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1. Future perspective
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1. Participant observation

2. Backstage culture

3. Supervisor

4. Director of Studies (DOS)
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1 Open coding

2. Axial coding

3. Selective coding
4. Dedoose

5. Trustworthiness
6. Data triangulation
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ESL teachers*
Name NN/ N | Nationality [ Education Experience Gender/age
Iranian Master of | 30 months of
L TEFL experience, 24
. Non- First .
Leila native lanuade: from lIran, months in Female/27
F%rsig ) Azad Iran, 6 months
’ University in Canada
Iranian Master of | 32 months of
L TEFL experience, 30
Non- First .
Kaveh native lanquage: from Iran, months in Male/30
F%rsig ) Azad Iran, 6 months
’ University in Canada
Iranian,
First Master of | 24 months of
Non- language: TEFL experience, 20
Maryam native Farsi, from months in Female/28
second Allameh | Iran, 4 months
language | University in Canada
Turkish
Iranian, Master of ei%g:i% Tges 011;;
4 Amir No_n- First . TEFL months in Iran | Female/26
native | language: | from Azad .
Farsi Universit + 2 months in
' y Canada
Master of
Iranian, TEFL 18 m(_)nths of
Non- First from Experience 17
Mohsen . . . months in Female/28
native | language: Shahid
) . Iran, 1 month
Farsi, beheshti .
. . in Canada
University
2 years of
Master of | experience, 1
6 | Richard | Native British TESOL year in UK, 1 Male/ 25
from UK year in
Canada
Master of 3 years of
_ _ _ TESOL experlenpe, 2
7 | Caoife | Native Irish form years in Female/29
Ireland, 1 year
Ireland .
in Canada
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Name NN/ N | Nationality | Education Experience Gender/age
Mrzsé%ff 6 months of
8 Roy Native | Canadian from experience in Male/25
Canada,
Canada
Mrzsé%ff 6 months of
9 [ Kristen | Native | Canadian from experience in | Female/25
Canada,
Canada
Master of
_ _ TESOL 2 years of_
10 | Nathan | Native | Canadian from experience in Male/26
Canada,
Canada
Y C«.w‘xaﬂ

Data description

A. Biography/background
1. Tell me about yourself and your cultural, linguistic, economic,
educational and family background.
2. To what extent is your teaching life in harmony with personal life?
have personal problems affected teaching?
3. Have you attended a teacher-training course? Describe it and explain
what you liked and disliked about it?

B. Self-image

Frequencies Transcribed pages
Interviews initial complementary 80
10 4
Diaries 80 170
Observation notes 30 130
Y C,.uﬁ

1. How do you describe yourself as a teacher? In the past, what type of
teacher did you think you would become?
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How do others describe you as a teacher? To what extent do you agree
with them?

Who else has greatly influenced your teaching beliefs and
performance?

C. Self-efficacy

1.

How do you evaluate your teaching and language ability (skills and
knowledge)? How do others evaluate you?

How do you compare your abilities with native teachers? In what areas
are you weaker/stronger than them?

How do you compare your abilities with (fe)male teachers? In what
areas are you weaker/stronger than them?

D. Job motivation

1.

What made you choose teaching? What made/might make you stay in
teaching?

Do the reasons that you initially had in mind for becoming a teacher
still exist? Which? Why?

Is there any possibility of leaving teaching as your main career? What
may make you do that?

E. Task perception

1.

How do you deliver your job of teaching ESL? What is your purpose
of teaching ESL?

What are your main responsibilities as a teacher toward yourself, your
students, your colleagues?

What skills do you think you should have/develop to fulfill your
responsibilities?

What do you want to change about the present situation so that it will
be more in line with your ideas?

How do you evaluate the techniques you use? How much freedom do
you have in choosing what a to teach?

To what extent do you affect the context where you work? To what
extent does it affect you?

How do you feel about your relationship with your colleagues and
DOS/supervisors? What should it involve?

Who has power in your classroom and how is it expressed?
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F. Future perspective

1. What do you think will happen in the future with regard to your
development of teaching in terms of quality?

2. What type of teacher do you want to be in future?

G. The emotional aspect of professional identity
1. When do you feel as a teacher? angry, frustrated, (un)confident,
disempowered, satisfied, excited, confused?

Questions and scenarios for non-native ESL teachers:

1. Imagine that you walk into the teachers’ room and all native teachers
are talking about something and laughing, what do you do? Do you
go and start talking to them or do you sit at a corner by yourself?

2. Imagine that it is the first day of the class and students ask you where
you are from. What do you say? Do you tell them the truth? Do you
tell them that you have recently moved to Canada?

Questions and scenarios for native ESL teachers:

1. Imagine that you are teaching a level/class/book for the first time, how
do you feel? Do you let your students know that this is your first
experience? Do you ask for guidance or help from other colleagues?

2. Imagine that a new non-native teacher joins the team and its his/her
first day, do you walk to her/him and introduce yourself or do you
wait for her/him to do so? Do you invite her/him in your inner circle?
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Open codes for ESL teachers

Native (Canada)

Background

1. Taught other skills (e.g. sport) as a young adult before starting
professional teaching

2. Had foreign babysitters/teachers growing up

3. Family always saw her as a teacher

4. Grew up in a rural, white Canadian, unicultural, farming
environment

5. Both parents were ESL teachers

6. Mom and/or dad (one instance grandfather) were teachers

7. Parents had high academic expectations so he places same
expectations on the students

8. Grew up with certain family values (e.g. caring for others,
looking for those who are ignored) thus encourages students to
understand these values and embrace them as much as possible
9. Asks parents for feedback and suggestions

10. Taught English in Summer camp and refugee camp

11. Taught English in public and private schools

12. Taught English to adolescents and adults

13. Being stressed and lack of sleep makes him less
engaged/motivated

14. Interpersonal problems with family or colleagues can spill
over into work

15. All had CELTA certificate

16. CELTA brought conformity to the methodologies
implemented in the classroom

17. CELTA gave opportunity to practice teaching and to get
feedback

18. Not enough time was dedicated to lesson planning in CELTA

Self- image
A: self-
description

19. Structured; wants to follow explicit patterns

20. Social; likes interacting with students

21. Energetic teacher; likes keeping classes dynamic

22. Moderator; facilitates students learning

23. Cultivator, encourages students’ curiosity

24. Guide; helps students in their discovery path

25. Caring; sees students as real people who need real care and
attention

Self- image
B: others’
description

25. Serious; wants to achieve clear learning goals and is less
prone to play along with class

26. Dedicated; spends a lot of time planning and preparing for
each class
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Native (Canada)

27. Popular; tries to have fun classes and is good at establishing
rapport students

28. Kind & supportive; tries to help weaker students as much as
possible

Self-image C:
influencers

29. Parents; ESL/general teachers who loved their job and their
students

30. University professors: the ones who were knowledgeable yet
humble and approachable

31. School teachers: the one teacher who was smart and funny,
taught very tailored to the class

Self-efficacy
A: teaching
ability

32. Work in progress: sometimes needs to learn a grammatical
point the night before teaching it

33. WIP: sometimes need to do a thorough language analysis
before teaching it

34. WIP: tries to improve teaching through peer feedback and
self-reflection

35. Has good teaching abilities If students benefit from the

36. It’s hard to teach something that he has never learned himself

Self-efficacy
B: language
ability

37. WIP: is still figuring out advanced grammar issues

38. Has good language ability if he can explain why a sentence is
grammatically correct

39. Having a “British” accent is an advantage

40. Had little explicit knowledge about English grammar before
becoming a teacher

41. WIP: tries to gain the explicit knowledge through exposure
and reading

42. 1t is hard to assess language ability of a native

Self-efficacy
C:
comparative
ability

42. Compared to other NTs with similar experience, he is better,
because he is more conscientious in his work habit

43. Compared to other NTs, he is not as good, he needs to learn
more about the grammar

43. Being a NT doesn’t make him better than NNTs

44, Respect for NNTs than NTs because they have worked twice
as much to learn the language

45. It is ignorant to give the job to someone just because she/he
is native

46. There are many natives who don’t speak the language
properly

47. The only difference between a NT and NNT is preparedness
48. No difference between male and female colleagues; whoever
is more competent

58. Women have better linguistic awareness
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Native (Canada)

59. Reasons to stay: the investment made in people and leaving
an impact on a person’s life

60. Experience of learning with a guide who can refine
knowledge is meaningful

61. Reasons to leave: low income + low credibility of profession
+ burnout + distrust

motjisgtion 62. Committed to people and students (ethos)
63. Hard to leave when involved in students’ lives
64. Knowledge and skill improvement come through self-study
and constructive feedback
65. Keeping self-motivation high is difficult when school doesn’t
offer any incentives
66. Teaching something over and over again is tiring
67. The main responsibility is toward students
68. Well-being of students and colleagues will suffer if teacher
doesn’t take care of himself
69. There is a higher chance of burnout if colleagues are not in it
together
70. Takes students’ needs higher than what he has been told
71. Does not necessarily follow changes that the management
makes in the curriculum
72. Feels comfortable defending her reasons in making changes
to the curriculum
73. School should trust teachers’ instincts.
74. Can easily make changes to the curriculum because of lack of
supervision
Task 75. Not talking about certain topics in class in limiting
. 76. Doesn’t pay attention to the limitations, trusts his social
perception

awareness
77. Tries to create open topics in class

78. Tried the method offered by the school owner, didn’t work,
stopped implementing it

79. Never bothered to tell the supervisor because of the chaos of
the school

80. Students are the ones who determine which activities work
and which activities don’t

81. Forbidden topics (sex, religion and politics) are unavoidable;
approaches them tentatively

82. Likes to have control of the class but tries not to impose
anything

83. Not here to preach values

84. It’s ok to talk about forbidden topics; students are in
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Native (Canada)

Montreal: a multicultural city

85. Tries to adapt his teaching to his students’ worldview

86. Feels comfortable deviating from the curriculum

87. Talked about forbidden subjects with students in a way that
is respectful yet stimulating

88. Feels like his work is not appreciated

89.Would have liked to have more support at the beginning
(financial + teaching feedback)

90. Felt lonely when he first started

91. School is a money-making machine; no care and attention for
staff

92. Students’ needs come first but staff needs are close second
93. When first started the context was affecting him (new

environment, new job = anxious, following strict school rules),
now he is affecting the context

94. Has very good relationship with both male and female
colleagues, not with the supervisor

95. Enjoys making friends from other countries and cultures (NN
colleagues)

96. Believes that friendship between different cultures can be
mutually beneficial

97. Making friends with natives may be easier because of cultural
similarities

98. Relationships here are professional at the beginning and may
evolve to friendship slowly

99. Some scripts in the course book are too forced sounding, they
don’t have a natural flow

100. There are better, more updates course-book out in the market
101. Teachers need to incorporate some real language samples in
their curriculum

102. Open to innovative and creative ideas

103. Conflict with supervisors start with miscommunication of
expectations

104. Tries to talk through it but also to get to the bottom

105. Sometimes feels disrespected

106. Teacher has the ultimate power in the class

107. Little by little teaching is becoming part of everyday life
108. Still “on the ropes” after couple of months but the
professional identity is slowly forming

109. Gained a lot of knowledge and insight during the past couple
of months

110. Nervous when the class is being observed
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Native (Canada)

111. Feels good to say that you are an ESL teacher
112. Thinks that Iranian teachers don’t hang out with them
because of cultural differences

113. Wants to remain a teacher but may move to academia

114. Will stay a teacher; teaching is the only job in which he can
Future express himself

perspective | 115. Is not sure if he wants to be an English teacher forever;

thinking about changing field

116. Will try teaching English in other countries (EFL context)

117.Angry: Management is disrespectful of teachers / Necessary

requirements are not met

118. Frustrated: Doesn’t know how to explain something/Doesn’t

know answer of a question

119. Unconfident: Students have not improved at all / Doesn’t

know the answer to questions

Emotional | 120. Disempowered: If certain freedom of choice has been taken
aspect away

121. Excited: When students teach each other, and start sharing

the knowledge

122. Confused: In socially awkward situations / When students

have a negative attitude

123. Confident: When students show appreciation When students

get good results in their tests

Non-native (Canada)

1. Taught in different contexts with different books (ESL and EFL)
2. Started with teaching kids

3. The teacher he is, is not the person he is

4. Tries to bring certain level of energy to the class, in real life
doesn’t need to show that

5. Master program helped him understand learning and teaching
theories

6. CELTA helped her to understand the concept of lesson planning:
necessity and know how

7. Taught adolescents and adults mostly exam preparation classes
8. Personal problems don’t affect his teaching

9. You become another person when you go to the class

10. Class helps her forget her personal problems

11. First TTC experience was very educational; teacher educator
was knowledgeable

12. Parents (either one or both) were teachers

Background
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Non-native (Canada)
13. Parents always encouraged him/her to learn English
13. He is a good teacher, has clear learning objectives in mind
14. Wants to leave students with something at the end of the day
. 15. He is a serious teacher and soon realized he needs more serious
Self- image
A self- contexts
description 16. She is a popular, fun teacher _
17. Wants to be a cool teacher, to create rapport with students
18. If students don’t like someone as a person they don’t like
him/her as a teacher
19. Those who know him like him as a teacher they recommend
him to others
20. Others see her as an approachable, social and energetic teacher
Self- image | 21. Agrees with how others describe her
B: others’ | 22. Tries to live up to the expectations
description | 23. Students like him because in his class they not only learn about
English but other subjects
24. Native colleague was surprised at his level of language
proficiency when he first started
25. Most important influencer is her dad who is a very passionate
Self-image | and dedicated teacher
C: 26. Had couple of very good teachers throughout her life to whom
influencers | she looks up to
27. There is no single influencer or role model
Self- 28. Now is more capable_ of doqu what he r_las been assigned to do
efficacy A: 29. Has very good teaching ability, both skills and knowledge
7”7 ] 30. Students results show performance of a teacher, his students
teaching
ability alway§ had good results . o .
31. Still needs to work on her teaching skills; it’s a work in progress
32. Now is more confident about his language abilities than the
Self- beginning
efficacy B: | 33. Feels very confident about his language ability
language | 34. Needs to work a lot on her language ability (vocabulary
ability knowledge and pronunciation)
35. Keeps learning; WIP
36. Natives have better language ability than me
37. If she was a student she would chose a native teacher
Self- 38. Students have right to ask for a native teacher
efficacy C: | 39. Felt intimidated by native colleagues when first started
comparative | 40. Now, after couple of months, sees himself as competent and
ability confident as native teachers

41. Being a non-native is an advantage (allows you to understand
difficulties that the students are going through because you have
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Non-native (Canada)

been through the same thing)
42. Sometimes it is hard to understand the colloquial language that
native teachers use

43. Was good at teaching, made a career out of it, that’s why he
stayed in it

44. Was passionate about English but not teaching

45. Always admired her English teachers and wanted to be like
them

46. Loved the environment in which he could speak English

47. Wanted to change career but he couldn’t because of the
difficulties in his country

48. He stayed in the job because he had to

49. Loves the interaction with students even more so in Canada
50. She finds friends from all over the world

51. Is planning to do something else in future

52. Being able to make money is the only reason he has stayed in
the job so far

53. Is very committed to the job because he is making money with
it but not passionate about it

54, Teaching in Canada is not a career (a little more than minimum
wage)

55. Knows he can do better than English teaching (financially)
56. Is committed to teaching but not to any specific institute or
context

57. Tries to improve knowledge and skills by studying relevant
materials and workshops

58. Needs to learn more about creative activities (fun and
educational)

59. Is committed because school is putting trust in her

60. She has to give her best

Job
motivation

61. Teaching is taken more seriously in Canada

62. Education management is taken more seriously in Canada

63. Didn’t see many differences between working in these two

countries despite expectations

64. Subjects that are not allowed to be brought into the classes are
Task similar in both contexts

perception [ 65. Didn’t have a clear vision of educational setting in Canada

when he started

66. More time is dedicated to lesson planning in Canada

67. Both native and non-native colleagues are friendly and it’s easy

to get along with them

68. Doesn’t shy away from talking to native colleagues even after
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Non-native (Canada)

making a mistake

69. Native teachers treat him differently because he is coming from
another culture

70. Natives see him as less competent because he doesn’t get
certain cultural jokes

71. Afraid of making mistakes in front of native colleagues

72. Careful when talking in front of native colleagues

73. Prefers to hang out with non-native colleagues

74. Witnessed instances where native teachers made fun of non-
native teachers (their accents)

75. DOS cares about first name of non-native teachers (should be
easy to pronounce)

76. Doesn’t like the course books (proposed an alternative but was
rejected)

77. Native teachers have better understanding of cultural aspects of
language

78. Connecting with native teachers was easier than expected

79. Tries to listen to native teachers as much as possible to learn
from them

80. Spends a lot of time finding subjects that are general enough
(so all students can relate to)

81. Making changes to curriculum is not one-person job, needs
group support

82. Sometimes need to justify everything to students

83. If asked by students, always tells the truth about his origin

84. Was asked by supervisor not to tell students that he has recently
moved to Canada

85. For any necessary changes in curriculum consults with DOS
first

86. Students with different skills affect teaching

87. Follows exact school rules, doesn’t talk about forbidden
subjects at all

88. Sometimes it is hard not to talk about forbidden subjects
because they are controversial

89. DOS does not interfere with my teaching; he knows me

90. Students satisfaction is number one priority here

91. Students in Iran were more demanding

92. Assigned duties (grading, completing forms) are waste of time;
does the bare minimum

93. Doesn’t see a need in developing skills; feels competent and
confident

94. Finding material that is new and effective is the only thing he
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Non-native (Canada)

needs to focus on

95. Teachers should expect more of students and students know
learning can be done faster

96. Native teachers’ expectations of students are way lower than
non-native teachers

97. Because of copy right issues in Canada they cannot bring in
new, updated course

98. Good material has rich context; grammar is embedded in the
context

99. Feels fine when being observed

100. Does his best and doesn’t blame himself for the poor
performance of students

101. Always guides students

102. Has minimum relationship with DOS

103. Lack of cultural knowledge sometimes come across as lack of
competency or intelligence

104. Left the school that was very strict and didn’t allow creativity
105. Has the power in the class because he is the one who brings
the material, manages the class

106. Context (neighborhood, cultural background of students)
changes the teaching experience

107. Gauges the dynamic of class, staff room and adjust to that
108. Rigid syllabus is not interesting

109. Institute here gives 100% freedom as long as students are
satisfied

110. Institute/DOS doesn’t micromanage you

111. There is the possibility of taking students out and practicing
the language

112. It is easier to be close to students in Canada

113. As ateacher you want to be impartial toward sensitive subjects
114. Avoids bringing up forbidden subject even more in Canada
115. Usually changes the subjects in a way that fits everyone

116. Doesn’t stop whatever gets students going

117. There are energetic classes in which you feel empowered;
there are others that are different

118. Students that are sleepy and have no energy negatively affect
teacher’s and class energy

119. Students in Iran were more motivated and smarter, they would
learn faster

120. Teacher needs to create an environment that is conducive to
learning

121. There is not much interaction between teachers here
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Non-native (Canada)

122. Wants to bring interesting and engaging content to the class
123. Gets a bit anxious when being observed, tries to be her best
124. There are students who prefer native teachers

125. Sees an expiration date for this job

Future 126. Doesn’t want to be a teacher for the rest of his life
perspective | 127. Will eventually reach the point of switching to another job
128. Is definitely going to change his job

129. Angry: Students are nonchalant and haphazard / School is
ignorant of teachers’ needs
130. Frustrated: Students are not improving despite / Teaching the
same level all the time
131. Unconfident: Explaining something in front of the
Emotional | DOS/supervisor or native colleagues

aspect 132. Disempowered: Students don’t want to learn/ no power in
choosing the level to teach
133. Satisfied: Students say that they like the class and the teacher
134. Excited: Students are excited and engaged
135. Self-confident: Can answer whatever question students ask/
better linguistic knowledge
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Axial codes for native ESL teachers (Canada)

Category Causal sub- Contextual sub-category Intervening sub-
category category
-school as a - economy
Minimal money-making - o trainin - school survival
professional machine 1o incenti\?e contingent upon
support “students’ - anxiousness, loneliness student’s
(Positioned as satisfaction is - 10 SUPPOTt ’es eciall satisfaction &
low priority by the priority at ti?e?be inFr)lin y return
school system) | - teachers’ needs g g - low-educated
are ignored owners
S?:;‘m'”?n first iob - still “on the ropes” | - status of ESL
seeing sel¥ as a “new wi cfrking - professional identity teacher in
teacher environment forming slowly soclety
(Reluctance in -unsure about - teaching is becom_mg i famlly_support
self-positioning being able to part of everyday life - full-time vs.
. -feels right to say, “I am part-time
as an ESL teacher | carry out the job ) N hi
at the beginning) an English teacher teaching
- feels comfortable
- growing up in deviating from the
Robust agency a multicultural h é:urrllc;ulum
(Positioned as environment - has the uhtlmlate powver - stro|r|1_g
independentand | - lessons from ) d(l):st n?)tc f?)sliow cosnt;f[)enlqng
powerful by educated parents h . icul Syste |
culture and - importance of changes In curricuium - individua
society) professional - feels comfortable characteristics

rights in society

defending his reasons
- trust his social
awareness

Long-term goals
(Self-positioning
as a life-time
teacher)

- teaching as the
only job in
which he can
express himself
- committed to
students
- passionate
about teaching

- does not have a plan to
move to another job
- will always be a
teacher but maybe in
another context

- getting
married, having
kids (new
financial needs)
- receiving an
unexpected but
interesting offer
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A4

Axial coded for non-native ESL teachers

Category

Causal sub-category

Contextual sub-
category

Intervening
sub-category

- lack of knowledge
about the new
environment

-slowly getting
over the self-

Inadequate but : doubt - time spent
growing - slowly forming a . .
. - -becoming more at job
confidence clearer vision of . ) )
o - - capable in doing - being
(Positioned as educational setting in : . .
assigned duties viewed as
good and capable Canada b ) :
teacher by - receiving positive - ecoming more €ss
. confident after | competent by
supervisor and feedback from students counle of months native
most of the and supervisor Pt .
. - seeing himself colleagues
students) - being able to compare
. . . as competent as
himself with native .
native colleagues
colleagues
- not spending
Struggling in - native colleagues see much time with | - having little
creating him as less competent | native colleagues time for
professional ties (accent, cultural - hanging out socializing
(Positioned as less knowledge) more with non- | (short breaks,
competent by - afraid of making native colleagues busy
some native mistakes in front of - minimum preparing
colleagues) native colleagues relationship materials)
- feeling isolated
Deficient agency - avoiding

- coming from

(Positioned . forbidden subjects
conservative culture . . - new context
dependent and . - consulting with
-always following rules - - new
powerless by . DOS first for any
. -not trusting country
home educational . . changes i
social/professional - - old habits
system and L - following exact
instinct
culture) school rules
lanning to do - few
- teaching in Canada is planning 1o dc teaching
something else in o
Short-term goals not a career positions
e O . future .
(Self-positioning - knowing that he can . available
! - getting educated
as a temporary do better than teaching ; ; - necessary
. o in another field .
teacher) - seeing an expiration looking into time to get
date for this job g educated in

other options

another field




