude by their teachers despite the fact that the
students had been behaving based on their cultural norms. An example raised
by Brown (2004) is about Korean students. They smile when they are
confused or when they misunderstand principles to avoid challenging
authority. Teachers might misinterpret it as impolite behavior. Therefore,
Brown (2004) pointed out that teachers are required to discover the traditional
values and socialization rules of their students. Furthermore, building trust is
an important criterion that can be formed after a while. Brown (2004, p. 285)
asserted that an effective management strategy regarding students' culture is
to provide opportunities for students to “become involved in decision-making
regarding classroom policies, curricular choices, assessment options, and
other classroom decisions that affect their motivation and interests”.
Weinstein (2004) stated that all students must have equal access to learning;
therefore, the tasks should suit all students from different cultural
backgrounds. The tasks should provide a setting to meet the academic and
social needs of all students and motivate them to proceed. Weinstein et al.
(2004) introduced three main challenges that most teachers encounter
regarding cultural diversity. Firstly, teachers' behavior needs to be equitable.
Secondly, traditional assumptions of successful classroom management need
to be changed. Thirdly, mutual accommodation helps both teachers and
learners to better tackle potential problems. The researchers further pointed
out that teachers need to be alert about when to accommodate and when to
ask students to accommodate. Bergeron (2008) refers to ‘cultural responsivity'
as a crucial concern in education, based on which the curriculum and
instructional activities are developed in harmony with students’ cultures and
diverse experiences. Menchaca (2001) further emphasized that a relevant or
responsive curriculum provides students with an opportunity to connect new
knowledge to their past experiences. Solorzaro and Solozaro (1999) also
agreed that a key to good management strategy in learning a second language,
concerning the instruction, curriculum, and activities, should be relevant to
students' background knowledge and experiences. Bondy et al. (2007)
expressed that the students behave differently in different classrooms with
different teachers who apply different management strategies regarding
students' cultures. They further maintained that teachers had better provide
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opportunities for learners to have meaningful participation in learning. She
further set some guidelines like “structuring the curriculum so that every child
can succeed, linking the curriculum to students, validating students' home
language, providing experiential learning, and using group processes
throughout the curriculum” (Bondy et al., 2007, p. 330). Milner and Tenor
(2010) referred to equity as an important factor for classrooms to be managed
culturally. They asserted that regardless of teachers' ethnic, cultural, and
racial backgrounds, all teachers can be successful pedagogues and classroom
managers if they equip themselves with the skills and knowledge “necessary
to meet the needs of their students and be responsive to their students'
equitable classroom management and learning opportunities” (Milner &
Tenor, 2010, p. 566). They further expressed that teachers should immerse
themselves in their students' world and know their students' life experiences
if they want to be responsive to the cultural needs of their students.

Creating a caring and respectful classroom atmosphere refers to
developing a class atmosphere to which students have a sense of belonging.
In such a class, the students are cared for and loved. The environment of the
class is friendly, and the students' success and failure are important to the
teacher. It seems that they belong to the same family. Students who belong to
a minority group might be afraid of social rejection due to some cultural,
racial, or economic differences from the majority group. In this case, if a
teacher does not care about or care for students or does not respect the minor
group as much as he or she respects the major group, the students in the minor
group will suffer a lot adapting themselves to the unwanted situation. Some
researchers also regarded caring and respect as an issue. For example, Brown
(2004, p. 269) asserted that most significant to each student is “the willingness
and ability of an educator to genuinely touch each student's social and
emotional persona”. Pishghadam and Farkhondefal (2017) also assert that
people of all ages need care. They referred to stroke as a kind of caring we
provide our students with in school or even university, which is related to
being seen, respected, and valued by the teacher. Howard (2001, p. 131) also
pointed out that students would rather have classes with teachers who
“display caring bonds and attitudes toward them, and teachers who establish
community-and family-type classroom environments”. Phungtsong (1999)
agreed that respect for diversity is a crucial factor, and it motivates all learners
by creating a safe climate. Bondy et al. (2007) stressed that one of the key
protective factors to nurture students' resilience is developing caring
relationships with others. Teachers can do it through teaching them social
skills and developing a culture of care and respect.



Language and Translation Studies, Vol. 58, No.4  ISSN: 2383-2878 96

Some teachers start their classes very carefully and do their best to care
for all students and manage their class meticulously. However, after a while,
they follow the traditional method again, which means they are not consistent
in practice. Bondy (2007) agreed that the care students receive should be
consistent. She believed that knowing the teacher helps students feel less
distance between themselves and their teachers. As such, the teacher can get
to know them better. She further stressed the use of endearment and humor
by the teacher in the class, so that students feel a sense of belonging to that
small community. Miner and Tenor (2010) confirmed that having a positive
relationship with students is very constructive and advantageous.

Expression of students' suggestions and criticism refers to acceptance
of criticism and suggestions by teachers. Students should have the right to say
what to learn and how to learn. Furthermore, they are required to feel at ease
expressing their ideas in class. A culturally responsive teacher accepts
students' criticisms and suggestions with open arms and teaches the students
to be critical as well. Some scholars considered this point to be an important
concern. For instance, Weinstein et al. (2004) pinpointed that asking students
to write criticism of the class, read them aloud, and having a follow-up
discussion helps both students and teachers better solve classroom problems
and improve the situation. This assists students in having control over their
learning process.

This study was conducted due to the lack of a comprehensive, local, and
innovative study of culturally responsive classroom management in the
context of EFL education in Iran. The present study employs mix methods
design to deeply explore the culturally responsive management factors used
by different teachers.

This study has several implications, particularly in determining the
quality of the educational system in Iran. In light of the research findings,
policymakers at the Ministry of Education in Iran should direct their attention
to transforming the educational system by multiculturalizing school culture,
policies, politics, curriculum, and environment. Moving forward, EFL
educators and practitioners would benefit from being multicultural and
having agency on what to teach, why to teach, and how to teach. Any change
for improvement in the educational system of the society is an investment for
the future and gives rise to training a new educated generation that may
significantly contribute to national advancement and prospect development.

This qualitative study was done using interviews, observations, and a
literature review. Other studies could be done using videography, diaries, or
member checking. Furthermore, future studies can concentrate on
interviewing students in order to find the best CRCM practices used by their
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teachers. Still other research studies can focus on cultural conflicts that might
occur in different situations and the solutions for a safe and caring
environment. Furthermore, other researchers can find the best CRCM
strategies EFL teaches that belong to different cultural groups in other
contexts. Conventional management approaches could be compared with
CRCM practices using explicit rules and clear consequences. Besides, it
seems interesting for future studies to focus on how to train teachers to be
culturally responsive in their classes.

The comparison of CRCM practices and teacher belief, and the
comparison of CRCM practices and CQ, seem promising for future research.
Finally, researchers can find the impact of teachers' CRCM practices on
students' motivation.
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3. Bergeren

4, cultural responsivity
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